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ABSTBACT 

The Master Plan for Career Guidance and Counseling 
grew out of the recognition that a prerequisite fcx the provision of 
an outstanding, efficient and effective career guidance and 
counseling program was district-vide planning. The plan was funded by 
the vocational education council with augmented Vocational Education 
Act funds. The professional counseling staff as veil as 
administrators, teachers, students, parents and community members 
Here involved in the project in an effort to meet the needs and 
recommendations of the communities served by the plan. The plan was 
modified for each high school to adjust to their particular needs. 
This master plan is scheduled for implementation during the 1975-76 
academic year. The present report describes the rationale underlying 
career guidance and counseling, presents a model vhich directs the 
vhole plan, discusses the goals and objectives of the plan and offers 
various assessment and evaluation measures of the procedures and 
strategies to be folloved. Finally, it delineates expected costs of 
the plan and possible future steps to refinement of the plans. 
(Author/SE) 
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PREFACE 



The conceptual idea for the career guidance master plan grew out of the 
Grossmont Union High School District monthly vocational counselors' 
meeting. The State thrust in the development of the California model 
for career development K-14 plus a national interest in the development 
and provision of career guidance and counseling services prompted the 
vocational counselors to recognize that a prerequisite for the provision 
of an outstanding, efficient, and effective career guidance and counseling 
program was District-wide planning. 

With the project idea developed it was necessary to obtain a funding source 
for a project of this magnitude. This was accomplished through approval 
and funding by the vocational education counsel witn augmented Vocational 
Education Act funds. The members of the vocational education counsel 
were in agreement with the necessity and desirability of a master plan for 
career guidance and counseling so that each student in the Grossmont Union 
High School District would have the opportunity to experience a guidance 
curriculum that would teach them to consider all available educational 
options that they might pursue during their high school years in order to 
develop skills, attitudes, and competencies that would allow them to pro- 
ceed towards their eventual life career goals. 

A project of this magnitude was too great for existing staff to develop and 
carry through on their own. For this reason it was determined that it 
would be necessary to hire a consultant who had both the professional 
expertise and the time to develop the project from inception to completion. 
Participation on the part of District personnel was guaranteed through their 
required screening, modification, and approval of all documents produced 
throughout the entire planning process. However, the majority of the work 
was done by the consultant and the Pupil Personnel Services office in the 
preparation and dissemination of reports, review, and reaction sheets. 

Participation in the development of the Career Guidance and Counseling 
Master Plan was not restricted to the professional counseling staff in the 
Grossmont Union High School District. A concerted effort was made to in- 
volve administrators, teachers, students, parents, community members, 
and other personnel in advisory reactor panels to insure that the plan was 
not only consistent with professional recommendations but also met the needs 
and recommendations of the people in the communities served by the 
Grossmont Union High School District. 

The Career Guidance and Counseling Master Plan was developed on a 
District basis with modified plans for each of the separate high schools. 



This was done in order to produce a plan that would be responsive to the 
needs and characteristics of the school, staff, students, and population 
served in each unique area of the Distnict. Although the plans are quite 
similar, the concept that was implemented concerns the Development of 
individual plans that are to be modified and updated based on assessed 
student and local community needs in each high school area. 

The product of this project is an action plan developed over a six month 
time period. The typing and the composition of documents in this plan 
appear as they were developed during the planning process. This is be- 
cause this plan is expected to be an action plan that will be developed 
and modified on a regular continuous basis. It is not meant to be a show- 
piece document to be filed on a shelf. 

Lastly, we want to express our appreciation to Dr. Anita Mitchell for her 
persevering dedication and sense of humor throughout the completion of 
this project, and also to Mr. Jack Cavanagh, director of Vocational 
Educatiorv for his encouragement and support. What has been produced 
is a master plan. The value of the plan will be determined during the 
implementation phase which will begin during the 1975-76 academic year. 



THOMAS J. JACOBSON 
DIRECTOR OF PUPIL PERSONNEL 

SERVICES and 
PItOJECT DIRECTOR, 
A MASTER PLAN FOR CAREER 

GUIDANCE AND COUNSELING 
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GROSSMONT UNION HIGH SCHOOL DISTRICT 
Pupil Personnel Services 

A MASTER PLAN FOR CAREER GUIDANCE AND COUNSELING 

June - 1975 

CHAPTER I 

Pat ionale 

California's RISE Commission (Renewal in Secondary Education) has 
included in its final report a strong recommendation for career 
education and awareness. 

As early as 19o9 when Sidney P. Marlin was Commissioner of Educa- 
tion, Career Education was designated as a top federal priority • 
As the country's political and economic problems worsened, schools, 
publishers, and other agencies jumped on the new educational band- 
wagon and began to develop policies, plans, programs, and teaching 
materials for career education and career guidance. Unfortunately 
most of them did not bother to define terms or to try to reach con- 
sensus among themselves. As a result, programs that were designed 
remain untried, teaching materials which range from very poor to 
excellent are unrelated to program specifications, and little has 
been done to integrate the concept of career guidance into the 
total educational system. 

Even the word ''career" remains ambiguous. To some, career guidance 
means helping students on the path to occupational choice. To 
others a career is an implementation of a self -concept , and career 
guidance goes far beyond vocational guidance, to include such areas 
as self - identity and self-esteem, a sense of agency, and decision- 
making skills. In this latter sense career guidance recognizes 
that a person is more than a working machine, and stresses the im- 
portance of each individual's sense of personal worth. Its thrust 
is to broaden the options available to each student in school and 
after leaving school. It assumes that a person's career spans his 
whole life, following him through his years as a student, his years 
as a worker, and his retirement years. It encourages him to look 
upon career development as a continuing life process, and to resume 
training and retraining at any point in his life to meet changing 
job requirements and/or to enrich his personal life. It is this 
concept of career that can serve as an integrating force for the 
total educational program. 

In the spring of 1974 Grossmont Union High School District con- 
ducted a student opinion survey with students in each of the grades 
9--11, in each of the schools of the District. A senior survey was 
also conducted in each of the schools. Results of these surveys 
indicate that Grossmont needs to improve services for career plan- 
ning. Although a majority of the students in grades 9-11 felt that 
counselors were responsive to their needs and were concerned about 
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Students, almost 50% of those planning work, marriage, or under 
cided, felt that vocational counseling in the schools was fair 
to poor. Throughout the report of results of the survey there 
is evidence of a difference in satisfaction with career guidance 
services between college prep and terminal students. College 
prep students are considerably more satisfied with counseling 
services in general. 

Career planning and career information emerged as the area in 
which U0% of the seniors said they needed most help; another 
21% said this was the second area of need. Thirty-two percent 
of the seniors saw the counselor as an information giver, and 
28% as a progra^m changer. Although only 19% of the seniors 
stated that they hoped to enter college upon graduation (31% 
intended to enter junion college), U9% stated that most of their 
high school courses were college prep. Only 10% indicated that 
most of their high school courses were business or vocational, 
whereas 30% planned to enter full-time work, business, trade school 
or military. 

The findings of the surveys are probably little different from 
those of other school districts in California and across the nation. 
The simple fact is that schools have not kept pace with changing 
needs, and that little has been done to bridge the gap between 
school and work. School must become something more than prepara- 
tion for the next grade. Schools are critical instruments in our^ 
rapidly changing culture. One of the most vulnerable areas in this 
period of rapid change is the area of employment. Our current 
supply and demand economy is incompatible with modern technological 
advances. We are moving from a production oriented society to a 
service and information oriented society. Unemplpyment is increas- 
ing, occupational roles are being phased out and it is difficulty 
to speculate about the world of work that our current students will 
face when they complete their formal schooling. Students entering 
high school today will still be in the world of work in the year 
2025. It is impo?=3ible to know the kinds or conditions of employ- 
ment opportunities at that time. As work roles and employment 
opportunities are changing, schools are falling further and fur- 
ther behind in their attempts to keep pace. The phenomenon of the 
aging of institutions finds the schools in an untenable position 
struggling to maintain the status quo, yet hopelessly out of step 
with the current and emerging societal needs and trends. 

Career guidance can change the face of education. Recognizing 
that career development is continuing, it can help students under- 
stand the constraints that they will face in the world of work, as 
well as the rewards of a productive life. A recent publication 
from the Department of Labor estimates that the average individual 
entering the world of work today will have to change occupational 
roles 10 times. Some jobs may be phased out in a shorter time 
than it takes to prepare for them. This has many implications. 
It indicates that a premature definitive job choice may be a bar-| 
rier rather than a facilitator; it points up the need for flexi- 
bility; it suggests a need for training for work adjustment-con- 
gruence between the person and the job. The changing economy. 
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job mobility, unemployment, job hopping, changing work roles, 
etc,, all underline the need for career guidance. 

Career awareness emerges from a development of attitudes, values, 
and competencies necessary to visualize a career and a compre- 
hensive life style. Career choices are influenced by many var- 
iables including parental attitudes, occupational information, 
the subtle but pervasive messages of the culture as transmitted 
by business, government, and organizations. Other influences 
are peers, parents, role models, school organization and curric- 
ulum, and mass media, including television. As the student's 
interests, attitudes, and values develop, these influences di- 
rect his choice. Since we do know what influences career choices, 
and s ince we do know tl)e concepts and skills a pup il needs to 
make wise career choices, it is imperative that we structure our 
guidance programs to provide for development of competencies in 
the areas specified. 
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B, Grossmont Union High School District's Commitment 

In response to the needs and interests of students as expressed 
through the Opinion Survey and the Senior Survey, Dr, Thomas 
Jacobson, director of Pupil Personnel Services, designed a pro- 
posal for the development of a Master Plan for Career Guidance 
and Counseling for the District, The proposal was funded, a 
consultant . was employed and a strategy was developed to imple- 
ment a career guidance system. The system includes for the Dis- 
trict and for each school, specific statements of goals, objec- 
tives, procedures, information requirements, and the activities 
of each participant. It includes all aspects of program planning, 
structuring, implementing, and evaluating. It is a cybernetic 
approach giving constant feed-back to decision makers so they can 
modify procedures or even objectives based on success information. 
The system is dynamic rather than static; it implies constant 
change as a result of information obtained during and after im- 
plementation. 

The content of the system was' derived from the California Model 
for Career Guidance Curriculum and from the State Plan for Vo- 
cational Education, The California Model embraces all aspects of 
education, work, and leisure alternatives; career planning and 
decision making; and life styles and personal satisfaction. 

The State Plan requires 

1, Information on population needs so appropriate training 
opportunities can be offered to all persons who need, 
desire, and can profit from it occupat ionally . This in- 
cludes the handicapped , disadvantaged , apprentices , the 
school population, and those needing retraining or seek- 
ing to re-enter the job market, 

2, Identification of job opportunities for trained personnel, 
job market information, and long range needs and trends 
in order to develop appropriate curriculum, 
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3. Job specifications required by industry or business so 

graduates will be able to perform with skills at an entry 
level or higher for initial employment. 

Program planning which combines job market information, 
population needs, facility and equipment needs, personnel 
and operating cost information so that a proper assort- 
ment of programs can be offered to meet the needs of the 
community . 

5. A procedure for informing thie public of vocational edu- 
cation programs available to meet the needs of students 
and the community, 

6, A recruitment component that enrolls the students that can 
best be served to meet the needs of the community and the 
s tudent s . 

?• Resource development and staff competency development to 
provide the skills and competencies required to carry out 
the program . 

8. A guidance and counseling program which provides individ- 
uals with sufficient information to allow them to make 
meaningful and informed occupational choices. 

9. A placement program which assists students in obtaining 
their next goal after a training component has been com- 
pleted . 

10. Providing a better method of recruiting persons into 
vocational education programs; assisting the local 
schools in developing programs that meet the identified 
needs of students, both high school, adult, disadvan- 
taged, and special needs of women; and an evaluation 
system to review the twelve functions of vocational ed- 
ucation in order to strengthen the vocational instruc- 
tional programs. 

11. A systematic plan of program review to provide programs 
that meet the changing needs of students and employers 
in the community . 

12. An evaluation system to provide basic information as to 
how well the overall objectives are being met. 

The mission of this project is to develop a total career guid- 
ance system for the Grossmont Union High School District, in- 
cluding an effective evaluation system which is documented and 

transportable and which is designed to achieve congruence be- 
twf^en the needs and interests of students and the needs and 
opportunities of the community • 



Parameters of the system: 



1. The following groups furnished input for the design of 
the system: the District director of Pupil Personnel 
Services, principals, assistcint principals, vocational 
counselors, counselors, work experience specialists, 
Vocational Ed uc at ion Council , Director of Vocational 
Education and advisory panels . 

2. The advisory panels were composed of the above groups 
plus representatives of academic classroom teachers, 
students, parents, and representatives of business, in- 
dustry, labor, government, and service organizations. 

3. Dr. Jacobson and the consultant visited each school 
during the first month of the project, meeting with 
principal, assistant principal, counselors, and other 
interested staff members. They also met with the Vo- 
cational Education Council, the Administrative Cabinet, 
and the Indust r ial Education Teachers . 

^. The parts of the system were developed by the consul- 
tant with planned periodic review and reaction from all 
advisory panels. Revisions based on the reviews and re- 
actions were completed by the consultant. 

5. Review and reactions were achieved by submitting to these 
gx*oup s the first draft of each report and of each segment 
of the system as soon as it was completed. Reviewers 
were requested to complete a form indicating desired 
changes. The consultant discussed suggested changes with 
the District director of Pupil Personnel Services and 
with the responsible school administrators and made re- 
visions as agreed upon. 

6. Specific goal statements for the District and for each 
school were developed for each concept of the California 
model and for each priority area of the state plan for 
vocational education. Specific objectives relevant to 
each goal were developed; goals and objectives were mod- 
ified to meet the needs, interests and resources of each 
school • 

7. For each objective feasible and cost effective strategies 
wera defined . 

8. Decisions were made regarding the grade level at which 
each objective, is to be attained in order to have a de- 
velopmental program that is of sufficient scope to assist 
each student in his pi^ogress toward his career goals and 
yet is not so extensive that it can not be attained. 

9. Criterion measures were, selected or developed in order 
to measure attainment of each objective. 
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!)•. The Process 

The concept of developing a Master Plan for Career Guidance 
and Counseling was presented to the District administration, 
to the Vocational Counselors, and to the principals. The 
concept was endorsed, and it was agreed that vocational ed- 
ucation funds would be used to develop the Master Plan. The 
proposal was taken to the Board of Education on June 6, 197H 
and was approved. Subsequently, a consult cint was employed to 
assist the District in developing the Master Plan. The con- 
sultant agreed to develop the plan between February 1st and 
June 30th with the assistance of District and school building 
staff. The consultant employed was Dr. Anita Mitchell, Senior 
Research Scientist for the American Institutes for Research 
in Palo Alto, on leave from her position as Director of Re- 
search and Pupil Services for the Culver City Unified School 
District. Dr. Mitchell agreed to work with District and school 
personnel on site during the development of this plaUt 

Recognizing that the viability and effectiveness of any pro- 
gram are dependent upon the degree to which those who will im- 
plement the program have been involved, the consultant and 
Dr. Jacobson met with the Vocational Counselors to outline a 
strategy for development of the Plan. The strategy included 
the following steps: 

1. Appointment at each school of parent and business ad- 
visory panels . 

2. Appointment at each school of reviewer /reactor panels 
representing students and teachers. 



3. De signat i.OT> of all the following as re viewer/reactors : 
the District director of Pupil Personnel Services, prin- 
cipals, assistant principals, vocational counselors, 
counselors, work experience specialists. Vocational Ed- 
ucation Council, Director of Vocational Education and 
advisory panels . 

U. Appointment of a District advisory panel of business 
representatives from organizations, businesses and 
industries that service the total District. 



5. A plan to present each stage of the Master Plan, as it 
xie veloped , to the Vocational Counselors for preliminary 
review and reaction. 

6. To modify materials bashed on number 3. 

7» To submit materials to the advisory panels and the re- 
viewer/reactor panels. 

0. To summarize and utili'ze reactions from the panels in re- 
vising all materials. 

ERIC ^ 



9. To complete revisions of each step before moving to 
the next step of development • 

The above procedure was followed for each of the follov^ing 
steps: 

!• Development of a basic model • The model accepted was 
based on the California Model for Career Guidance Cur- 
riculum and on the State Department of Education Master 
Plan for Vocational Education, 

2. Needs assessment. A card sort technique was used on a 
sample of students in each of the schools to determine 
their need priorities based on the components and con- 
cepts of the Career Guidance Curriculum Model and the 
State Master Plan for Vocational Education. 

3. The needs assessment was administered to the advisory 
panels and re viewer /reactor panels to determine areas 
of agreement and disagreement concerning priorities for 
immediate action. 

4. Goals for the District were developed based on analysis 
of results of the needs assessment in all the schools. 

5. Goals for each school were developed based on responses 
from the reviewers and reactors from that school. 

6. For each school and for the District, objectives were 
developed to indicate how each goal would be achieved. 

7. A current program assessinent was conducted to determine 
what is already being done by teachers and counselors 
in each school to achieve these objectives. 

8. Individual school resources were determined to furnish 
information about the feasibility of various implemen- 
tation strategies . 

9. Alternate strategies. Several ways of reaching each ob-- 
jective were outlined for the District and for the 
schools, giving schools considerable latitude in deter- 
mining the approach each would use to attain the stated 
objectives. 

10. A criterion measure was developed for each objective for 
each school and for the District, to furnish a means of 
determining whether the objectives had been reached. 

11. The revised plans for each school were completed, based 
on accUiiiulated input from advisory panels and reviewer/ 
reactor panels. The plans for the District and for each 
school included the model, needs analysis of students 
and adult reviewers, goals, ob j ect i v^*^. , r^trnto i cr. ^ and 
criterion measures • 
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12. Competency analysis. Rased on the Counselor Compe- 
tency statements of Dr. Kenneth Hoyt, Associate 
Commissioner for Career Education, and on the strat- 
egics for reaching the priority objectives, all the 
counselors in the District were surveyed to determine 
areas of competence , and areas in which staff develop- 
ment is needed • 

13« A staff development analysis was prepared to deter- 
mine the areas of first priority for staff development 
in the 1975-76 school year. 

m» Staffing analyses were completed, 

15. A guide for implementation of strategies and utiliz- 
ation of Criterion Measures was prepared, 

16. Individual schools determined, which objectives would 
receive priority attention during the 1975-76 school 
year • 

17. Budget projections were prepared, 

18. A report was prepared for presentation to the super- 
intendent and the Board, of Education for implementa- 
tion of the Master Plan beginning in the 1975-76 school 
year. 

The following sections detail the procedures and the products 
of each step of the development of the Master Plan for Career 
Guidance and Counseling. 
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CHAPTER II 
THE MODEL 

The consultant presented seven different models of career guid- 
ance, each of which has been adopted by one or more states. 
The vocational counselors were requested to discuss the models 
with counselors, administrators and others in their schools and 
to recommend one model to be used as a point of departure for 
development of the Grossmont Career Guidance and Counseling 
model. Dr. Jacobson and the consultant visited each school dur- 
ing the first month of the project, meeting with principal, as- 
sistant principal, counselors, and other interested staff members. 
They also met with the vocational education council, the adminis- 
trative cabinet, and the industrial education teachers. Every 
school in the District chose the California model as a base doc- 
ument, but recommended various modifications, including concepts 
from some of the other models. The model then developed for the 
Grossmont Master Plan was derived from the California Model for 
Career Guidance Curriculum and the State Department of Education 
Plan for Vocational Education, plus components from several other 
models. The schematic of that model appears in Table I. It is 
a three-dimensional model. 

The first is a functional dimension, moving from the knowledge 
or awareness level, through internalization in terms of self, to 
final action. The second dimension is a developmental dimension, 
moving through four levels of career development. The third di- 
mension is a content dimension , , cover ing education, work and ^ 
leisure alternatives; career planning and decision making; life 
styles and personal satisfactions; and evaluation. Based on 
career development theory and empirical evidence, this model is 
representative of an ideal four-year career development curricu- 
lum. It encompasses the career knowledges, understandings, plans 
and actions which would characterize the fully functioning high 
school student as s/he moved through grades 9 through 12. It is 
recognized that this is a new approach, a first attempt at orga- 
nizing career guidance and making sure that it is developmental. 
It is obvious that no school district could implement the total 
plan at one time. It is expected that schools will determine 
which, parts of the plan are most important to implement first, 
based on their needs assessment, resource assessment and counselor 
competency assessment, and that they will design their programs to 
build from year to year until they have implemented the total cur- 
riculum • 

A time and task analysis was prepared, showing the chronology of 
activities, the persons responsible, target date, and criteria 
for evaluation. 
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CHAPTER III 

ASSESSMENT OF STUDENTS' CAREER GUIDANCE AND COUNSELING NEEDS 



Based on the content of the Model outlined in chapter II, forty 
statements of student needs in career guidance and counseling 
were developed. After discussion with the administrators and 
counselors in each building, it was decided to employ a card- 
sort technique for det eririiiAing students' perceptions of their 
needs. This technique entails preparing a deck of cards for 
each student; each card bears one needs statement. The cards 
are issued to students and they are asked to select from the 
deck the five statements that best represent their five most 
critical needs. Having selected these five needs, the students 
are then asked to rank-order them, one through five, in order 
of priority, 

V 

The school staffs decided that the best way to insure a repre- 
sentative sample of students for this task was to conduct the 
card-sort needs assessment in physical education classes. It 
was agreed that in each school 120 students would be sampled, 
30 from each grade level 9 through 12, with an equal distribution 
of girls and boys, A total of 1,2H0 students was sampled. Vo- 
cational counselors selected students from physical education 
classes for which no selection criteria for enrollment are used. 
Perusal of the rosters of students so selected indicated that 
they were representative of a range of such variables as abili- 
ty, interest, socio-economic level, and ethnic origin. The card- 
sort was conducted prior to the Easter vacation. 

After the Easter vacation a list of the forty needs statements 
was sent to each member of each school's advisory panels and 
reviewer/reactor panels with a request that they select the five 
needs which they felt are most critical for students in the 
Grossmont Union High School District; they also were asked to^ 
place these needs in rank order. Whereas student needs identi- 
fication were by grade level, parents related to the total school 
population. A list of needs statements appears in Table II. 

Responses were weighted: five points for first choice, four 
points for second choice, three points for third, two points for 
fourth and one point for fifth choice. Weighted totals were com- 
puted. The ten needs receiving highest weighted total scores 
were ranked by score. Tables III through XIX present results of 
the tally by District, by school, and by representative group. 
The small numbers in each box indicate the number of the need 
statement as it appears in Table II; the number in parentheses 
indicates the weighted score for that item. (When two numbers 
appear in a single square this indicates that both needs received 
the same weighted scores.) All tally charts reflect rank order, 
one through ten , by weighted total for the group indicated. The 
numbers in parentheses provide information reflecting distances 
between priorities . . Some needs ranked in succession are sepa- 
rated by only one or a few tcore points, whereas others are 
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separated by large numbers of points. Recording weighted . 
sc^ores provides information to help schools decide which of 
the ten priority needs for their school probably require first 
attention. It also tells whether perceived differences in rank- 
ings by the various groups respond.ing to the needs assessment 
represent real differences in opinion or are close enough to be 
non- significant . 

Although all needs were selected as among the top five by one 
or more respondents in most schools, only the top ten selections 
are reported in these tables. The task was not to rank all forty 
needs, but rather to rank the top five. The data are most ac- 
curate in terms of numbers one through five on the tables; 
rankings one through ten are provided because in some cases the 
distances between weighted scores were small and could affect 
planning decisions. In a fully functioning four-year career 
guidance program we would probably attempt to meet all forty 
needs and more. For purposes of first steps in planning and 
implementing a Master Plan for Career Guidance and Counseling, 
it is better to focus on priority needs. Table III presents re- 
sults from the total student and adult needs assessments. It 
shows the results of tallying the responses of all the 9th grad- 
ers in the District, all 10th, 11th and 12th graders and total 
students; it also reflects the responses of all representative? 
of the administrators, business, counselors, parents and teache- ^ 
and total adults. The final column shows how the needs would be 
prioritized if the results of all groups, students and adults, 
were combined. It will be up to individual schools to determine 
how to handle differences in priorities. In some cases it might * 
be appropriate to bring the reviewer /reactor groups together and 
discuss differences in an effort to achieve consensus. Table IV 
shows results for all students from each school that completed 
the needs assessment. Tables V through VIII represent choices 
of 9th grade students, lOth, 11th and 12th, respectively. The 
remaining tables show the results of the needs assessment for 
each school, both students and adults. These data were used in 
determining goals for the Master Plan for the District and for 
each school and also provide data for- determining priority needs 
for beginning implementation of the Master Plan during the 
1975-76 school year. 




TABLE II 



STUDENT r^EEDS IN THE AREA OF CAREER GUIDANCE 



1. Students need to be n^ore skillful in making decisions and solving problems • 

2. Students need to identify educational and vocational goals. 

3*. Students need to know how, when, and where to find out about job performance 
requirements what student would have to know and be able to do to be employed 
in diTferentpbs related to students' abilities and interests. 

4. Students need to explore the relationship of work to other parts of their lives. 

5. Students need to know how their values affect their lives. 

6. Students need to understand the differences in money rewards, personal re- 
wards, and social rewards for differetft job levels (non-skilled, semi-skilled, 
skilled, semi-professional, professional, managerial). 

7. Students need to understand how their abilities and interests match together. 

8. Students need to know what kinds of people or agencies can help them find 
work that is related to their interests and abilities. 

9. Students need opportunities to study various careers. 

10. Students need to* know the requirements and procedures for getting into 
various educational and training agencies' (community colleges, technical schools^ 
military training programs, college or university, apprenticeship programs, etc). 

11. Students need to discover the fit between their classes and their abilities, in- 
terests, and goals. 

12. Students need to discover what personal satisfactions can be derived from 
different jobs (opportunities for self-expression, creativity, travel, self-gro\vth, - 
self-respect, service to others, etc.). 

13. Students need to learn more about what they can expect on a job. 

14. ^Students need to know how their personal and social characteristics affect 

their job opportunities and their job choices. 

« 

15. Students need to know how, when, and where to find occupational and educa- 
tional information. 
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16* Students need to know about more than one type of educational and training 
program for reaching their goals (Technical school, college, apprenticeship, 
military, on-the-job). 

17. Students need to discover what part their personal values play in their 
career choices* 

18. Students need to discover how different careers affect the type of friends 
.they might have. 

19. Students need to discover if they want to work with people, with ideas, or 
with objects (things). 

20. Students need to know how to perform well on job applications and interviews. 

21. Students need to discover how different careers might affect their leisure time 
activities, 'as well as the amount of leisure time they might have. 

22. Students need to develop a plan for gaining the skills they need for their 
future life. 

23. Students need to learn how to develop alternative ways to reach their career 
goals by exploring a number of options to follow after high school. 

24. Students need to know what v.arious jobs are like and how their special talents 
and interests will help them do these jobs. 

25. Students need to know how, when, and where to find out about occupational 
training requirements and opportunities. 

26. Students need to learn more about the language of jobs (such as the meaning 
of profession, etc. ). 

27. Students need to know more about themselves - their values, interests, 
abilities, goals, etc. - 

28. Students need to develop plans which will help them reach their educational 
and occupational goals. 

29. Students need to know how they can develop more abilities and interests so 
more job opportunities will be available to them. 

30. Students need to discover that people, information, and situations influence 
their career choices. 

31. Students need to Icnow what they can do now to prepare for work that they 
ErJc^^"* to do in the future. 
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. 32. Students need to know how their personality and values will affect the 
degree of satisfaction they would feel in different jobs, 

33. Students need to know how to make plans which will help them reach their 
career goals • 

34. Students need to discover if work means money or other things to them. 

35. Students need to know about laws that protect workers from discrimination 
or ether unfair policies and practices. 

36. Students need to understand how economic and political forces may affect 
their career choices. 

37. Students need to know how, when, and where to find information about 
occupational opportunities and needs. 

38. Studepts need to understand relationships between jobs--how they might move 
up from one job to another. 

39. Students need to understand the problems and benefits of moving from one 
job to another. 

40. Students ne#d to learn more about requirements of colleges, universities, 
and other training opportunities. 
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Ne ed 



RESULTS OF STUDENT IIEKDS AS£;ESS!1EJ!T 
DISTRICT 
March April 1975 





J 



t 

1 3 1-.'; 
1 !(i^32) 


1 

31 
(i|0 9) 


31 
:364) 


31 
(424) 


1 

31 1 
(1591)' 


2 

(18) 


3 

(41) 


27 
(95) 


3 

(62) 


27 

(69) 


\ 10 
|(110] 


y=^"" . . ' ■ — ■ 

i 27 
(226) 


j 

2 1(30 9) 


20 
(343) 


20 
(280) 


z u 
(2H2) 


2 0 
(1065) 


1,27 
(13) 


27 
(27) 


1 

(77) 


1 

(44) 


1 

(46) 


i(42) 


1 

(204) 


i 

3 i(22iO 


U 0 
(255) 


8 

(236) 


(233) 


'I- 0 
(1991) 




1 

ilia 


2 

(57) 


10 

(40) 


2 

(37) 


8 

(0) 


3 

(179) 


■1 . 

1 22 
1( 223) 


22 
(236) 


22 
(235) 


' ll n 
H u 

(1093 


s 

(358) ! 


11 
. .( 7 ) 


2 

(23) 


22 
(44) 


2,9 . 
(39) 


11 

(32) 


• 7 
|(0) 


\- 2 

i: (174) 


j 1 
5 i(21tO 


8- 

( 233) 


(228^ 


1 

(187: 


22 
(922) 


3 
(6) 


10 

(19) 


3 

(42) 




15 

131; 


6 

.(0) 


! 10 

1 1 ' 

If (111) 


G 


20 
(200 ) 


3 

(2110 


•2 9 
(217) 


27 
(174; 


8 

(747) 


5,36 
(5) 


19,28 
(15) 


10 
(35) 


20 
(33) 


31 

(29) 


5 

1 (34) 


;■ 1 1 

!• (110) 

1 


7 


33 
(185) 


19 

(10 8) 


3 

(173) 


1 9 
(156 


19 
(729) 






11 
(35) 


23 
(32) 


3 . 
(28) 


: 4 
, (0) 


22 
(94) 


8 


.10 

('isl: 


27 
(184) 


33 
(170) 


8 

(152 


33 
( 663) 


32 
(4) 


12 

(14) 


33 

(30) 


31 
(31) 


20 

(26) 


3 

(179) 


31 

1 (93) 


9 


9 

( 1 f ^ 0 1 


24 

(175) 


19 
(161 ) 


3,9 
(144) 


(644) 

i 


9 ,19, 
20 ,22 
33(3) 


20 
(12) 


5 

(29) 


19,20 


14 

(25) 


2 

(174; 


1 

1, 2 0 

j; (^'^^ 


10 


2''r 

(158: 


33 
(166; 


2 7 
(159) 




27 
(618) 




13,22 
11 

^•"(19 


31 

(26) 

) 


10 

(16) 


1 

(204) 


1 . 19 ,28 
i (81) • 



Nuinb-rs in parenth^.scc; roprer,cnt total v/ei[ihtcd scores for that item. 
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TABI.E IV 

^ RESULTS OF STUDENT HEtlDS ASSESSMEiTT 
W TOTAL DISTRICT STUDEIKTS 

March *- April 197 5 


lop Ten 
Studiint N«eda< 
In Rank / 
Order / 

/ ■ 


.«/ o/ rv/ •/ 

V V y V ^ / a;^ 




/ 


V «r 

/ ' 


W 
^/ 

f ^ 


tj/ 

tr / 0 

3/ 
"y/ ^ • 
£>/ Cj c 


? / 

Dr *y/ 


0 / 

/ 


3 


31 " 

:i59i2 


31 

(leo) 


31 


31 

:i26) 


O 1 

:i9»o 


31 

:i98) 


31 

V i > o J 


40 
(119) 


31 
(122) 


31 

V J. J ;i > 


31 
(97) 


8 

( 55) 




•i 

7 


20 

:i065) 


HO 
(95) 


20 

[il9,) 


1 

UOO) 


20 

:i28) 


H 0 

:i 71 ) 


HO 

(115) 


22 
(109 1 


20 
( 96 ) 


HO 

f 1*1 6) 


22 
(SH ) 


31 
(47) 




3 . • 


KO 

(991) 


20 


3 3 
(97 


22 

(98" 


HO 
(117) 


20 

:io5) 


22 

V a J. ; 


31 

t 106 ) 


22 

( 9 5J — 


22 

(92) 


20 
(88) 


3 

(HI) 






7 

C968) 


9 

(91) 


HO 
(9«4) 


20- 
(92) 


19 
(116) 


19 

(97) 


20 
I, Ij-iL). 


20 


(77) 


9 

(80) 


3 

(78) 


20 

(36) 




S 


22 
[922) 


o If 

(38 0 


Oil 

(86) 


(91) 


1 

(SH) 


22 
(78) 


3 

(86) 


33 

(88) 


19 
(76) 


20 

(77) 


35 
(75) 


13 

(27) 




s 


8 

(7U7) 


1 

(82) 


27 ,9 

C71) 
(71) 


8 

■81) 


S3 
(88) 


8 

(71) 


27 


10 


8 

(71 ) 


1?» 

(71) 


19 
(59 ) 


35 
(25) 




7 


19 
(729) 


(79) 
(7S) 




9 

(78) 


10 
(65) 


3 

(70) 


8 

(73) 


10 
(81) 


10,33 
(6§) 

(65) 


1 

(70) 


8 

(55) 


33 

(•2H) 




8 


33 

(663) 




22 

(69) 


27 

(7i) 


8 

:53) 


33 
(68) 


19 
(71) 


29 
(7?) 




29 

(6H) 


3H 
(51) 


10 
(23) 




9 


1 

(euu) 


22 
(75) 


3 

(60) 


5 

(6S) 


22 

(61) 


1 

(55) 


33 
(65) 


8 

(63) 


21 
(60) 


33 
(50) 


13 
(50)- 


22 

(21: 




10 

— • 


27 

(618) 

1 


7 

(6B) 


8 

(66) 


10 


2H 

(59) 


2H ,28 
C53) 
J 53) 


1 ,10 

58 ) 

r.sfi). 


35 
(65) 


(59) 


27 
(56) 


7 

(49) 


HO 
(20) 





*^:i,-vgp5 in paronthe«ea represent total vreichted scores for that item. 
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RESULTS OF STUDENT NEEDS ASSESSflENT 
TOTAL 9th GRADE STUDENTS 

March - April 1975 




1 


31 " 
(432) 


40 

(41) 


40 

(36) 


4 0 

(33) 


31 
(70) 


r 

31 

(70) 


40 

(4G1 


31 
(47 ) 


31 j39 
(27) 


31 
(53) 


1 

(24) 


Q 
o 

(13) 




2 


40 
(30 9 ) 


3 1 
(40) 


3 1 
(35) 




1 9 
(39) 


1 9 
(41) 


31 
(41) 


1 9 




(39) 


(16) 


3,3, 
33 

LU. 




3 


19 
(224) 


24 

(29) 


10 
(31) 


8 

(30) 


1 

(22) 


40 
(27) 


• 1 9 
(24) 


33 
( 30 


3 3 
(25) 


40 

(35) 


2 2 

(15) 


- 




k 


22 
(223 ) 


Q 

(25) 


(30) 


(27) 


2 2,4-0 
(21) 


(25) 


97 

(22) 


10 
(28) 


2 2 

(22) 


± 

(34) 


3 4 
(14) 






5 


1 

(214) 


38 

(23) 


20 

(23) 


1 

(26) 






— ^ 

7 

(21) 


20,40 
(26) 


15 

(21) 


9 

(30) 


14 ,10 
1 ) 8 

(i2) 


5,29 
(7) 




6 


20 

; 26 0 


22 
(22) 


3 

(22) 


22 
(24) 


34 

(18) 


20 
(22) 


33 

(20) 






20' 
(22) 


19 ,24 
38 
(12) 






7 


33 

( 1 8 G ) 


21 

(20) 


3 

(21) 


20 
(23) 


29 
(17) 


8,33 
(17) 


13 ,22 
(13) 


3 

(23) 


20 ,13 
(20) 


29 

(21) 




31 
(5) 




8 


10 
(181) 


20 

(17) 


1,11 
28 
(17 


3 5 , 1 C 

9 

(21) 


33 
(15) 






9 

(19) 




33 
(20) 




38 
(5) 




9 


9 

160) 


39,35 
13,19 
(15) 






15,8 
(15) 


1 , 12 
21 
(14) 


29, 
20 

(17) 


29 
(17) 


24 
(19) 


19 ,3 
(19) 




?i ,22, 
^^4) 




10 

. 1- 


24 

(15 8) 














22 
(14) 


1 

(17) 











liuMbers in parentlioDes rcprcoent total wciehtcd ccorcs for that item, 
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PsESULTS OF STUDENT HEEDS ASSESSMEI-IT 
TOTAL 10th $R^DE STUDENTS 
March - April 1975 




1 


31 * 
(1+09 ) 


31 

(50) 


31 
(50) 


on OC 
27 

v26) 


O JL 

(ff8) 


^5 1 

O JL 

(52) 


(49) 


(37) 


o 1 

(38) 


3 1 

(37) 


3 1 

(32) 


20 
(19) 




2 


20 
(343) 


3 

(39) 


20 




40 ,20 
(41) 


40 


31 
(47) 


33 
(13) 


20 
(28) 


40 
(33) 


8 

(27) 


31 ,34 

(16) 




3 


ft n 

(255) 


20 

(33) 


(31) 


o 1 

(24) 




2 0 
(35) 


2 2 

(42) 


2 0 
(31) 


H 0 

(2G) 


V / 

(31) 


22 
(25) 






«* 


22 
(235) 


g 

(23) 


8 

(31) 


5 

(22) 


1 9 
(40) 


3 

(32) 


.27 

(^3) 


7 

(30) 


19 
(25) 


1 9 
(28) 


(24) 


(14) 




5 


.8 

(233) 


8,22 
(22) 


22 
(24) 


40 ,3 
(22) 


10 

(25) 


8 

. (23) 


8 

(27) 


8 

(28) 


8 

(22) 


(33) 
(24) 




3 

(13) 




6 


3 

( 214) 




33 
(2?.) 




9 

(24) 


19 
(21) 


3,28. 

(^0 ) 


21 ,31 
(19) 


22 
(20) 


20 
(22) 


3 

(22) 


24 
(li) 




7 


19 
.186 ) 


13 
(21) 


3 

(20) 


1 

.21 ) 


33 
(22) 


29 
(20) 






21 
(19) . 


21 
(19) 


24 
(18) 


32 
(10) 




8 


27 . 
(184) 


40 

(20) 


19 
(17) 


22,23 

(20) 


. 8 
(21) 


22,23 
(15) 




27 

(18) 


29 
(17) 


24 ,1 
f 17) 


13 

(16) 


25 

( 0 ). - 




9 


24 
(17.0) 


10 

(19) 


15,27 
(15) 




22 ,27 
(19) 




34 
(19) 


19,2? 

(17: 


23 ,13 
(16) 




35 
fl4)- 


35,37 
(8) 




10 


33 
(166) 


27,35 
(17) 




38 
(19) 




34 ,2 
7(14] 


16 ,3£ 
(18) 






28 

(15) 


19 ,21 

28-_ 
(13 


) 





>• Numbers in parentheses represent total v/eightcd scores for that item. 
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RESULTS OF STUDENT HEEDS ASSESSMElfT 
TOTAL 11th GRADE STUDENTS 
March - April 1975 




X 


31 " 
C36«t) 


31 

(27) 


31 

(68) 


31 
(41) 


20 

(33) 


40 
(30) 


31 
(47) 


31 

(4o: 


31 

(38) 


31 

(41) 


22 

(30) 


8 

(27) 




2 


20 
(280 ) 


19 
(26) 


20 

(31) 


3 

(25) 


31 

(32) 


31 
(28) 


3 

(38) 


29 
(37) 


22 
(35) 


40 

(38) 


31 
(29) 


3 

(16) 






8 

(23G) 


27 ,40 
(25) 


40 

(30) 


20 
(24) 


1 

(30) 


20 
(25) 


22 
(33) 


22 
(29) 


19 
(28) 


20 

(31) 


29 
(28) 


19 • 
(14) 




It 

T 


22 
( 235) 




26 
(4) 


1- 

1(22) 


33 

(26) 


33 
(24) 


20 ,2L 
(26) 


33 
(27) 


8 

(27) 


9 

(31) 


35 
(22) 


10 
(12) 




5 


40 
f228) 


'20 
(2H) 


29 .3S 
(25) 


9,21 


40, Ir 
(22) 


20 

(23) 




24 

(25) 


20 

(22) 


29 

(28) 


7 

(21 ) 


7 

(10) 




6 


29 

(217) 


9,29 
(23) 








16,10 
(21) 


40 ,S 
(25) 


35 ,4C 
(23; 


21 ,40 
(21) 


22 

(26) 


1,3 

^hs) 


22 
(9) 




7 


(173) 




9 

(24) 




19 
(20) 










(22) 


0 


5,6, 
13,17 
f P„) 




8 


33 

(170) 


8 

(22) 


28 
(20) 


- 

8 , 
(21) 


3 

(19) 


8 

(20) 


10 
(24) 


8 

(21) 


10,33 
(19) 


27 
(19) 




20 ,27 
35(8) 




S 


19 

:i6i) 


21 

(19) 


22 ,1E 
(17) 


24,7 
(IG 


35 

(10) 


3 

(19) 


27 
(19 ) 


2 5,28 
(19) 




24 
(18) 


33 
(17) 






iO 


27 

159) 


24 
(17) 






13 

(17) 


9 

(17) 


16 

(18) 




3 

(15) 


1,33 
(16) 


20 

(15) 







I.'urnier.s in pai'^enthases "repreGcnt tctal weichtcd scores for that item, 
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RES'JLTS OF STUDEllT HEEDS ASSESSMENT 
TOTAL 12th GRADE STUDENTS 
March, - April 1975 




1 


31 i: 


31 
1 (. 52 ; 


27 

13 5; 


27 

C 35 ; 


31 

f iiQ ^ 
) 


31 


31 
^ oa J 


UO 

W / - 


20 

^ OK ^ 

I zo ) 


31 


20 


31 


• 


2 


20 
(2U2) 


1 

(US) 


.31 
(32) 


31 
( 3U ) 


20 

/ It o \ 

( uo ) 


1 ,19 
( 29 ) 


1 

( 30 J 


31 

V 31 


3 

12 5; 


22 

C 1 3 


31 
I oo ; 


35 




3 


2 2 
( 233 ) 


7 

(33) 


20 
( 28 ; 


22 
( 32 ) 


t;o 

( 33 ) 




, 8 
I 25 ; 


27 
13 0; 


7 

1 21 ; 


40 ,19 

1 10 ; 


3,22 


22,20 






40 
Q 189 ; 


2U 

\ 27 ) 


9,7 
( 21 ; 


1 

131; 


33 


22 

f \ 
K za ) 


uo 

T "311 ^ 


22 

K ) 


10 










5 


1 

(187) 


3 

(22) 




5 

(28) 


22 
(22) 


UO 
(2U) 


19 
(23) 


10 ,2C 
(26) 


31 ,35 
(19) 


9 
(3) 


8,19 
(20) 


8 
(7) 




6 


27 
(17'0 


8 ,22 


(20) 


30 
(3) 


1 

(18) 


27 ,20 
(22) 


22 ,3E 
(22) 






2 3,28 
(6) 




39 

(6) . 




7 


19 
(156) 






UO ,36 
20,9 
(19) 


19 
(17) 






35 
(25) 


U,8 
22 
(IS) 




35 
(18) 


12,13 
36 ,40 
(5) 




e 


8 

(152) 




11 
(18) 




2U 

; (16) 


9 

(18) 


(10) 


33 
(18) 




29 ,35 
39 ,13 

f R) 


7,23 
(16) 


9 
(6) 


• 


9 


3,9 
(lUU) 


9 ,20 
(20) 


12 
(17) 




38,2c 

8(1'^; 


(16) 


■ -20 
(18) 


3 ,19 
(17) 












10 




i 


15 

(16) 






35 
(15) 1 


33 
[16) 




27 
(15) 




38 
(14) 







'•^fcumbers in pdrentheses represent total weighted scores for that item. 
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10 



RKfUH/i'S or STUI)i;HT NE?:OS ASSLSStiKNT 

. CHAPARRAL - SKYLINE 

March - April 1C)7 5 




20 ,34 
(24) 



3,22 
(27) 



2 4 
(IS) 



13 
(16) 



3 5 
(14) 



19 ,23 
2aClc 



8 ,19 
(20) 



33 
(17) 



35 
(18) 



7 ,23 
(15) 



20 



38 



)(15) (14) 



20 

(88) 



19 

(59) 



8 

(55) 
34 

(51) 



13 

(50) 



7 

(49) 



5V ;•: 






;V 5-; 




. 












31 
(4) 


• 












20 
(3) 




1 










13 
(2) 






'} 








34 
(1) 








































































*• 





Nunbftf. .in paro.n LIk r. r-s i'epr'o:.;en t totiil v;ci£;htc:cT cicoves for that item 
No datri Mibroj. ttecl for this group. 
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RIIS'JL.TS OF STUDENT UKT.OS ASSESSMEUT 
EL CAJON VALLEY 



March - April 1975 




Kumbcr:-. in parenthorcc i^cprcr.cnt total wt-if.htcd .scores for that item, 
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RESULTS OF STUDENT HEEDS ASSESSMEN" 
EL CAPITAN 
. . March - April '197 5 




" liur.ber.s in parentheses represent total weighted scores for that item. 
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RCSULTS or STUDLHT liiltOC AfinLSSHKIlT 
GKANITi: HILLS . 
March - April, 1975 




1 


40 
(46) 


20. 
(49 ) 


31 
(47) 


31 
( 59 ) 


31 

V 1 y D ; 


27 
-XSJ 


2,3, 
19 
(5) 


1 

V 1 b ; 


2,11 
23 
(8) 


27 

(19) 


10 


; 27 


2 


31 
(41) 


31 
(47) 


3 

(38) 


1 

( 30) 


40 

f A A K\ 

\Jl1o) 


2 

, (4) 




27 

V 1 3 ; 




2 

(5) 


9 

r 1 1 ^ 


1 

\ o i ) 


3 


19 
(24) 


22 
(42) 


22 
(33) 


( 26 ; 


22 

^ 1 1 2 / 


11 . 
(3) 




19 




15 

(11) 


8 


2 

( 30 ) 


^ 


27 

(22) 


27 
(28) 


20 ,24 
(26) 


40 
(24) 


20 

(110) 


15 
(2) 


1 ,10 
14,29 

.vri L - 


10 

(10) 


29 
(6) 


36 
(8) 


|(o) 


1 19 
i (20) 


5 


7 

(21) 


8- 

(27) 




19- 

(23) ! 


3 • 
(86) 


9 
(1) 




3 
(9) 


3,9, 
27 


30 ,31 


6 

(6) 


! . 11 

(19) 


5 


33 

(20) 


3 ,28 

'4 0 
(20) 


40,9 
(25) 


2 2 ,3 E : 
(22) 


27 

(82) 


I 


i 


2 
(8) 






5 

(12) 


3 ,10,23 ,31 
(17) 


7 


13,22 
(18) 






f 


8 

(73) 






5,12, 
23 

W 




2,5,9 
11,12 

20 ,32 


4 

(0) 


;• 9,12 

1 (16) 


1 

8 > 






10 
(24) 


3 

(19) 


19 

(71) 




16, i2 
(3) 




31(4: 


(5yj\ 


3 

(19) 




29,20 
9 (17) 


34 

(19) 


27 

(19) 


20 ;i 

(18) 


33 

(65) 












2 

(35) 


i 


10 


1 


16, 3£ 
(18) 


16 
(18) 


33 

(16) 


1 ,10 
(58) 




23 ,27 
31 ,6 


24,11: 
(6) 






1 

1(23) 


i 

j - 1 .... 



5*^^{um}ifi'i; in 'parenthcir.es represent total ueif;l»tcd scores for that item, 
O 
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RESULTS OF STUDENT NEEDS ASSESSMENT 
GROSSMONT 
March - April' 1975" 




];unl,cr.s in ;vir enthe;=c:, rcpreuonL total vk: i h t o ci r.cores for that item, 
No data submicted for this group. 

a.) 
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RESULTS OF STUDENT NEEDS ASSESSMENT 

HELIX 
March - April 1975 




1 


tVO* 
(36) 


31 
(50) 


31 
(68) 


27 
(35) 


31 
(161) 


2 


31 
(35) 


20 

(3»V) 


20 

(31) 


31 

(32) ! 


20 

(118) 


3 


1 0 

[31) 


Oil 

(31) 


(30) 


20 
(28) 


33 

(97) 




33 

(30) 


a 

(31) 


26 
(«*) 


9,7 
(21) 


»V0 
(94) 


5 


20 

(23) 


22 
(2»t) 


29,33 
(25) 




24 

(86) 


6 


3 

(22) 


33 
(21) 




»V,5 
(20) 


27,9 
(71) 




8 

(21) 


3 

(20) 


9 






8 


1 ,11 


19 
^17) 


28 

(20) 


11 
(18) 


22 
' (69) 


9 




16,27 
(15) 


22,19 
(17) 


12 
(17) 


3 

(68) 


10 




1 




1 5 
(16) 


8 

1 (66) 



2 
(5) 



19 
(4) 



27 
(3) 



29 
(2) 



31 
(1) 



27 
(14) 



11 
(8) 



8,10 
(6) 



1,5 
(5) 



2,30 
(3) 



20 
(2) 



28 
(1) 



20 
(12) 



23 

(11) 



2,7 
(10) 



3 



10,19 
31,40 



24,27 
1(7) 



2 

(10) 



15 
(6) 



28 
(5) 



27 ,5 
(4) 



8 ,10 
(3) 



25,31 
(2) 



37 
(1) 



10 
(17) 



9 
(0) 



8 
(3) 



7 

(10) 



6 
(0) 



5 
(4) 



4 
(0) 



3 
(9) 



2 

(28) 



1 
(5) 



2,27 
(28) 



10 
(17) 



5,15,20 
(14) 



1 ,19 
(12) 



23 ,28 ,31 
(11) 



* Numbers in parentheses represent total veighted scores for that itetn 
** Ho data submitted for this group. 
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RKG'JLTS OF STUDEfIT V.KKCtS x\SSESSnEMT 
•MONTE VISTA 
March April 1975 




4 

JL 


31 
(47) 


22 
(37) 


31 
(40) 


4 

40 
(37) 


40 

(119) 


27 ' 
(.5) 




27 
(22 


.t. 
«> 


A JL 
<> 3» 


! 10 

1(0) 


27 

(27) . 


2 


J. y 
(.34) 


O O 

(13) 


(37) 


3 1 
(31) 


22 

:io9) 


1 
(4) 




1 
(20 






1 9 

j(0) 


1 

(24) 




(30) 


(31) 


0 9 

(29) 


0 7 

(30) 


31 

(106) 


:\ 

(3) 




2 
(7) 






j 8 

;(o) 


i 11 
(10) 




10 
(28) 


7 

(30) 


33- 
(27) 


22 

(29)| 


; 20 
i ^^^^ 


. 33 
(2) 




28 ,31 
(6) 






7 

1(0) 


2 
(7) 


5 


20 ,40 
(26) 


8 

(28; 


24 

(26; 


io;,2o. 

(26) 


33 ; 

(88) 


19 
( 1 ^ 








• 


i ' 

1(0) 


• 19,28,31 
(6) 

J 


6 




21,31 
(19) 


[3 5 ,.4C 
(23) 




10 

(82) : 






i+0 ,19 
10 

(5) 






1 ^ 

i (4) 




7 


3 

(23) 






35 
(25) 


19 
(81) 1 

J — • "- — r 












1, 

i ' ■ 

i (0) 


! 

i 


3 ' 


9 

(19) 


27 
(18) 


8 

(21) 


3 3 

(18) : 


29 
(73) 












3 
(3) 


1 10,40 
I (5) 


29 


19,29 
(17) 


25,28 
(19) 


9,19 
(17) 


8 

(.68) ! 






5 ,17 
(4) 






2 
(7) 


1 5,17,33 
• (4) 


~ 1 

! 22 

iO (1^) 






r* 


3 5 .■ 
(65) 

\ ' 


1 1- 










1 

(24) 1 



J.'uj:ibcr.:. in parenthe-.er; represent total ueighted scoroy for that item. 
No datra submitted for this group. 
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RESULTf. or STUDENT HEEDS ASSESS11ENT 
NT. MIGUEL 
March .- April 197 5 




1 


• — j:* 
31 

(70) 


31 
(48) 


20 
(33) 


31 
(49) 


31 5 
(29) 


1 

L 
















2 


19 
(39) 


40,20 
(41) 


31 
(32) 


20 

(40) 


20 

(19) 


1 

















3 


1 

(22) 




.- • i 

(30) 


40 
(33) 


40 
(5) 


















4 


22 ,40 
(21 ) 


^ O 
J, 

(40) 


33. 
I 25 J 


33 
^ oil ^ 


19. 
f 1 5) 


1 

! 
















5 


« 


10 
(25) 


40,10 
(22) 


22 
(22) 


1 

. (31) 


















6 


34 
(18) 


• 9 
(24) 




1 

(18) 


33 
(12) 


















7 


29 
(17) 


33 
(22) 


19 
(20) 


19 
(17) 


10 

(24) 


i 

{ 
1 
I 
1 
















8 


33 
(16) 


8 

(21) 


3 

(19) 


24 
(16) 


8 

. (8) 


1 

j 

i 
















9 


15,8 
(15) 


22,27 
(19) 


35 
(18) 


38 ,23 
8(14) 


22 
(34) 


1 

i 
\ 
















10 






13 
(17) 




24 
(16) 


1 

1 


















s'^Mumbera in parentheses represent total weighted scores for that item. 
** No data submitted for this group. 
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RESUl.TS OF STUDENT NEEOS ASSESSHEUT 
SANTA NA 
MARCH - APRIL 197 5 




1 


81,3? 
(27) 


1 

ij 3 1 
(38) 


31 
(38) 


20 
(26) 


31 

(122) 




3,5 
(5) 


27 
(16) 


11 
(8) 


27 
(19) 


10 
(0) 


27 
(37) 


2 




20 
(28) 


22 
(35) 


3 

(25) 


20 
(96) 






1 

(13) 


1.0 , 1 5 
19,23 
28(7) 


31 


9 

{ r\\ 
\^ ) 


i 1 

, (26) 


O 
o 


33 
(25) 


40 
(26) 


19 
(28) 


7 

(21) 


22 
(95) 




14,4 
(4) 


11 

f in 1 




1 

(8) 


8 


11 
\ (24) 


4 


22 
(22) 


19 
(25) 


8 

(27) 


10 
(20) 


40 
(77) 






14 ,32 
\ 1 ) 




4,22 

Oil r\ 

2h , 2 

(•?) 


7 

(7) 


31 
V 1 0 j 


5 


40 ,15 
(21) 


8 

(22: 


20 

(22) 


31,35 
(19) 


19 
(76) 




11,13 
(3) 








6 
(0) 


1 14,22 
(17) 


6 " 




22 
(20) 


21 ,4C 
(21) 




8 

(71) 






22 
(5) 






5 
(5) 




7 


20 ,13 
(20) 


21 
(19) 




4,8 

22 

(18)1. 


10 ,33 
(65) ( 




27 ,31 
(2)' 


15,3 

29 

(4) 


31 
(6) 




4 

(11) 


4 

(14) 


8 




29 
(17) 


10,33 
(19) 












1,8,9 
20 

(5) 


7 ,14 
20 ,28 
29,33 
37(4) 


3 
(9) 


3,15,28 
(11) 


9 


2 4 
:<19) 


23,12 
(16) 






21 

(50) 




15,36 
(1) 






2 
V / ) 




10 


1 

(17) 




3 

(15) 


2 7 
(15) 


3 

(59) 




1 


19,7 
(3) 






1 


1 : : 



" Kurnb<-r':. in parcnthr cos rcpresfint total weishtcd scores for that item. 
Ho dal-i r.ubmitted for this group. 



ERIC 



TABLE XVIII 



-43- 



RESUI.TS OF STUDENT HEEDS ASSESStiENT 
SPECIAL EDUCATIOH 
March - April 197 5 




'••^umborii in parentheses represent total weighted r.cores for that iton. 
No dota submitted for this group. 
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TABLE XlX 



PsilS'JLTS OF STUDENT IJEEDS ASSESSHEIIT 
VALHALLA 
March - April, 1975 ' • " ' 






31 


31 


31 


31 : 


1 


(63) 


(37) 


(41) 


(18) , 




22 


40 


40 


22 


2 


(39) 


(33) 


(33) 


(13) ! 






27 


20 


40 ,19 


n 

o - 


(35) 


(31) 


( 31 ) 


(10) , 




1 


19 . 


9 


t 

I 
i 


li 


(34) 


(28) 


(31) 






9 


33 


29 


9 


5 • 


(30) 


(24) 


(28) 


(8) ; 




20 


20 


22 


23,28 


6 


(22) 


(22) 


(26), 


(6) 




2.9 


21 


8 




1 

7 


(21) 


(19) 


(22) 




8 


33 
(20) 


24,1! 
(17) 


27 

(19) 


29 ,3L 
39,13 . 


19 ,3 




24 


9 


(19) 




(18) 








28 


1 ,33 




iO 




(15) 


(16) 





27 

(56) 



:u:.-.:-:". in p af en thrr. or. rcpre.'iont tota.l vjci {:';htcd rscores for that item, 

5i 
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CHAPTER IV 
CURRENT STATUS ASSESSMENT 



In June 1974 the Grossmont Board of Education specified for 
priority action by the District , priority goals which had been 
identified by district citizens through the District Goals 
Committee. One of these goals was Goal #5 - Counseling: "The 
District will provide accessible counseling services to meet 
the needs of students in all areas." Objectives for Priority 
Goal #5 were stated. These objectives appear in Table XX. 

As part of the Master Plan for Career Guidance and Counseling, 
data were gathered to determine the status of the District's 
effectiveness with respect to the objectives stated. It is to 
be understood that the thrust for the current year was to de- 
termine current status of programs; the thrust of the Master 
Plan is to design strategies to close the gap between what is 
and what should be. 

In order to assess current status in terms of the objectives 
for Priority Goal #5, it was agreed that each coiinselor in the 
District would administer a questionnaire to a 10% representa- 
tive sample of his/her counselees. A Student Questionnaire 
was developed to address objectives 1.1 through 1.3 and 1.6 
through 1*12. A Parent Check Sheet was prepared for objective 
1.4, and was sent home through the student in order to elicit 
parent response. Objective 1.5 required perusal of counselor 
records. 

Results appear in Table XXI. It is important to note that the 
responses reflect students ' and parents * perceptions of the de- 
gree to which each objective is being met. Table XXI is im- 
pressive in that it shows that a high percentage of respondents 
feel that most of the objectives are being met. The 54% posi- 
tive response for objective 1.2 is deceptively low, as 24% of 
the respondents marked "don't know", and only 22% indicated 
that the grades received were not commensurate with ability. 
This item , then , reflects student opinion (or lack of opinion) . 
The fact that 24% answered "don't know" indicates a need for 
counseling help. 

For objective 1.4, 87% of parents surveyed reported that they 
received information about their student's course of study, 97% 
about their student's progress, and 48% about their student's 
standardized test scores. 

Table XX lists the objectives and the numbers of respondents, 
and presents the percentages of positive and negative responses 
for each . These data are for the total district. Individual 
school data are presented in Tables XXII through XXXI. 



For objectives !•? through l.ll, percentages of positive and 
negative responses are in terms of those who sought the help 
indicated. Percentages of students who did not seek such 
help are also given. The fact that such large percentages of 
students did not seek help in these areas suggests a need for 
investigation to determine whether or not these students need - 
ed the help. 

In order to verify the accuracy of student responses, each 
counselor interviewed 20% of his/her counselees who took the 
questionnaire, and discussed their responses with them in terms 
of records, counselor observation, and students' explanations 
of their responses. Although a high degree of accuracy was re- 
ported, there is evidence that for individual items, from H% to 
17% of the students had inaccurate perceptions of themselves 
and/or of the guidance program. This is another indication of 
the need for developmental guidance services. 

The results of the current status assessment furnished addition- 
al input for development of District goals. 



TABLE XX 

Di;rtrict Priority Goal // 5 - CounGclin^!; 
Degryo To Which Objectives Are Bcins ^-et 
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01) j Get ivc 1 . 1 



Objective 1.2 



Ob j oct ive 1.3 



Objective l.U 



Ob j ec t ive 1.5 



Ob j ec t ivo 1.6 



A Gtudoiil will develop a personal career plan with 
short and long--range goals that ir. related to his/her 
aptitudes, interests, abilities, and available career 
and educational opportunities. (This objective was 
assessed by asking students to identify their short- 
term and long-term goals,, and the degree to which theix 
career plans fit with their aptitudes, interests, abil- 
ities and educational opportunities.) 
N = 19 9 5 



83^6 - realistic plans 



17% - not realistic 



A student, at the end of each semester, will be suc- 
cessful in his/h er chosen educational pt^ograni coii?Tnen-. 
r=^lj47^^^ his/her abilities, interests • and values. 
54-6 - yes 22% - no 24% - don't know 

Each semester a student will be initially enrolled in 
the appropriate sections of reqiiired graduation courses 
based on entry skills, student requests, parent desires 
and teacher recommendations . 
N 17 87 

Got courses requested - 83% yes; 12% - no; 5% - don't know 

Each year that th eir student is in high school, parents 
will acknowledge receipt of available information regard- 
inf^ their student's course of study, progress, aptitudes, 
abilities, and career interests. 
N " 929 parents 

lleceived information about their student's 

^' schedule of classes 87% yes 13% no 

' school progress 97% yes 3% no 

standardized test scores 46% yes 42% no 



10% don't know 
a learning problem will 



A t u d e n t identified as having 

receive guidance assistance during the school year. 

N = 4 92 

6G'^ received assistance; 27% did not; 7% no records avail- 
able 

A student will indicate that he/she has received or could 
receive help v;ith his/her personal problems if he/she re- 
quested the same from the Guidance Department. 

N = 13 4 5 

71':: - yes 29% - no 
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TABLE XX (Cont'd^) ^ 



OIj j L'l' I' * >/i> 1,7 - A(M-:*r the firnL tluw.^o v;eek:.5 of each soniostor, i\ 3tu- 

clont who roquGr;t:5 f^ui dance sci^vicos will be afforded 
111 Ml wJ thin L'hroc d.iyc; ciFLer ru'colpt of the request 
b y i h c G u i d a n c o. i) u p ri r t m o. n t . 
n' - 203n 

761 ~ yea SU'i - no (UOl did not seek help) 

Objec;:ive 1.8 - A student in need of v^uidance services (viewed as 

needing immediate attention by the student and staff) 
v^ill be able to receive such services during the saiTie 
day . 

N = 19 32 

Tl'o - yes 29% - no (65% did not seek help) 

Objective 1.9 - A student v?ho requests occupational and educational 

inforination will receive it. 
N = l9li| 

88% - yes 12% - no (53% did not seek help) 

Objective 1,10 - A student who requests scholarship information vrill 

receive it. 

^, . . ^SZ -^yes 34% - no (82% did not seek help) 

Ou3ocrjve 1.11 - A ijtuaont wno requests assistance or information on the 

procedures involved in college selection and application 

v;ill receive it. 

N := 1918 

77% - yes 23% - no (76% did not seek help) 

Objective 1.12 - Eacli ninth grade student will be able to - d emons tra t e 

hov/ to obtain specific guidance services in his/her 
h i [^/n school. 
If - 

91% - yes 21% - no 



Althou;;^';h Objective 1.4 refers to parents being informed, the question- 
naire .iouglit students^ responses on this item also. Of 1815 responding, 
only ^tn% stated that they had received information about their scores on 
grou^) ttiSts. 91% of 1315 respondents indicated that they had received 
inf oi'M ! t i on about progress in their courses. 
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CHAPTER V 
THE GOALS 



Using the content of the Model presented in Chapter II and in- 
formation from the needs assessment and current status assess- 
ment, presented in Chapters III S IV, District goals for career 
guidance and counseling were stated. These goals were reviewed 
by the vocational counselors. The consensus of the group was 
that the goals were too lofty, and that the language was too com 
plicated. The goals were then re-written based on these recom- 
mendations. The revised goals were sent to each school to be di 
tributed to all advisory /panels and reviewer/reactor panels for 
their suggestions. See appendix D for a record of the numbers o 
reviewer /reactors from each school who responded to this charge. 

Responses to the goal statements were varied, with most respon- 
dents indicating that the goals were highly desirable. Some 
stated that the schools should limit their efforts to teaching 
basic skills. A few indicated that they wished the goals could 
be attained, but that it would take too large an investment of 
time and resources to attain them. Typical comments follow: 



Counselor - 



"Simplification of verbiage would markedly increase the 
probability of grass roots utilization of documents such 
as this one." 



Business - 

"The statement as presented throughout is .most desirable 
and anticipates the trend for the next decade. If I would 
comment i+ would be to say that a more earthy and a more 
incisive document would be prepared for public comment to 
the student and his parents. Words in all their nobility 
are most noble when simple." 



Teacher - 



"Many of these concepts and goals are included in my general 
business unit on career exploration. Naturally, I feel all 
are important, and they are well stated here. I do want to 
emphasize the importance of each school adopting a total pro- 
gram. It should not be a "hit and/or miss" approach. That 
is, there should be work toward the goals on each of the four 
grade levels. Every depar'lment or subject matter area should 
be involved. Departments may have certain areas of major re- 
sponsibility, but there should not be too much concern over 
who teaches what. In fact, there should be much repetition 
of this importdnt material. " 



CommeP'ts ( continued) 
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Teacher 



"Mo matter how good the Master Plan may be, if it is to be 
successful, the total staff must be committed to making it 



Teacher - 

"Far too esoteric for most high school students. 
Maybe O.K. for an honors group." 



Student - 

"All or any part of this is very important and would be very 
worthwhile. I know myself I have no idea for my career plans." 



All of the reactions and suggestions were taken into con- 
sideration in the revision of the goals. It had been planned 
that a separate set of goal statements would be made for each 
school, based. on their input. However, the reactions to the 
goals were quite similar among the schools, so that individ- 
ual school goals did not vary greatly one from another. On 
the next pages appear the District goals as revised after 
using reviewer/reactor suggestions . 



REVISED 
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DISTRICT GOALS 



Component 1 - Career Planning and Decision Making 

Goal 1.1 The student will realize, and will utilize in his/ 
her own career planning, the fact that individuals 
differ in their interests, aptitudes, abilities, 
values, and attitudes, 

Subgoal 1.1a That the student recognize that his/her per- 
sonal character istics and qualifications will 
affect his/her job success, 

Subgoal 1.1b That the student develop an appreciation of 
individual differences in others. 

Subgoal 1.1c That the student identify a variety of occu- 
pations in which s/he could be successfiAl, 



Goal 1.2 The student will realize, and will utilize in his/ 

her own career planning, the fact that understanding, 
acceptance, and development of self is a life-long 
process and is constantly changed and influenced by 
life experiences. 

Subgoal 1.2a That the student learn that personal charac- 
teristics are subject to change; that some 
change is caused by life experiences; and that 
some change can result from his/her own efforts. 

Subgoal 1.2b That the student understand that the way s/he 
feels about him/herself will determine how 
s/he reacts to his/her environment and how 
s/he influences it. 



Goal 1.3 The student will realize, and will utilize in his/her 
own career planning, the fact that environment and 
individual potential interact to influence career 
development . 

Subgoal 1.3a That the student learn that career development 
is a life-long process and that many choices 
must be made. 



District Goals (continued) 
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Subgoal 1,3b That the student use information about him/ 
herself and about his/her environment in 
planning his/her own career • 

Subgoal 1.3c That the student learn to make effective use 

of all resources available to him/her. 

Goal 1.4 The student will realize, and will utilize in her/ 
his own career planning , the fact that individuals 
must be adaptable in a changing society. 

Subgoal l.**a That the student recognize that employment 
trends, work roles, and job mobility are 
constantly changing. 

Subgoal 1.4b That the student recognize the influence of 

occupational supply and demand on job oppor- 
tunities and job stability. 

Subgoal 1 . Ic That the student recognize that his/her atti- 
tudes will affect his/her job opportunities 
and job stability. 

Goal 1.5 The student will realize and will utilize the fact 
that career planning is a privilege and responsi- 
bility of the individual. 

Subgoal I. 5a That the student recognize his/her responsi- 
bility for his/her educational choices and 
occupational choices. 

Subgoal 1.5b That the student learn one or more career de- 
cision making processes and establish short 
and long term career plans using one or more 
of these processes. 



Component 2 - Education, Work and Leisure Alternatives 

Goal 2.1 The student will realize, and will utilize in his/her 
own career planning, the fact that knowledge and 
skills in different subjects relate to performance in 
different work roles. 

Subgoal 2.1a That the student recognize the relation between 
school courses and various occupations, and 
realize that learning is a necessary part of 
career planning, particularly as it relates to i 
tentative career interests. 



Oistrict Goals - Component 2 (continued) 



The student will realize, and will utilize in his/her 
own career planning , the fact that there is a wide 
variety of occupations which may be classified in sev- 
eral ways, 

Subgoal 2.2a That the student understand job classifi- 
cation systems and realize that these 
■^systems give direction for job choice, job 
mobility, and job advancement. 

Subgoal 2.2b That the student recognize how classifica- 
tion systems can help him/her find a number 
of occupations in which s/he could be suc- 
cessful . 




Goal 2.2 



Goal 2.3 The student will realize, and will utilize in his/ 
pectat ions affect the nature and structure of work. 



Subgoal 2.3a That the student understand how the nature 
and structure of available work are influ- 
enced by societal needs. 

Subgoal 2.3b That the student recognize that economic 
and political forces cause changes in em- 
ployment opportunities . 



Goal 2.U The student will realize, and will utilize in his/ 
her own career planning, the fact that there is a 
relationship between the commitment to education 
and work and the availability and utilization of 
leisure t iWie . 



Subgoal 2.Ua 



Subgoal 2 .Ub 



That the student understand that his/her oc- 
cupation will affect the amount of time s/he 
has available for leisure as well as the 
kinds of leisure activities s/he may pursue. 

That the student recognize that leisure ac-" 
tivities may serve a variety of functions: 
rest and/or recreation, personal development, 
career development , vocational interests and 
societal needs. 



Goal 2.5 The student will realize, and will utilize in his/her 
own career planning, the fact that there are many 
training routes to job entry. 



ERIC 



9^- ( ^ 



-65- 



Component 2 
Goal 2.5 



Subgoal 2.5a 



That the student learn about a variety of 
training routes available for his/her poss- 
ible occupational choices . 



Component 3 - Life Styles and Personal Sat i sf act ions 



Goal 3.1 The student will realize, and will utilize in his/ 
her own career planning, the fact that work means 
different things to different people. 



Subgoal 3.1a 
Subgoal 3.1b 

Subgoal 3«lc 



That the student learn that occupations and 
life styles are interrelated . 

That the student learn that there is a wide 
range in the degrees and kinds of satisfac- 
tion that are derived from work , including 
monetary and non-monetary rewards . 

That the student understand how individuals' 
purposes and needs can be met through their 
occupat ions . 



Goal 3.2 The student will realize, and will utilize in his/ 
her own career planning, the fact that job satis- 
faction is dependent on harmonious relationships be- 
tween worker and work environment. 



Subgoal 3.2a 

Subgoal 3.2b 
Subgoal 3.2c 



That the student understand the importance 
of choosing an occupat ion that is consistent 
with his/her own interests and values. 

That the student learn how a worker may in- 
fluence working conditions . 

That the student will understand his rights, 
privileges and responsibilities on the job 
and in the community . 



Goal 3.3 The student will realize, and will utilize in his/her 
own career planning the fact that job specialization 
creates int erdependecny . 

Subgoal 3.3a That the student learn that some jobs do not 
furnish much satisfaction and that workers in such jobs may need 
to seek satisfaction off the job, or from activities related to 
the job, such as leadership, company sports, union, etc. 
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CHAPTER VI 
OBJECTIVES 

The next task was to develop objectives for each goal* Because 
the model has four developmental levels, representing a con- 
tinuum of student career development, it was decided to develop 
one objective at each level for each goal. Schools would have 
the freedom to determine students' placement along this develop- 
mental level for each goal, so decisions could be made as to 
next steps in the career guidance and counseling program . Since 
the goals for most of the schools were similar, the objectives 
were also similar. One school, however , San tana High School , 
had been working for some time on goals and objectives and had 
a different set of priorities identified. The objectives for 
Santana were, therefore, different from those of the other schools 

The objectives were reviewed by the vocational counselors, re- 
vised based on their input, and sent to individual schools to be 
distributed to advisory panels and the reviewer /reactor panels 
for their input. Vocational counselors at each school were asked 
to analyze the responses from their school's panel members, and 
to summarize the changes suggested. On the basis of these sum- 
maries objectives for each school were revised. At this point 
individual schools' plans began to look different from one another 
as different schools reflected different emphases. 

District's objectives were revised based on input from all the 
schools; for instance, if the same comment surfaced from several 
schools, it was considered to be generalized enough to warrant 
changing the District objectives accordingly. If only one school 
felt that a change should be made in an objective, the change was 
made for that school but not for the others. The District ob- 
jectives that emerged are presented here. 
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DISTRICT. OBJECTIVES 




Component 1 - Career Planning and Decision Making 

Goal 1.1 The student will realize, and will utilize in his/her own 
career planning, the fact that individuals differ in their 
interests, aptitudes, abilities, values, and attitudes. 

Subgoal 1.1a That the student recognize that his/her personal char- 
acteristics and qualifications will affect his/her job 
success 

Level* OBJECTIVES 

1. The student will identify his/her personal characteristics and 
qualifications (abilities, interests, skills or talents, phys- 
ical assets and liabilities , and career gocils if f orTniila.ted , ) 

2. The student will describe the match between his/her school courses 
and his/her personal characteristics and qualifications- 



3. The student will describe how his/her tentative occupational 

choice fits his/her personal interests, abilities and values. (If 
s/he has no tentative occupational choice, s/he will perform this 
exercise with an occupation that is compatible with his/her abil- 
ities, interests and values.) 

The student will develop a training and occupational plan that 
utilizes his/her awareness of the relationship between his/her 
personal interests, abilities and values and his/her tentative 
career goal and shows how these characteristic^ might affect his/ 
her success on the job. 



Subgoal 1.1b That the student develop an appreciation of individual 
differences in others 

OBJECTIVES 

1. The studeHw will identify persons who are alike in some character- 
istics but differ in others. 

2. The student will explain ways in which soc ial /cultural differences 
contribute to society* 

3. The student will explain the effect attitude and values have on a 
person 's activities, situations and decisions, 

^» The student will specify ways in which his/her own life would be 
negatively affected if individuals iiLd not differ, and will ex- 
plain how his/her own unique personal characteristics can con- 
tribute to his/her own life satisfaction and to society. 

* The numbers in front of objectives refer to sequence in which the objectives 
should probably be taught. They move from the awareness or knowledge level, 
^ ^i^ff^^eh internalization of the concept by the student in terms of him/her- 
ERIC • action utilizing the concept. "^^^ 
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Subgoal 1.1c That the student identify a variety of occupations' in " 
which s/he, could be successful. 



OBJECTIVES 



1. The student will list things s/he does well and will identify occu- 
pations in which each of these abilities would be useful. 

2. The student will identify jobs that are generally thought of as 
lacking in dignity and worth, will explain why these jobs are so 
perceived, and will specify conditions of work and worker that 
could bring dignity and worth to these jabs. 

3. The student will identify three jobs for which his/her character- 
istics would qualify him/her (one job that is generally consid- 
ered to be highly desirable, one that does not attract much 
attention, and one that is generally thought of as lacking In 
dignity) and will describe how s/he might achieve a balance of 

The student will list jobs that are compatible with his/her 
personal characteristics and qualifications and indicate the 
degree of success, and satisfaction s/he could expect- to achieve 
in ^ach • 

Goal 1.2 The student will realize, and will utilize in his/her own career 
planning, the fact that understanding, acceptance, and develop- 
ment of self is a life-long process and is constantly changed 
and influenced by life experiences . 
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Subgoal 1.2a That the student learn that personal characteristics 
are subject to change; that some change is caused by 
life experiences; and that some change can result from 
his/her own efforts. 

OBJECTIVES 

1. The student will identify his/her personal characteristics that 
are subject to change (physical characteristics, interests, atti- 
tudes, skills, values, etc.) 

2. The student will identify personal characteristics that were 
changed by life experiences, and will explain how the changes 
took place. 

3 . The student will identify personal characteristics that have been 
changed by his/her own efforts, and describe what motivated his/ 
her desire to change and how the change was effected. 

Ha. The. student will identify his/her area of highest interest and his/ 

her area of lowest interest and describe at least one incident of 

success that helped develop the high interest and one incident of 
failure that contributed to the low interest. 

Hb. The student will define a plan for improving in those areas need- 
' ed for success in his/her tentative job choice, but in which s/he 
has experienced failure. 
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Subgoal 1.2b That the student understand that the way s/he feels 

about him/herself will determine how s/he reacts to 
his/her environment and how s/he influences it . 

OBJECTIVES 

!• The student will explain how his/her feelings about him/herself 
affected his/her reactions to a specific situation or event, 

2. The student will explain how a specific situation or event was 
affected by his/her feelings about him /her self. 

3« The student will explain how his feelings about him/herself might 
affect his/her success and satisfaction in the occupation of his/ 
her tentative choice. 

The student will develop a plan for improving feelings about him/ 
herself that might othsrwisa negatively affect his/her success 
and satisfaction in the occupation of his/her tentative choice. 

Goal 1.3 The student will realize, and will utilize in his/her own 
career planning, the fact that environment and individual 
potential interact to influence career develppment . . 

Subgoar 1.3a That the student learn that career development is a life- 
long process and thlit many choices must be made. 

OBJECTIVES 



1. The student will explain choices s/he made at different times in 
his/her life that either opened or closed career options for 
him/her . 

2. The student will identify situations or conditions which require 
working adults to make choices which change the direction of 
their careers. 

3. The student will identify previous tentative career choices which 
s/he has since abandoned, will state the approximate age at which 
s/he made each choice, and will describe his/her level of maturity 
at each of these ages (how s/he felt about him/herself, what was 
important to him/her, how s/he felt about work, etc.) 

^. The student will list identifiable career development stages, the 
approximate ages at which they generally occur, place him/herself 
on the continuum, and design a plan for successfully managing his/ 
her next career development stage. 




^ I) 
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Subgoal 1.3b That the student use information about him/herself 
and about his/her environment in planning his/her 
own career. 

OBJECTIVES 

1. The student will list personal characteristics and environmental 
conditions that might limit career options. 

2. The student will analyze his/her school and community work environ- 
' ments and show at least three ways in which the environment might 

affect his/her own career plans. 

3. The student will evaluate his/her social class role, sex, ethnicity 
and other factors that may affect his/her career choice, will 
specify which of these factors is reversible and which is irre- 
versible, and will indicate the effects the irreversible factors 
may have on his,/her tentative career choice, 

4. The student will use information about him/herself and his/her 
environment in designing a plan for training for and entering the 
occupation of his/her tentative choice, 

Subgoal 1.3c That the student learn to make effective use of all re- 
sources available to him/her . 

OBJECTIVES 



1. The student will identify local resources (people, organizations, 
businesses, materials) which might help him/her as s/he develops 
and implements career plans, and indicate how s/he might use some 
of these as s/he moves through job selection, training and place- 
ment . 

2. The student will explain the effect the nature and availability 
of resources may have on his/her career plans, 

3. The student will identify school resources which have helped him/ 
her learn about occupations and will state what s/he learned from 
each of these resources. 

H. The student will identify community resources which have helped 
him/her learn about occupations and will state What s/he learned 
from each of these resources. 
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Goal l.U The student will realize, and will utilize in her/his own 

. career planning, the fact that individuals must be adaptable 
in a changing society. 

Subgoal l.«*a That the student recognize that employment trends,^ 

work roles, and job mobility are constantly changing. 

OBJECTIVES 

1. The student will identify occupations, previously common, which 
are no longer in existence and explain why. 

2. The student will identify occupations for which the work roles 
have changed and explain why. 

3. The student will analyze and explain the role worker mobility 
plays Ib occupational opportunities and in job stability. 

H. The student will explain how employment trends, work roles and 
job mobility may affect his/her tentative occupational choice, 
and how s/he could acconiThddate to expected changes. 

Subgoal l.ifb That the student recognize the influence of occupational 
supply and demand on job opportunities and job stability. 

OBJECTIVES 

I. The student will state the current supply and demand status of an 
occupation for which there is little need and will list specific 
reasons why it would be appropriate for someone to choose this 
occupation. 

2. The student will identify occupations for which the supply exceeds 
the demand in one location but the demand exceeds the supply in 
another location, and explain these differences in supply and 
demand . 

3. The student will analyze job trends in the occupation of his/her 
tentative choice and will describe the probable supply and de- 
mand status of that occupation at various periods of his/her work 
life. 

U. The student will design a plan s/he might use if his/her tentative 
occupational choice should no longer be in demand. The plan- should 
include the possibility of remaining in that occupation as well as 
the possibility of changing occupations. 



ERIC 
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Subgoal l***c That the student recognize that his/her attitudes will 
affect his/her job opportunities and job stability. 

OBJECTIVES 

!• The student will examine his/her own attitudes and values about 
worker mobility (job to j ob » occupation to occupation, community 
to community) and describe whether these attitudes and values are 
consistent with the probable mobility of his/her tentative occu- 
pational choice. 

2* The student will describe attitudes that would help a worker get 
a job in a tight job market. 

3. The student will list coping strategies which might be used by an 
unemployed worker to re-enter the work force. 

4. The student will research his/her own tentative occupational^ 
choice and will describe his/her attitude abcrut the probability 
of his/her having to change from one employer to another, from 
entry occupation to another occupation, and from one community to 
another. 



Goal 1.5 The student will realize and will utilize the fact that career 
planning is a privilege and responsibility of the individual. 

Subgoal 1.5a That the student recognize his/her responsibility for 
his/her educational choices arid occupational choices . 

OBJECTIVES 

1. The student will explain bow choosing to participate in available 
out-of- school or extra curxicular activities could contribute to 
his/her progress toward an occupational goal. 

2. The student will select an occupational field in which he/she is 
inter est^d ; and will make a tentative plan for tha next three years 
including courses, extra cui^ricular activities and work experiences 
which will help prepare him/her for entry into that field, 

3. The student will analyze his/her commitment to current course choices 
and will explain how his/her commitment to each course will affect 
future course choices and/or occupational choices . 

'4. The student will complete plans for training and entry into the 

occupation of his/her choice, including training costs (time, money 
other) and possible sources of entry jobs. 
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Subgoal 1.5b That the student learn one or more career decision 
making processes and establish short and long-term 
career plans using one or more of these processes. 

OBJECTIVES 

1. The student will describe the steps in a problem solving 
approach to decision making. 

2. The student wiXl choose a decision making process and will 
apply this process in choosing electives for the next year. 

3. The student will identify personal or environmental character- 
istics that might interfere with his/her entry into the occu- 
pation of his/her tentative choice and will outline steps of 

a decision making process that would help solve the problem. 

The student will apply the decision making process of his: /her 
choice in devising a plan for training and entry into the occ- 
upation of his\. her .tehtative-,choice. 



Component 2 - Education , Work and Leisure Alternatives 

Goal 2.1 The student will realize, and will utilize in his/her own 

career planning, the fact that knowledge and skills in dif- 
ferent subjects relate to performance in different work roles 

Subgoal 2.1 That the student recognize the relation between school 

courses and various occupations, and realize that learning 
is a necessary part of career planning, particularly as it 
relates to tentative career interests.^ 

OBJECTIVES 



ERIC 



1. The student will name every subject available in the school which 
would help him/her develop skills necessary in specific occu- 
pations which s/he chooses to explor»e . 

2. The student will present a report explaining the effect of his/her 
own academic successes and failures on his/her career planning, 

3. The student will prepare an inventory of his/her own competencies 
and identify the school subject in which each was learned, im- 
proved, or maintained* 

*f . The student will enroll in at least one elective course and pur-^^ 
sue at least one extra-curricular or out-of -school activity in 
which competencies related to his/her tentative occupational 
choice can be learned . 
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Tha student will realize, and will utilize in his/her 
own career planning, the fact that there is a wide 
variety of occupations which may be classified in sev- 
eral ways. 

Subgoal 2.2a That the student understand, job classification 
systems and realize that these systems give di- 
rection for job choiqe, job mobility, and job 
advancement . 

. OBJECTIVES 

1. The student will define the terms: Tjob levels, job families, job- 
clusters and career ladders . 

2. The student will utilize- one or more classification systeB(s') in 
selecting a tentative occupational choice. 

3. The student will specify the level and cluster of his/her tent- 
ative occupational choice, and explain how these and other class- 
ification systems could give him/her direction for job choice, 
job mobility and job advancement. 

The student will prepare a plan for training, entry, and upward 
mobility which utilizes knowledge of classification systems, 
including career ladders. 

Subgoal 2.2b That the student recognize how classification systems 
can help him/her find a number of occupations in which 
s/he could be success fuj* 

OBJECTIVES 

1. The student will identify common requirements across several jobs 
within a job cluster that is compatible with his/her interests* 

2. The student will list jobs at the unskilled, semi-skilled, skilled 
and professional levels within a p^ngle job cluster in which s/he 
has some interest, and will identify what the jobs have in common. 

The student will identify occupations in several job clusters in 
which s/he might be interested, and for which s/he possesses some 
of the necessary characteristics, and explain which additional 
characteristics s/he would need to acquire to succeed in each* 

The student will specify training requirements , job duties and 
responsibilities, work conditions, monetary and non-monetary ben- 
efits, and job market statistics associated with each of three 
occupations in which s/he is interested within a single job cluster. 



Goal 2.2 
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Goal 2.3 The student will realize, and will utilize in his/her 

own career planning, the fact that societal expectations 
affect the nurture and structure of work, 

Subgoal 2.3a That the student understand how the nature and str 

structure of available work are influenced by soci- 
etal needs. 

OBJECTIVES 

!• The student will list common occupations and specify which of 
society's purpos^es is served by each. * 

2. The student will identify occupations that have been changed be- 
cause of technological advances and will explain how these occu- 
ps^tions were 3.ffected by societal needs • 

3. The student will prepare a report indicating how society influenced 
the nature and structure of the occupation of his/her tentative 
choice, what societal purposes it satisfies, and how his/her pur- 
suit of th^t occupation will contribute to society's way of life. 

The student will list predicted changes in societal needs and will 
state how these changes might affect the occupation of his /her choice 
and will indicate what strategies s/he would employ to keep pace 
with the change. 

Subgoal 2.3b That the student recognize that economic and political 
forces cause changes in employment opportunities. 

OBJECTIVES 

t'h: ?or:a\\:i\\r:^^^^^ ^^-es t^at affect 

their impact. describe the nature and consequences of 

2. The student will identify economic or political constraints that 
are the result of apathy or negligr-^ce on the part of citizens, 
and will describe action that would be needed to remove such con- 
straints. 



3. 



4. 



The student will describe a recent change in employment oppor- 
tunities and will explain the relationship of this change to 
economic and/or political forces. 

The student will identify an economic or political force that may 
constrain hin/her m his/her pursuit of his/her chosen occupation, 
and will explain how s/he might reduce that constraint. M 
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Goal 2.^ The student will realize, and will utilize in his/her own 
career planning, the fact that there is a relationship 
between the commitment to education and work and the avail- 
ability and utilization and utilization of leisure time. 

Subgoal 2. '♦a That the student understand that his/her occupation 

will affect the amount of time s/he has available for 
leisure as well as the kinds of leisure activities 
s/he may pursue. 

OBJECTIVES 

!• The student will list leisure act ivities s/he would en j-oy .and: est- 
imate the amount of leisure time s/he would need to imr>ue them, 

2* The student will distinguish between occupations that afford a 

person a minimum of leisure time and those that afford a maximum 
of leisure time. 

3. The student will match occupations with leisure activities that 
would be incompatible with the occupation and with those that 
would be facilitated by the occupation. 

The student will describe the nature of his/her tentative occu- 
pational choice, will estimate the amount of leisure time s/he 
will have available, and will list some leisure time activities 
that would be difficult to pursue and some that would be readily 
available* 

' Subgoal 2.*fb That the student recognize that leisure activities 

may serve a variety of functions: rest and/or rec- 
reation, personal development, career development, 
vocational interests and societal needs. 

OBJECTIVES 

!• The student will match a list of leisure activities with the 

functions they serve (rest and/or recreation, personal develop- 
ment, career development, vocational interests, societal needs). 

2m The student will list leisure activities s/he hopes to pursue as 
an adult, and explain the functionC:^) s/he feels each will serve. 

3. The student will, for each function leisure activities may serve, 
choose one leisure activity which s/he might like to pursue. 

The student will design a plan for use of the leisure time and 
opportunities afforded by the occupation of his/her tentative 
choice, indicating leisure activities to be pursued, typical 
schedules, and functions s/he expects these activities to serve. 
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Goal 2*5 The student will realize, and will utilize in his/her own^^ 

career planning, the fact that there are many training 
routes to job entry. 

Subgoal 2.5a That the student learn about a variety of training 

routes available for his/her possible occupational 
choices. 



OBJECTIVES 

1. The student will select an occupation from each level of the 

job cluster in which s/he is interested (unskilled, semi-skilled, 
skilled, professional), and identify two acceptable training 
routes for each. 



2. The student will choose a source of training information, find all 
possible training routes for the occupation of his/her tentative 
choice, and report on differences in entrance requirements which 
might affect his/her choice of school subjects. 

3. The student will, for a specific occupational area, list training 
routes s/he has identified in the community and will compare time 
involvements, costs, locations and other specifics for each. 

M-. The student will discuss the relative advantages and disadvantages 
of the training routes available for the occupation of .bis/her 
tentative choice, choose a training route, and justify the choice 
in terms of his/her values, interests, abilities, finances, etc. 



Component 3 - Life Styles and Personal Satisfactions 

Goal 3,1 The student will realize, and will utilize in his/her own 

career planning, the fact that work means different things 
to different people. 

Subgoal 3.1a That the student learn that occupations and life styles 
are interrelated. 



OBJECTIVES / 

1. The student will analyze his/her own life style and will explain 

what his/her life style communicates to others about his/her 
interests, attitudes and values. 



2. The student will describe the life style that will furnish an outlet 
for his/her abilities, interests , attitudes and values. 

•3. The student will describe the probable relationship between his/I^^ 
tentative occupational choice and his/her preferred life style, 
indicating how each influences the other « 

H. -The student will design a plan for bringing occupation and life 

style into harmony, and for expressing his/her abilities, interests. 



t^tyL attitudes and values through work/. and/or leisure activites. 
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Subgoal 3.1b That the student learn that there is a wide range 
in the degrees and kinds of satisfaction tkat are 
derived from work, including monetary and non-mon- 
etary rewards. 

OBJECTIVES 

1* The student will compare the advantages and disadvantages of three 
occ.iipations from the iob cluster of his/her interest, in terms of 
his/her own interests and values. 

2. The student will compare the degree and kinds of satisfaction s/he 
would expect if working for him/herself, working for another indi- 
vidual, working for a large organizat ion ^ working for the govern- 
ment. 

3. The student will identify the areas in which his/her tentative 
occupational choice will not provide satisfaction, ana wxxx 
suggest ways in which this satisfaction may. be gained through 
other activit ie s . 

The student will define human capital, and will describe the 
monetary and non-monetary rewards s/he anticipates in the occu- 
pation of his/her tentative choice. 

Subgoal 3.1c That the student understand how individuals' purposes 
and needs can be met through their occupations* 

OBJECTIVES 

2. The student will list five reasons why people work. 

3. The student will choose three occupations from the job cluster 
of his/her interest and will explain the extent to which each 
could serve his/her own purposes and needs. 

^. The student will design a plan for increasing the degree to which 
his/her purposes and needs can be served through his/her work* 



I 
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The student will realize^ and will utilize in his/her 
own career planning, the fact that job satisfaction is 
dependent on harmonious relationships between worker 
and work environment • 




Goal 3.2 



Subgoal 3*2a That the student understand the importance of 
choosing an occupation that is consistent wit^h 
his/her own interests and values • 



OBJECTIVES 



1. The student will describe a situation in which conflict between 
the workers' characteristics (interests and values) and the work 
environment could affect job satisfaction. 

2. The student will identify those abilities, interests, attitudes 
and values that are important to him/her and for which s/he will 
seek outlets in his/her occupation. 

3. The student will list his/her personal characteristics and describe 
the components of work environment that would be important in 
terms of these characteristics. 

H. The student will analyze his/her own characteristics as they relate 
to his/her work environment at school, at home or in the community, 
will identify one area of incompatibility, aiid will outline a plan 
for achieving harmony. 

Subgoal 3.2b That the student learn how a worker may influence 

working conditions . 



1. The student will name two personal qualities s/he can develop to 
help him/her work with others and will specify how development of 
these qualities could improve working conditions at school and/or 
at home. 

2. The student will identify working conditions that would be in con- 
flict with his/her interests, attitudes, and/or values and will 

* indicate whether these conditions mi^ht be changed by the worker* 

3. The student will outline 5 approaches a worker might use in attempt- 
ing to improve his/her own working conditions. 

The student will list resources s/he might use in attempting 
to improve working conditions in the occupation of his choice. 



OBJECTIVES 
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Subgoal 3.2c 

1. The student will identify procedures for a worker to follow when 
s/he finds him/herself in conflict with his/her work environment. 

2. The student will excerpt labor laws relevant to his/her planned 
employment and will identify agencies that can help him/her with 
labor relations. 

^ The student will specify worker's rights, privileges and res- 
JoSsiJfm^^^^ the occupation of his/her tentatxve choxce. 



4. 



The student will explain his/her rights, privileges and res- 
ponsibilities as a working member of the community. 



r« 1 Th. student will realize, and will utilize in his/her own 

cireer^plannlig. the fact that job specialization creates 
interdependency . 

Subgoal 3.3a That the student learn that some jobs do not 
^ furnish much satisfaction and that workers in 

such jobs may need to seek sat isf action of f the 
job. or from activities related to the ]ob, such 
as leadership, company sports, union, etc. 



OBJECTIVES 

1. The student will identify and describe a job at each occupational 
level in which the activities are repetitive and are confined to 
one facet of the finished product. 

2. The student will describe his/her feelings about how job special- 
ization and its isolation i"rom the finished product would affect 
him/her . 

3. The student will desc:?ibe a person at work in a job specialization 
which, isolates him/her from the total activity, and suggest a 
leisure time activity from which the worker might derive personal 
satisfaction. 

The student will make a plan for ti-aining and job entry, based on 
his knowledge of the effects of job specialization on him. 



TJJ/AMM/mw 
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CHAPTER VII 




COUNSELOR COMPETENCIES 



As part of the dGvelopment of the Master Plan, counselors were 
surveyed to identify areas in which staff development is needed. 
Looking at the content of the model and- at Associate Commissioner 
of Education Ken Hoyt's stateiiient of counselor competencies need- 
ed in career education, the Master Plan staff identified competen- 
cies that would be needed (by counselors , teachers and /or para- 
professionals } to implement goals and objectives pertaining to the 
Grossmont Master Plan for Career Guidance and Counseling. Skills 
needed for utilizing program evaluation data to xaodify and maintain 
each school's Plan from year to year, were also identified. 

Thirty-three counselors responded to this survey. Results of the 
counselor competency assessment appear below in rank order of need» 
by category of competency. Only those areas in which 75% or more 
of the counselors expressed need for help are included in this 
listing. See appendix E for a copy of the survey. 



o. computerized career counseling systems, including those 
concerned with personal assessment, with career infor- 
mation, with job data banks, with educational data banks t 
and with career counseling 

e. effects of organizational structure on job satisfaction/ 
job mobility/job options 

j. economics of employment (rate of return, costs of job se- 
curity , etc . ) 

h. placement services 

m. labor laws and work ethics 

n. agencievS available to assist workers whose rights are not 
being observed 

b • alternate training r^outes 

a. job clusters /job families/career ladders 
G. local job opportunities 
d. job market trends 

g. materials and techniques for communicating occupational/ 
career information 




1. 



Using Occupational and Career Information 
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Counselor Competencies (continued) 

2, Helping teachers 

b. devise > formulate and execute plans for Infusing career 
Implications of their subject matter Into lesson plans 

a* become knowledgeable of the career implications of their 
sub j ect matter 

3. Helping teachers , 'school administrators, curriculum special- 
ists, parents, and the general public understand the nature , 
mission t and goals of career education 

4» Helping students 

h* be aware of sources and values of various areas of career 
information as reflected In l.a through p 

e» become aware of and further develop work values as part of 
their personal value systems 

c. learn an efficient and effective career declsion-'making 
process 

g. recognize the clear and distinct differences among career 
counseling, occupational counseling anc. job counseling 

d. engage in the career decision-making process to a degree 
consistent with students* levels of career development 

5, Working with community 

c, utilizing the resources of the business-industry-labor 
community and the Employment Development Department in 
establishing and operating a part-time job placement pro- 
gram for school leavers 

* 

b, utilizing the resources of the total community in helping 
all secondary school students who desire to do so engage 
in work experience and work-study programs 

e» combatting racism and sexism in our educational and occu- 
pational society in ways that will make opportunities more 
open and available to all youth 

at utilizing the resources of the business-industry-labor 
community as aids to students in the career exploration 
and ^decision-making processes 

d* establishing sound working relationships with community 
groups (such as Chamber of Commerce, service clubs, labcr 
unions , etc . ) who are interected in and concerned about 
career guidance and counseling 
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6, Working with parents 

b. by providing parent ef f ectiviPess training 

a. by providing data in such a form and in .such a way that 
parents have a clear and accurate understanding and 
acceptance of various kinds of educational and career 
opportunities that can be expected to be available to 
their children 

7. Working with curriculum experts and educational decision makers 

a. to communicate career guidance needs (both educational and 
occupational) of students in ways that form a significant 
portion of the base data required for possible changes in 
curricular offerings that should be made available to youth 

8, Working with support personnel 

a. by utilizing the services and talents of clerical, para-* 
professional, volunteer and student personnel in career 
guidance 

b. training and monitoring support personnel 

9. Working with counselOjTs from other settings 

a. to provide continuing career guidance services to both in- 
school and out-of -school youth and adults in the community 

10. Using techniques for helping students 

j. parent /teacher/student effectiveness training 

g. systematic desensitization 
i. assertiveness training 

d. peer counseling 

e. self therapy 

h. transactional analysis 

f. eliminating self -defeating behavior 
a. minority counseling 
k. confrontation 

b« group processes 

er|c yu 
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11. Using techniques for working with adults 

h. evaluation techniques 

f. time management techniques 
e • consult at ion techniques 

i. report preparation 



Those individual areas for which every counselor expressed 
need for at least some help, appear below. These may be con- 
sidered to be the most critical areas of need for implemen- 
tation of the Master Plan. 

i. Using Occupational and Career Information 

o. computerized career counseling systems , including 

those concerned with personal assessment , with career 
information, with job data banks, with educational 
data banks, and with career counseling 

4. Helping students 

h. be aware of sources and values of various areas of 
career information as reflected .in l.a through p 

5. Working with community 

c. utilizing the resources of the business-industry-labor 
community and the Employment Development Department in 
establishing and operating a part-time job placement 
program for school leavers 

b. utilizing the resources of the total community in help- 
ing all secondary school students who desire to do so 
engage in work experience and work-study programs 

e. combatting racism and sexism in our educational and 

occupational society in ways that will make opportuni- 
ties more open and available to all youth 

a. utilizing the resources of the business-industry-labor 
community as aids to students in the career exploration 
and decis ion -making pi^ocesses 

7p Working with curriculum experts and educational decision 
makers 

a. to communicate career guidance needs (both educational 
and occupat ional ) of students in ways that form a 



Counselor Competencies (continued) 

significant portion of the base data required for possi 
ble changes in curricular offerings that should be made 
available to youth 

10. Using teci>niques for helping students 

j. parent/teacher/student effectiveness training 

g. systematic desensitization 

i. asser* Iveness training 

. 4> peer counseling 
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STAFF DEVELOPMENT 



This chapter outlines current counselor competencies and indicates 
the areas related to implementation of the Master Plan in which 
counselors feel t-he need for additional help in the form of staff 
development. Some of the content areas of the Master Plan have 
not been taught as a regular part of the curriculum in the past, 
so counselors could not be expected to possess the knowledge and 
skills needed. 

Before planning the District staff development program and/or in- 
dividual school staff development programs, the tasks outlined in 
Chapter XV, Next Steps, need to be completed. Therefore the 1975-76 
staff development program cannot be finalized until December 15, 1975 

In the meantime, examining the steps outlined in Chapter XV , it is 
evident that regardless of the objectives selected for implementation 
school principals and counselors will need staff development m such 
areas as planning, structuring, implementing and evaluating career 
guidance and counseling programs, including such areas as student 
assessment » strategy selection, instrumentation, and monitoring pro- 
cedures. Plans -for this portion of the staff development program 
should be completed immediately. 

Staff development in more specific areas as identified in the first 
part of this chapter may be provided through a number of sources 
including use of resident experts (District employees who possess 
the competency to be taught); county consultants; state consultants; 
local, state and national professional meetings and conferences; 
independent study utilizing available competency based training mod- 
ules; resident or extension courses at local training institutions; 
workshops sponsored by profit and/or nonprofit organizations; or 
employment of consultant ( s ) . Careful evaluation of staff develop- 
ment programs in terms of demonstrated competencies acquired should 
be conducted. 
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CHAPTER VIII 
ASSESSMENT OF RESOURCES AVAILABLE 

The next task was to determine the resources available in the 
schools: physical facilities; time available; accessability 
of students ; opportunity for cooperative efforts with teachers ; 
career center availability, materials and equipment; attitudes 
of parents and others toward guidance, etc. The consultant and 
Dr. Jacobson visited each school and met with the guidance staff 
to determine and record current resources, and to suggest ways 
that these resources could be extended and/or enhanced. 

There is a career center at each school, each with reasonable 
amount of materials and equipment. Also, each staff reported 
that they experienced cpnsider able support for guidance from 
administrators, teachers and parents. There were large differ- 
ences, however, in the extent to which counselors could access 
students , and the availability of facilities for small and large 
group meetings . Class schedules , bus schedules , and other f ac - 
tors appear to severely restrict counselors' ability to access 
students in order to work with them §n a continuing basis. 
Assigned or expected tasks (supervisory, administrative, cler- 
ical) appear to demand too large a proportion of each counselor's 
time. A time and task analysis of each counselor's efforts, in 
terms of student outcomes, is recommended as a first step in 
freeing the counselor to accomplish objectives' set forth in this 
document. Much of the counselors' time appears to be spent in 
dispensing information; more parsimonious means need to be ex- 
plored in order tc give counselors time to plan, implement and 
evaluate the career guidance curriculum. 

There are many positive signs in the schools. Openness of 
teachers, support of administrators, commitment of counselors, 
and, in most cases, good working relationships among these groups 
should facilitate a transition to a student performance oriented 
program to replace the current activity oriented program. 

Changes in perspective also appear to be needed. Career guidance 
must be perceived as a total staff responsibility, not the private 
domain of the counselor. It is obvious from a perusal of the 
goals and objectives presented in the previous chapters that these 
can be attained only through a planned and continuous program. 
The assessment of resources in the schools reinforced the need to 
utilize the classroom as a primary delivery system if these goals 
and ob j ectives are to be attained by groups of students . Once 
the schools determine which priority goals they will address, 
implementation strategies which will reach total grade level or 
classroom groups will need to be implemented. Counselors will 
need to work closely with teachers , para-professionals , and others 
to assist students with specific career development tasks . 

Information gathered in this assessment of resources defined the 
parameters within which suggested strategies for achieving 

Ho 



objectives were developed. Obviously, it would be foolish 
to suggest large group sessions if no large meeting place 
is available, or meeting with students once or twice a week 
if the only time available for such activity is class time. 
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CHAPTER IX 
CURRENT PROGRAM ASSESSMENT 



Before defining possible strategies for attaining the object ives 
it was important to determine the extent to which goals and ob- 
jectives are currently being addressed in each school. Because 
of the staffs' awareness that all teachers are counselors, and 
that each teacher is implementing some aspects of career guidanc 
and counseling in his/her program , it was decided to survey the 
entire cert if ica ted staff in each school • A current program 
assessment instrument was designed and administered. These in- 
struments containing the goals for each school were sent to the 
schools to be distributed to all teachers, librarians, and spe- 
cialists, in addition to the counselors. The intent of the 
current program assessment was to identify any effective strat- 
egies currently being employed in the school so that the program 
could build on current strength. It was assumed that many of 
the objectives are being met in current' programs • The purpose 
of the assessment was to identify current programs aimed at 
career development goals in order to avoid "re-inventing the 
wheel" and to capitalize on what each staff is already doing. 
For the numbers of staff members who responded to this task at 
each school, see appendix D. • 

Many teachers responded to the questionnaire and the responses 
were truly impressive. Vocational counselors were asked to 
summarize the responses from the teachers in their schools. 
School summaries indicated that many teachers, in many courses, 
are already addressing some of the goals in at least some of 
their classes. It also shows a wide range of individual cre- 
ative approaches that might be adopted on a wider basis in each 
school to reach a larger percentage of the students. It was 
suggested that as each school chose objectives to be implemented 
in 1975-76, they include some of those that are already being 
implemented in some classrooms, and build on these teachers* 
efforts. The following pages present vocational counselors' 
summaries of activities being conducted in their schools as they 
relate to career guidance and counseling. These data were used 
in suggesting strategies for attaining individual ob j ect ives . 
They will also be useful to principals as they plan and struc- 
ture programs for those objectives selected for implementation 
during the 1975-76 school year. 
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CURRENT PROGRAM ASSESSMENT 
El Capitan 

Goal 1, la, b, c 

Individual lab; studio experiences; Crafts, Art, Photography, , Jewelry 

Study of individual differences, heredity, environment; various theories of person- 
ality Civics, Psychology 

Individual and group sessions: interpretation OVIS, DAT, AS VAB scores 

Counselors 

Encourage participation in career development or expl 'oratory Counselors 

Career unit: activity groups English 

Values exercises, character sketchefc.^ Social Living 

Unit on career information General Business & Dist. Ed. & Psyc. of Lit. 

Listening, speaking, reading, writing Spanish 

Study of World culture Geography 

Filmstrips, records, student activity book English 

Career unit: creative writing exercises, using occupational fantasy as motivation 
English 

Goal L 2a, b, c. 

Class discussions: experiments on behaviorist and humanist approaches Civics, 

Psychology 

Individual personal conferences, referrals, smoke -ups. Open House, College Inform 
tion Night, guest speakers, course selection Counselors 

Class discussions of film studies, short story and novel analyses Film as Lit. 

Class and group study of goals Social living 

Career research and oral reports on job expectations at age 35 Psych, of Lit- 



(Current Program Assessment , cont'd) El Capitan 
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On-the-job i-evxews by employers and teachers Dist, Ed. 

^^letic Endeavors Math/ Ath, 

Development of vocab. skills --r Spanish 

Study group process in simulation Geography 

Values clarification activities English 

Individualized contracts English, Reading 

Self-exam, in relationship to experiences in literature and film EngljLsh 

Course selection based on student goals, academic background, labor market 
conditions, etc, Counselors 

Goal 1> 3a, b, c 

Study of sociological theories on role, class, status, ethnic, and sex discrimination 
Psych. / Civics 

Counseling sessions, individual and group for course planning and programming, 
visits to career center, frosh introduction to Career center. Counselors 

Career unit utilizing information concerning community, parents^ occupations, 
reviewing job descriptions and requirements Gen Business & Dist Ed. 

Goal 1. 4a, b, c 

Class discussions of current literature on change, study of job market, inflation, 
unemployment, budgeting, insurance Civics /Psychol. 

Presentation of Career Center Orientation) Counselors 

plus interpretation of OVIS ) 

Class study units: The future, the environment English 

Reading current events regarding jobs; simulation on the economy Gen Business 

Applying for jobs, and getting part-time jobs Dist. Ed. 

Group process in simulation on ecology Geography 



(Current Program Assessment, cont»d) El Capitun 
Goal 1. 5a, b, c 
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Individual conferences concerning post high school plans; four-year educational plan 
containing both long and short goals with frequept or periodic update of this plan; 
interpretations of OVIS and DAT Counselors 

Field trips to local paper, resource speakers, films, class lectures and discussions - 
Journalism 

Unit on careers with work sheets, tests, research General Business 

. Goal 2,1a 

Typing; introduction to computers; data processing Business Machines 

Lecture and discussion relating skills to actual careers Dist. Ed., Typing, Steno 

Contrast OVIS scores with courses in progress and develop a tentative schedule for 
the coming year. Counselors 

Goal 2. 2a, c, d^ 

DAT interpretation of DAT; utilizing the Career Information System in the Career 
Center; OVIS results, and assistance in course planning Counselors 

Lecture and discussion of monetary and non-monetary rewards, use of income, etc. 
Civics 

Study of display; advertising; etc. Gen. Bus. and Dist. Ed. 

Goal 2. 3 

Background re: society's expectations Civics 

Goal 2.4 

Simulation. Students develop individual time-usage charts. Gen. Bus. & Dist. Ed. 



(Curx^ent Program Assessment, cont^d) p]l Capitan 
© Goal 3,1 

Discuss concepts of work and play, kinds of satisfactions, positu^e reinforcements, etc. 
Civics and Psychology 

Career Study Gen. Bus. & Dist. Ed. 

Goal 3. 2 

Study of values using values clarification game English, Journalism, Film as Lit* 

Class discussions and individual assignments, worksheets on careers Gen Bus. and 

Dist. Ed. . 

Goal 3. 3 

Class investigation and study Civics and Psychology 




CURRENT PROGRAM ASSESSMENT "^3" 
Granite Hills 



Goal 1.1a 



Values clarification through singulations Civics 

Testing for placement Math 

Interest survey, discussion, vocational aptitude tests General Business 

Study of job listings Typing 

Units on labor movement and union development U. S. History 0 

Competitive individual and team sports, physical fitness P.E. 

Insight into self through study of literature English 

Creative art activities, skill development Crafts 

Group discussion/counseling E. H. , Reading, Counselors 

Career Center referrals, essay tests English 

Individual conferences, on-the-job experience Career Development 

Class discussion, critique of work self -evaluation Photo., Art 

Discussion, projects (use colleges and notebooks) Humanities, Literature 

Voice tests Choral Music ' 

Class discussions, filmstrips on careers, guest speakers Child Development and 

Family Relations 

Adm. and interpretation of OVIS, DAT, SAT, ACT; group and individual counseling 
(use visual aids, guest speakers, career center) Counselors 

Production of radio programs, slide tape presentations, script writing Media 

Discussion of cultural differences German 

Group sessions stressing value of education & trying to succeed, world-of-work con- 
cepts Math, Algebra 

Working toward common goal Band, Orchestra 

lOu 
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(Current Program Assessment, contM) Granite Hills 
Goal 1,1b 

Interest tests, self-analysis, group discussion of occupations, employment tests 
(use career center, newspaper articles) General Business 

Unit on labor and union development U.S. History 

Discussion, reading English, Humanities 

Group counseling Reading 

Unit on awareness of values; discussion on current Unit in attitudes in Aqgerica 

Civics 

Class discussion of cultural differences German 

Discussion of status symbols and dropping out Math 

Individual related instruction Career Development 

Discussion of development of character; individual projects English 

Goal 1.1c 



Career unit: interest vs. ability Health 

Interest surveys; students investigate different occupations General Business 

Simulations that stress values clarification Civics 

Units: labor movement, union development U. S. History 

Career center; study of occupational kits Geography 

Awareness of American and German value systems German 

On-the-job experience, individual related instruction Career Development 

Unit on occupations; completing forms English 
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(Current Program Assessment, cont^d) Granite Hills 
Goal 1. 2a 



Concept stressed concerning body systems Health 

Study of personal values, attitudes and life style decisous Family Relations 

Interest surveys, newspaper articles, family histories, employment tests 

General Business 

Instructional unit on B. F. Skinner; heredity and environment Civics, Psychology 

Effects of history on individuals' inventions U.S. History 

Skill development and self-awareness through competition P.E. 

Social interaction in class Geography 

Group discussion E.H. 

Individual and parent counseling English, Counselors 

On-job experience, one-to-one contact with teacher Career Development 

Self as reflected in creative photography Photo 

Budget planning based on future career plans Family Relations, Child Development 

Self -improvement Art, P, E, 

Units on human development as affected by environmental factors Civics, Psych. 

Goal 1. 2b 



Body systems and change Health 

Units on study and work habits Math 

Skill development and improvement P. E., Crafts, Art, Photo 

Goal 1. 3a 



Exploring roles of men and women; options available to them Family Relations 

Values clarification Civics, Psychology 

Consumer P^conomics General Business 1^'*^ 

FRIC 

amiiaa search of German contributions to Science German 



(Current Program Assessment, cont'd) Granite Hills 
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apting to changing jobs Math 



Library and career center assignments English 



One-to-one counseling; individual research Career Development 

Subject as basis for career Math, Photo 

Role reversal; health unit; awareness unit; religious unit ' — Humanities 

Budget planning Family Relations /Child Development 

On campus speakers on changing role of women Counselors 

Advertising Journalism (use community workers) 

Goal 1, 3b 

Role playing Social Living • < 

Compare roles through reading Reading 

Use of community recreation sources for individual sports P. E: 

Discussion on relevance of writing and reading English 

Goal 1. 4a 

How to evaluate part-time interest area job Health 

Guest speakers from FBI and Pacific Telephone; Career Center C, O. P. /S, O. P. 

Unit on job placement ''What I will be doing in 2000 A. D. "; "Future Shock" Civics, 



Psych 



Career Center Algebra Guidance Kit Math 



Worker migration U.S. History 



Math and Science as basic to any job Math, Science 




areness of shrinking world 



German 
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(Current Program Assessment, cont^d) Granite ITilLs 
• Goal L 4b -9 

Guest speakers/materials in Career Center CO. P. /S.C). P. 

Unit on job placejment in constantly changing society Civics 

Goal L 4c 
"Future Shock" — — Civics 

Migration of workers; immigration U.S. History 

Awareness of changing sjcial values Civics ♦ 

Goal L 5a 

Skill development C. O. P. /S. O, P, Crafts 

Encourage students to make tentative^career choice and investigate Math 

Career Center; films English 

Students plan and produce school/community interest programs for broadcast over 
cable television; gain experience in a variety of occupations Media 

On-job experience Career Development 

Discussion; writing; reading English 

Budget planning Family Relations 

•i 

DAT/OVIS: Career Center; program planning Counselors 

Unit on careers English' 

Discussion on values Civics 

Goal 1, 5c 

Career investigation/summer jobs Health 

Units on business machines, typing, filing CO. P. /S.O.P 

Simulation and discussion of future, year 2000 Civics 

ERIC 1^'^^ 
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Goal 2.1a 



ndivldual counseling and discussion English 

Preventive medicine unit; paramedic programs as emergency programs Health 

All activities have direct relation to jobs C, O, P. /S. O. P. 

Discussion of Maslow's work on transference, and of Piaget. Relation of student 
activity, interest, and ability to various roles they play Civics, Psych. 

Term paper: Understanding why our economy fluctuates U. S, History 

Inters cholastic competition leading to collegiate competition P. E. 

Significance of writing and speech stressed vocationally as well as culturally* 
Communication vital in world of work 

Students research occupations other than one they are working in at present time 

Career Development, 

Activities to point out how fundamentals are important in all occupational roles Eng. 

Expose exceptional students to job possibilities Art 

One-to-one programming; outside speakers Counselor 

Skill development Clothing, Foods, Child Development, Family Ptelations, P. E., 

General Business 

Unit on personal relationships Family Relations 

Goal 2. 2a 

Teacher/ student discussion English 

Hospital field trip on their own time Health 

Ghetto development U. S. History 

Unit on authorities; discussion, writing and reading English 

OVIS/DAT, speakers Counselor 
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(Current Program Assessment, cont'd) Granite liills ^gg_ 
Goal 2, 3a 
Watching dramatic films 

Futurism: Changing nature of work in America; eventually a no-work society?. - Civics 

Change of emphasis of occupations at different times in history U. S. History 

Discussion and study of world's societies U.S. History 

Discussion, reading, and testing; films General Business, English 

Discussion of depression of the 30*s English 

Discussion: work connected to a variety of activities and social issues Civics 

Emergency unit Health 

Goal 2.4a 



The pursuit of youth, television film Health 

Encourage students to become involved in thepolitical life of their country U.S. History. 

Discussion, participation, awareness of advantages of leisure time activities 1\ K. 

Relation between jobs and leisure time Math, Science 

Course taught as an art, leisure activity that creates new thinking Photo 

Discussion of developing skills in several areas in relation to reading, characters - Eng. 
Budget planning Family Relations 

Thru sense of accomplishment of being creative Art 

Community and church choral groups as worthwhile use of leisure time-- - Choral Music 

Developing skills in cooking, clothing construction, decorating, and hobbies that can be 
used to enrich leisure time Home Ec. 

Goal 2. 5a 
Field trip to hospital Health 

Speakers such as representatives from business colleges; individual conferences 

O.P. /S.O.P. ^ • 

erIc 



(Current Program Assessment, cont'd) Granite Hills -100- 
^p|ve. sports officiating opportunities; life-saving classes offered Athletics 

Goal 2, 5b 

Through music performance Band and Orchestra 

On-job training in cable television; exploratory job program in career center 

Adv. Media 

Discussion of leisure in the German culture German 

Discussion of armed forces training; vocational courses offered at other schools - Math 

0 

Group discussion E.H. 

On- job training; individual instruction Career Development 
Goal 3,1a 

Unit on values in different societies: work ethic Civics 

' Development of advanced skills through team and individual sport participation; 
Provide opportunity for winning; student realization of athletic abilities; build life 
style around them P.E. 

Discussion: stresses Anglo-Saxon work ethic, work can and should be fulfilling-Math 
Photo is work, is gratification, becomes leisure Photo 

Class discussion Reading, Humanities, English, Family Relations, Literature 

Creating art projects Art 

One-to-one counseling Counselors 

Goal 3, Id 
Performing rnusic Band 

Experience in P.E. and athletics affects students' choice of life style P.E. 

^^ed for work during depression era U.S. History 

Observation of teacher U.S. History 

^ 1 ^ ' i 

^--TS discussion E.H. 

ERIC 



(Current Program Assessment, cont'd) Granite Hills 
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Goal 3, 2 

Discussion Math, General Business, Literature 

Produce student newspaper; learn to adjust to abilities Journalism 

OVIS/DAT interpretations, OOH, Career Center Counselors 

Facility demands interdependence (dark room) Photo 

Concept of living/ working harmoniously English 

Learning to understand and respect other cultures and accept differences Ge 

Students participate in on-job experiences and gain insight into this concept --- 
Adv. Media 

Team sports P.E. 

Paramedic /emergency units on careers Health 



Investigation of leisure time recreational activities both off and on the job Health, 

Social Living 

Discussion: "Future Shock, ", "Man as Machine" --- English 

Student activities, producing newspaper require and teach interdependence --Journalis 
Discussion of assembly line concept Math 




Goal 3. 3 
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CURRENT PROGRAM ASSESSMENT 
Grossmont High School 

Goal l^la^ bj c 

Rap Groups, T.A. Social living 

Business Office, job training General Business, Personal Finances 

Multi-interest reading; group discussion^ paragraph writing Eng. I, 'II, III R 

Class and individual discussions Algebra II, Math A, Sr. Math IAS, Math seminar 
Careers Unit Eng. I, II, IILR 

Assign.ments in Movie and oral interpretation Drama I and II 

Select entry level unit based upon interest and ability Business Skills Lab 

Goal 1. 2a, b, c 



Personality unit, values, T. A. Social Living 

Reading, tapes and discussion Eng. I, II, III R 

Reading great literature, applying universal ideas to man and to themselves 

English inc. 

Goals setting; careers unit English I, II, III R. 

Changes in ease and abilities they feel before kn audience Drama 

Experiences in classroom Teacher Prep. 

Goal It 3a, b, c 

Discussion of short stories English IIIC 

Careers unit; newspapers unit English I, II, IIIR. 

Guest speakers giving employment information Business Skills Lab, Typing III, IV 

Tech Prep 
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(Current Program Assessment, cont»d) Grossmont High School 

Goal 1, 5 a, c 

Vocational Unit, Career Center English I, II, IIIR, 

Class Discussions Math lA, Alg. II, Sr. Math Rev., Math Seminar 

Careers unit, class discussions English I, II, IIIR 

On the job training Teacher Prep 

Goal 2,1 

N.S. Typing II, III, IV; Business Office .training. General Business, Personal 
finances. Bookkeeping, Records Keeping 

Crafts; techniques and skill transferable to other occupations Crafts 1, 2, 3. 

Discussion and class participation Office Occupations, Lab., Clerical Office 

Practices, Business English. 

Vocations Unit English I, II, IIIR. 

Class discussions; relates use of math to occupations Business Math, Adu. Busine 

Machines, Business Skills Lab, Typing 3 and 4. 

Work experience Tech Prep 

Goal 2, 2 

N.S. Gen Business, Bus. off Job Training; Single Survivial Skills 

Discussions, Films, speakers Skills Lab., Shorthand, Bus. English, on-the- 
job training 

Vocations unit English I, II, IIIR 

Goal 2, 3 

N.S. General Business, Personal Finance 

Discussion of society's values and how they create expectations for us Eng. IIC 



(Current Program Assessment, cont^d) 
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Grossmont Ifigh School 




P Goal 2.4 

N.S. General Business, Personal Finances, Single Survival Skills 

Tapes; goal setting unit English I, 11, III 

Field trips to theaters, talking to professional and nonprofessional actors Drama 

Goal 2. 5 
N.S. General Business 

Speakers from businesses, films, discussions Skills Lab, Shorthand, Business 



Vocations Unit discussions. Career Center English I, II, III R 

Class discussions: University and college vs junior college and trade schools 

Learning units; individualized job packets Business machines. Adv. Bus. Mach. , 

Business Skills Lab., Typing 3 and 4. 

Individual discussions Tech Prep. 

Goal 3.1 

Classroom work Teacher Prep 

Field trips; speakers: actors and of professional schools Drama 

Goal 3. 2 

Classroom discussion, T. A. Social Living 

N.S. General Business, Personal Finances 

Units on jobs; interview situationss; working in community Business English, 

Skills Lab, Dist. Ed., On- Job Training 

Goal setting discussions, inventories and tapes English I, II, III 

^^rk experience Tech prep. • 



English 




11 JL 
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A oor«or,+ nont'd) Grossmo nt High School 
(Current Program Assessment, cont a; . . — 

Goal 3. 3 
N.S. Gen Business 

Goal setting discussions, tapes, and inventories — English I. II. IHR 

Pertinent Remarks 

I do more than I thought after studying this. I don't gat a chance to get into a more 
thorough analysis as indicated by some of your concepts, but do contribute to the 
thought processes and knowledge level in a worthwhile manner. (Welford) 

very difficult. to comprehend items and specific points they're trying to make. 
Seems like they tried to say the same thing in 20 different ways. This seems to be 
another example of how educators try to make thin look important bv bein. overly 

Hiffirult to relate to items here, 
wordy. I do much on careers, etc. , but dilticuu lo 

(Kamminga) 



ERJC 



106- 




CURRENT PROGRAM ASSESSMENT 
Helix 



Goal lAsi, h, c 

Team and individual sports P. E. 

Job analysis; personal qualifications Salesmanship 

Discussion, films, reading, writing research English, Science, Physics, Spanish 



Individual expression Guitar, Choral, Journalism, Art/Design, Reading Lab 



Skill building Drafting, Graphic Arts, Driver Ed, Basic Arith. 

Nations, Origins, cultures, values Geography 

Discussion, counseling Counselors, School Nurse, E, H. 

Value clarification, tests, games, discussion Sr. Homemaking, Eng IIA 

Discussion, guest speakers, films, trips, demonstrations Bachelor Arts, Crafts, 

Social Living, Biology, Psychology, Oceanography 

Relevance of math to living Math 

Goal 1> 2a, b, c 

Reading, writing, films, discussion Psychology, English, Social Living, Spanish 

Value clarification English 

Genetics, growth, maturity Biology, Ocianography 

Projects Crafts 

Individual instruction/ plotted progress Reading Lab 

Unit: ^'Let's Concentrate on You'' Bachelor Arts 

^nits: Family; Child development Sr. Home making 

Rap sessions, guest speakers . H. 1 * ^ 



Cultural differences; values and attitudes of others Spanish 



Essay, Research on career /vocation - 



, English 




(Current Program Assessment, cont^cl) Plelix 
Goal 1. 2a, b, c (cont^d) 
Unit: State: of Mind Driver Kd. 

Production; quality control; poor acceptanc Graphic Arts, Drafting 

Personality 13evelopment and self-assessmont Salesmanship 

Physical fitness P.E 

Goal 1, 3 

Discussion, lectures, films Salesmanship, Chemistry, Physics, Science 

Use of tools Auto 

Counseling Counselors, Nurse 

Unit: Conservation Biology, Oceanography 

Goal 1.4 



Discussion; readings in Time and Newsweek Economics 

Research units: Careers, jobs English 

Practical use of math everywhere Math 

Units: Food Service Bachelor Arts 

Speakers; children Sr. Home Making 

Rap sessions E.H. 

Economics, films Geography 

Job market analysis Salesmanship 

Goal I. 5 



Entry level skill Graphic Arts 

Units on CATAGROPHY, agriculture Geography 
Rap sessions E.H. -1 \ 
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(Current Program Assessment cont'd) Helix -108- 
Goal 1.5 (cont'd) 

Production: school paper, local news releases Journalism 

Occupational goals Salesmanship 

Speakers, films Sr. Home making 

Slides, tape instruction Career Development 

Unit: Jobs English 

Goal 2.1 

Unit: Critical Thinking English 

Analysis of society through literature English 

Related instruction Career Development 

Simulated nursery school; room decorating Sr. Home Making 
Rap sessions E» H, 

Unit: To get a Job Vocational Graphic Arts 

Jobs and Drafting Drafting 

Goal 2. 2 



Organization of business D..E., Salesmanship 

Units: "Living" and "Job Planning" English 

Goal 2.3 



Development of characters in literature — English 

Readings, films, short stories, discussions, linguistic analysis Eng. , Political Sci* 

Unit: Social Mobility — - English 

^P^akers, films Sr* Home Making 

Discussion Women's Studies 

ERIC 



(Cxirrent Program Assessment, cont'd) Helix ' -109 

Coal 2, 3 (cont'd) 

Development of labor; industrial revolution Geography 

Selling ]JLst* Ed. 

Goal 2.4 

Carry over sports activities P. E. 

Unit: Use of Leisure Time Dist. Ed, 

Developing leisure skills Choral, Guitar, Decorating Art, Crafts 

Opportunities in San Diego English 

Goal 2, 5 

Resume, job interview, role play employer Speech 

Speakers, career night, information in guidance center 

Goal 3,1 

Unit on jobs; newspaper Reading 

Meaningful work/ job English 

Future societies Science Fiction 

Overview D.E., Salesmanship 

Job conditions Woodshop 

Local press releases Journalism 

Related instruction Career Development 

Readings, text Political Science 

Employee /employer relations D. E., Salesmanship 
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CURRENT PROGRAM ASSESSMENT 
Monte Vista High 

Goal 1.1 

Counseling and testing; — Psychologists 
OVIS, DAT, View OOH Counselors 
Goal 1.2 

Lecture and discussions — - Counselors 
Lecture Nurse 

Counseling and testing — Psychologist 

Goal 1.3 
Conference — Nurse 

Goal 1.^ 
Discussion — Nurse 

Goal 2.3 
Lectures Nurse 

Goal 2.5 
Discussion — Nurse 

Goal 3.1 
Conference — Counselors 
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CURRENT PROGRAM ASSESSMENT 
Mt. Mi.o'uel 



Goal 1. 1 



Course work on values, value- clarification Social Living 

Development of leadersliip ROTC 

View job interview films; mock interview with per. manager; survey of stores 
English 

Each student works at his own rate according to ability Record Keeping 

Study of cultures (comparative) Geography 

Teacher indicates natui^al and different aptitudes Girls P. E. 

Related instruction and job experiences Career Development 

Reading short stories,- exposed to values English 

Timed writings, copy, dictation speakers films Stenocript, Business Math, Typing 
OVIS, DAT tests Counselors 
Comparative cultures Geography 

Project based labs, each student given choices ; Health, Biology 

Films, guest speakers, visit Career Dev. Center; research paper Eng. Ill R & A 

Encourage appropriate competitive drive developing awareness of body and movements, 
ability and limitation Boys' P. E. 

Cotxnseling Nurse 

Many individual projects qualify student for jobs in many areas Business/Skills Lab. 

Counseling School psychologist 

Units on procedures performed by social agencies) Child Development 

Analysis of personal assets ) 

Group discussion, individual counseling; AV E.H. 
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(Current Program Assessment, cont^d) 



Mt, Miguel 




Goal 1,1 (cont^d) 

OVIS, DAT, GATE; testing; individual conferences; group counseling; Career Center 

Counselors 

Discussion; film Exploration Business 

Daily references to applications of chemistry in their lives and career possibilities; 
tour of chemical plant Chemistry 

Discuss role of women; working wife and mother; homemakers importanti^job; 

Senior HomeEc 

Individualized audio- ^instruction; students choose their own project 

Physics 

Individual chooses his own individual work in his own class Student Government 

Psycho -anthropology Anthropology 

Relate driving to occupation Driver ED 

"All of these concepts are taught by all good teachers in one way or another" 
Goal 1, 2 

Develop attitudes in driving Driver Ed. 

Unit on psycho-anthropology Anthropology 

Seeing and developing spirit of cohesion re student body ?) work Student Govt. 

Who am I; changing life cycles; other responsibility; and roles ^ Senior Home Ec. 

Foreign living may be useful or necessary at some time in future German II, III, IV 
Individual programming and conferences; tests interpretation; programming 



Counselors 



"You're No Good" film; film and discussiorx --Social Living 
TA; aptitude and interest tests; J 
^^cussion of the concept of change through time Geography 
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(Current Program Assessment, cont'd) Mt> Miguel 
Goal 1.2 cont'd. 



Values clarification exercises; films; discussion Exploratory Business 

Aptitude- and interest tests Merchandising 

Human Behavior Unit; Psych, of leadership ROTC 

Comparative reading and writing (controversial. subjects); writing personal "odysseys^ 
reading and discussion of literature, (Decision" , "That was Then, This is Now" topi 
English 

Student checks course output against schedule Record Keeping 

Team work in games; working in group activities; working with different persons 

Girls' EE. 

Related instruction and work experiences Career Development 

Dictation; transcription; teacher -student anecdote Shorthand, Typing I AND IV 

Biographies of world figures Geography, U. S. History 

Reading and discussion; Health 

Awareness of body movements; motor skills improvement Boys 

Counseling Nurse 

Group discussion; individual counseling; AV . E.H. 

Goal 1. 3 

Students feel the quality of leadership Student government 

Interview women at different points of the life cycle; study career choices.jand jgojw- 
munity resources for women's return to work force. Senior Home Ec 

Use of library resources; film log; committee woi"-k; let lA student sit in IC classes; 
(environment plays important part in attainment) English 

Individual conferences; tests interpretations; programming; Counselors 

Class discussion; use of check lists; Social Living 



Roys' 
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(Current Program Assessment, cont^d) Mt> Miguel 

Ck)al 1, 3 cont'd 

Relationship between man and environment; man as he affects his environment; Geog. 

Values clarification exercises; films, discussions; Explor, Business 

Presentation on human behavior; self -evaluation; aptitude tests; career planning and 
counseling ROTC 

Each student responsible for his progress Record Keeping 

Related Instructions Career Development 

Dictation and transcriping materials Stenoscript, Typing I, II, III, IV 

Biographical studies; .U.S. History 

Job related units; interviews, films. Career Center, library English III A & R 
All P. E, activities Girls' P.E. 

Individual Student project Business Skills Lab 

Goal 1, 4 

Individual st^^^ient project Bus. Skill Lab 

Research and list occupations related to child development Home Ec, Child Dev. 

Group discussion of current events & AV 

Individual conferences; group sessions; Career Center; Counselors 

Films, guest speakers. Career Center visit; interviews, library; vocational unit; 
Reading and discussion of ^^Death of a Salesman" English 

Current events, discussion economy; how man adapts in a changing society; 

Geography, U.S. History 

Changing role of workers in history of labor; personal example; Social Living 

Speakers; films; information in times; Typing I, II, III, & IV, Steno. 

updated instruction and work experiences Career Development 



ERIC 



-115- 

(Current Program Assessment, cont^d) IV^it. Miguel 
Goal 1. 4 cont'd 

Check attendance record; ability to follow instructions for the future job Girls' PE 

Read and discuss plays Social Satire 

Discussion of economics and factors that affect employment Personal Finance 

Instructions on management ROTC 

Unit on Industrial revolution; U.S. History 

Individual research at Career Center Explor Business 

Students see trends developing in student body, must adapt programs to keep in 
touch with students Student Government 

Goal 1. 5 



Group and individual conferences; Career Center; programming; group orientation 
sessions; college planning; future career goals; programming for immediate and 

long-range goals; Counselors 

long 

Small group interaction, stressing cooperation; committee work; Geography 

Kuder test; films; discussion; Exploratory Business 

Management training; case histories; student make decision re career plans 

ROTC 

"Getting a Job" film; guest speaker; Career Center English 

Related instructions and work experiences Career Development 

Timed writing and dictation material Stenoscript, Typing I, II, III, IV 

Introduction of career possibilities in health field Health 

Group discussion -- E.H. 

Students analyse personal assets; prepare resume Child Dev. and Home Ec. 

Students plan materials and cost of project Woodshop 

Individual student projects Business Skills l^ab 
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(Current Program Assessment, cont»d) Mt, Miguel 
Goal 2 A 

Using machines to solve problems relative to various jobs Bus. Machines & Lab 
Group discussion and individual counseling; AV K.H. 

Testing, test interpretation individual conferences; programming; group sessions; 
help student select classes that relate to occupational goals; Counselors 

Films, guest speakers; Career Center; field trip; job unit; writing stressing correct 
usage enhancing a worker's chance for hire or promotion ; vocational unit; general 
approach to practical work English 

Students deal with practical problems relating to the consumer and Occupational 
.roles; Math 

Topic of relevance comes up in most classes; ability to read and understand material, . 
vocabulary-reference skills;^ map skills; Geogrpphy 

History prepares for political jobs; History, U.S. 

Good self -concept important in many jobs; Social Living 

Dictation, timed-writings; transcription; Stenoscrlpt, Typing I, II, III, IV 

Related instructions and work experience; also relevance charts Career Dev. 

Ability to get along with people Girls' P. E. 

'^Relate disciplines to play require advancement in ROTC dependant on GPA" (?) 
Group 2. 2 

OVIS interpretation; referral to VIEW; conferences; Career Center Counselors 

Study of comparative economic systems; committer work; Geography 

Limited job classification, military ROTC 

"Somewhat" Merchandising and Social Living 

Verbal requirement of job; films; guest speaker; interviews, field trips;Career Center 
English 

^^elated instructions and work experience Career Dev. 

Course work proceeds from single to complex in definite stages Record Keeping 

EMC 12., 



(Current Program Assessment, cont'd) Mt. Miguel 

Goal 2. 2 cont'd 

Timed writings; dictation matierial Stenoscript, Typing I, II, iv 

Health Careers Day; discussion of careers Health 

Outside speaker; job requirements Woodshop 

Many individual projects Business Skills Lab 

Goal 2. 3 

Many individual projects Business Skills Lab 

Interaction with individual students Psychologist 

Group discussion; AV E.H. 

Counseling Nurse 

Lecture and discussion; cultural app. to geography; build mind; cooperation, civic 
obligation; creative approach to life Geography 

Timed writings; dictations- speakers; films; ---Stenoscript, Bus. Math, Typing 

Related instructions and work experience Career Development 

Films; stereotypes of people iato certain levels af attainment — - Social Satire 

Analysis and participation in consumer iDehavior Personal Finances 

Reading and discussing Thoreau's Walden Pond, write essays, self-reliance and 
vs materialism; magazines 

Instructions or management ROTC 

Discussion U.S. History 

Within structure of course Merchandising, Social Living 
All P.E. classes Girls' P.E. 

Student representation; student body adjust program to meet with favorable respons 
Student Government 

:Djr^"tural Anthro. Unit Anthropology l^^M 
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(Current Program Assessment, cont'd) Mt, Miguel 

Goal 2.kb 

Individual and group career conferences; progromming; Interviews — Counselors 
Creative projects for personal satisfaction Decorative Arts 

Conversation groups; round table discussion; specfial tapes - — German i, II, III, IV 

Exposed students td leisure time games Boys' P.E. 

Minimum skills and carry-over activities 
All P.E. classes — Girls' P.E. 

Show movies Social Living 

Instructions on conservation of energy = recreation — ROTC 

Study book *^Bless the Beasts and the Children"; write formal letter to people with 
interests and vocations; English 

Workshop; project preparing creative projects or hobbies Geography 

Counsel ing Nurse 

Goal 2.5 

Individual projects) Business Skills Lab 

Speakers; di scuss ion) 
CounseUng — - ROTC 

Group Discussions on current events; AV — E. H. 

Individual conferences; Career Center; group session; programming; group session on OVIS 
Counsel ing 

<«} 

Dictation materials; timed writings Stenoscript, Typing I, M, Ml, IV 

Related instruction; personal Interview; outside experience Career Development 

Text books; fiction and nonflctlon; discussion; group problem method) Geography 

Academic skills trans to occupational skills) Geography 

Practice In record keeping skills Record keeping 

Mock trial; write defense and prosecution English 

Guidance and counseling on military opportunities ROTC 

All PE classes — - Girls' P.E. 

Student list occ. for Home economics; explore community resources for training — Foods 
^^d Clo 'iing> Senior Home Ec. 
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(Current Program Assessment, cont'd) Ht, Miguel 

Goat 3>1 -115- 
Individual and group conferences; OVIS interpretation conferences; 

f^^S. • Home Econ., Social Living, Business classes, Girls' PE. 

Classroom Instruction and Counseling ROTC 

Reading, discussion, and writing papers; discussion of careers; English 

Class studies; discussions of various cultures; Geography 

Counseling Nurse 

All P.E. activities — Girls' P. E. 
Individual interviews Psychologist 

Goal 3.2 

Girls' P. E., Business Skills Lab, Social Living, Boys' P. E. 
Counseling — Psychologist, Nurse 
Individual counseling; group; Counselors 

films, guest speakers; field trips. Career Center visit; research paper; Vocational 
unj t Engl i sh 

Personal example; Health, Biology 

Discussion; U. S. History 

Classroom environment encourages harmonious relationship and Interaction between 
student and the classroom Geography 

Related instructions and work experience Career Development 

Individual student responsibility for own (Performance Record keeping 

Class instruction, case histories; ROTC 

Films; discussions Bus English; Expl Bus. 

Student Government Organization Student Government 
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(Current Program Assessment, cont'd) Mt. Micjuel 

^dividual program conferences; individual and group counseling — Counselors 
Encourage student to have pride in a job well done; committee work — Geography 
Class instruction ROTC 

Class instruction; student project — Record keeping 
N. S. Social Living 

Related instructions, work experience — Career Development 
Investigation Henry Ford's assembly line — - U. S. History 
Simulated offices — Business Skills Lab 
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CURRENT PROGRAM ASSESSMENT -121 
' ' Santana ♦ - ■ 

Goals l>la^ b, c • • • . i 

Performing and observing Drama 

Skill building; production; group and individual projects Crafts, Vocational Plast 

Voc. Elect. 

Discussion; reading; writing; films English 

Aptitude test; job unit Dist. Ed. 

Values clarification, group activities Psych. English 

Unit on mental health Health 

Discussion; observation Restaurant Training, Social Living, Child Development, 
Bookkeeping, Geography, Shorthand 

Career unit; individual lab experiences in simulated office Office Occupations, 

General Business 

Discussion vehicle code Driver Ed. 

Individual coun :>eling Counselors 

General course Tech Corr. i and II. 

Data sheets, resume, research paper on job choice English 

Vocational unit, discussion English 

Student observation Homemaking 

Goa 

Goals 1. 2 



Testing; followup, crisis counseling Psychologist 

Self-awareness, assertiveness training Psychology 

Discussion, guest speakers, films Restaurant TrainjLng, English 

Re evaluation of goals Vocational Electronics 
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(Current Program Assessment, cont'd) Santana 
Goal 1, 2 (cont'd ) 

^l^ectures; films Geography, English 

General course Tech Core, Social Living 

Job pursuit unit English 

Project planning and construction of projects Tech core. Crafts 

Vacational unit Snglish 

Journals and Literature English 

Parent situations discussed Homemaking 

Individual observations Drama 

Mental Health unit Health 

Tests, term paper and notebook Geography 

Goal 1, 3 • 

Career unit and individual experiences in simulated office General Business, 

Office Occupation 

Rapping with students Psychologist 

Course directed toward this goal Psychology, Tech Core 

Individual activities and field trips Vocational Elect, 

Decision making unit, worksheets, tests, role playing Social Living 

Career center unit, research paper English 

Research unit, reading, writing Tech jCore 

Vocational unit English 

Films and literature: acceptance of basic differences English 

Unit: How to get a job Dist. Ed. 

^ppdiviclual observations Drama 

Discussion, lecture Bookkeeping 

ij""'scussion, producing mailable copies in shorthand & typing Shorthand 
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(Current Program Assessment, cont»d) Santana -123- 
CJoal 1>4 

Experience in office --- Office Occupations, General Businesses 
Introduction of change process and future shock Psychology 

Speakers from industry, films, former students, newspapers Vocational Electronics 

Piscussion of changes in nations, people, economy Geography 

Discussion of economics In marriage, budgets; goal setting; work sheets --Social Living 

Career choosing with long-range plans; films English 

Future forecasts in literature; future shock English 

Vocational unit English 

Unit: ''How to Get a Job. " Dist. Ed. 

Lecture and discussion Bookkeeping, Shorthand, Vocational Plastics 

Goal 1. 5 

Rapping and counseling Psychology 

Discussion Restaurant Training, Shorthand, Vocational Plastics 

Wiring house and other real projects to establish goals Vocational Elect. 

Role playing, simulation, worksheets Social Living 

Concrete unit, plastics unit, elec. unit. Tech Core 

Vocations unit English 

Unit: How to get a job; computer work and film Dist. Ed. 

Lectures; application of work to real life situations Bookkeeping 

Goal 2.1 



One out of six employed in transportation Dr. Ed. 

Helping relationships and helping skills Psychology 

Shop work and lab work Voc. Elect. 

^ -upation unit; and ijoba in remote areas Geography 



(Current Program Assessment, cont'd) 



Santana 




Goal 2.1 (cont^d) 



General goal for this whole course Tech Core 



Written and verbal expression English 



Vocational unit: skill building in desired areas Tech Core 



Opportunities for employment with language Spanish 



Vocational unit English 

Fashion and nutrition job opportunities; guest speakers Homemaking 

Related throughout course Dist Ed, 

Medical profession discussed throughout course Health 

Problems applying to real life on-the-job situations Bookkeeping 

Writing; essay questions, and term paper Geography 

Discussion shorthand 

Lecture; lab work; field trips Voc. Plastics 

Goal 2. 2 

Teach in a cluster environment Voc Elect. 

Discussion and textbook activities Bookkeeping 

Goal 2.3 

Specific units 1, 2, 10, 11 Office Occupations, General Business 

Differences in countries, weather, location Geography 

Career Center, exploration of career opportunities English 

Literature selections; films; writing assignments English 

Discussion of working mothers Homemaking 
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(Current Program Assessment, cont^d) 
Goal 2. 3 (cont^d) 

Units: job and salesmanship Dist, Ed. 

Problems in real life on~job situations-- Bookkeeping 
Discussion Shorthand 

Goal 2. 4 

Structuring and use of time, working and space English 

Knowledge of Spanish as broadening life Spanish 

Reading of selected paperbacks English 

Class discussion on mothering/leisure time Homemaking 

Personal development, extra curricular drama activity Drama 

Study of film as literature and interrelationship of both English 

Goal 2. 5 

Visits, talks Voc, Elect. 

General course Tech Core 

Importance of qualification through training English 

Stock room clerk responsibilities Tech Core 

Vocational unit English 

Explanation and discussion Bookkeeping, Shorthand, Voc, Plastics 

Goal 3,1 

Discussion Office Occupations, General Business, Shorthand 

Needs /actualization theories Psychology 

Instructor's behavior and joy in work, de-emphasizing grades Voc. F^lect. 

gPJJ(^idy of different cultures Geography 
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Sartana 



(Current Program Assessment, cont»d) Santana 
Goal 1^.1 (cont*d ) 

^Learn a field interesting to them, which society needs Geography 

General course goal Tech Core 

Class discussion, films, Maslow needs theory, lecture--- Social Living 

Attitude development through literature, discussion English 

Self-discipline through group and individual work and performing Drama 

Art show, displaying projects Crafts 

How to get a job Dist, Ed. 

Motivate student through maps, paper, essay tests --- Geography 
Lab work experiences 

Goal 3. 2 

Experience in model office --- Office Occupations, General Business 

Concept used to promote good classroom environment Driver Ed, 

Communication and relationship to work Psychology 

Develop personality appropriate to motherhood Homemaking 

Cooperation and sharing of ideas Drama 

How to get a job; employer, employee, customer relations Dist, Ed. 

Develop reasonable atmosphere in class Geography 

Discussion; lecture Shorthand, Voc. Plastics 

Goal 3. 3 . 

Team work, wiring student built house Voc. Elect. 

Develop broad interests and travel Geography 

evelop language skill; satisfaction outside Job Spanish 

Job applictvtion and interview techniques --- English 
:RTr''ield trips and discussion --- Voc Plastics ^ 
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CURRENT PROGRAM ASSESSMENT 
Valhalla 



Goal 1. la 



Heterogeneous grouping Reading 

Individual selection of project Crafts; Arts 

Individual selection of project, designing and building Fabrication, plastics, 

metals, woods 

Co-ed volleyball, folk "lancing, sv/imming P.E. 

Unit in identity; study of cultures; individuals roles Humanities I 

Reading, writing, listening, speaking on concepts of course American Studies 

Individualized instruction all languages 

Purchase of print and non-print materials relating to a variety of jobs Media-Lib. 

Solo and small group performances Concert Choir, Chorus 

Personality Unit; values clarification Social Living 

Field trip to California Mart. Assist at professiona meetings; classroom discussion t 
Clothing 

Discussion re business and industry applications Computer Math and Science 

Individual assignments, goals and objectives E.H. 

Individual counseling those with learning and behavioral difficulties Vice Principal 

VTR scenes, motion picture creation; scene interpretation; play production; oral 
interpretation Media I, II,' Drama 

Job experience and related instruction Career Development 

Individualized projects at job-entry level Business Skills 
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(Current Program Assessment, cont'd) " Valhalla 

Goal 1.1b 

lie and small group performances — Concert Choir, Chorus 
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Goal 1. Ic 

•Designing and building after completion, pf skill -oriented project -— Fabrication - 
plastics, metals, wood 
Unit in identity -— Humanities 

Reading, writing, listening, speaking on concepts of course --- American Studies 
Purchase of print and non-print materials relating to a variety of jobs. — Media-Lib. 
Field trip to California Mart. Assist at professional meetings ~- Clothing 
Discussion re business and industry applications --- Computer Math & Science 
Counseling students with learning and behavioral difficulties -— Vice Principal 
Job experience and related instruction --- Career Development 
Individual projects at job-entry level Business Skills 

Goal 1. 2a 

Counseling students with learning and behavioral difficulties -— Vice Principal 

Improvement of skills and changing of attitude Clothing 

Individual responsibility for actions and time for daily classwork Crafts 

Daily time-card keeping, describing day's activity for year's evaluation of progress 
and growth. ^' Fabrication-plastic, metals, and woods 

Discussion re necessary equipment, materials, environment, habits for best class- 
room learning Spanish I, II, III 

Competitive situations; developing socially desirable behavior P. E. 

Identity Unit Humanities I 

Personality unit --- Social Living 
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(Current Program Assessment, cont'd) Valhalla 
Goal 1, 2a (cont'd ) 

Individual and group interpretation, real and assumed life experiences, and how 
they help one develop Drama 

Work experience and related instruction Career Development 

Individualized projects Business Skills Lab. 

Goal 1. 2b 

Advisory counseling Advisorship 

Instruction in vocal technique and physical training 

Goal 1- 2c 
Counseling Vice F^rincipal 

Project selection; skill improvement; attitude changing Clothing 

Preparation and organization- of individual classwork time Fabrication - plastic, 

metals, and woods 

Discussion re classroom preparation for learning , Spanish I, II, III 

Competitive sports, team, co-ed, P. E. 

Identity Unit Humanities I 

Personality Unit Social Living 

Work experience and related instruction Career Development 

Individualized projects; job -entry type level Business Skills Lab 

Goal 1> 3a 

Direction towards conduct in a professional framework Crafts 

Exposure to film loops, films discussion, etc. involving aiasoeiated careers Fabrics 
tions 

Awareness of careers related to foods and understanding use of small appliances, 
design features, guarantees, etc. Intro, to the Arts and Advanced Foods 

^Work experience and related instruction Career Development 

FRIC 

HiMafflidividualized projects at job-entry level — Business Skills Lab 



(Current Program Assessment, cont'd) 



Valhalla 
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I Goal 1. 3b 

Indirect learning from historical concepts American Studies 

Availability of careers abroad German III & IV 

Social and ethnic backgrounds as they influence art work Art I, II 

Co-ed activities P. E. 

« 

Search for identity unit; Man in culture unit Humanities I 

Goal 1. 3c 

Individual success in craftsmanship and citizenship; direction towards conduct in a 
professional framework Crafts 

Exposure and discussion of film loops, films, etc., involving associated careers 
Fabrications 

Awareness of careers related to foods; use of, design features, guarantees of small 
appliances Intro, to the Arts and Advanced Foods 

Work experience and related instruction Career Development 

Individualized Projects; job-entry level Business Skills Lab 



Awareness of environmental changes; discussion of trends; applications of basic 
knowledge of fundamental tools. Crafts 

Variety of experiences offered teaching the complexities of a single occupation and 
a view of the common areas of all three areas Fabrication-plastic, metals, woods 

Study of art movements Art I and II 

Job experience and related instruction — Career Development 
Job-entry type skill development Business Skills Lab 



Individual counseling with those who have expreseed interest in pursuance of the . 
profession. P.E. * 




Goal 1. 4a 



Goal 1 . 4b 
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(Current Program Assessment, cont'd) Valhalla -131- 

Goal l»4b cont'd 
Search of Order unit, economic section Humanities I 

Study of Man and the Machine; Future Shock and related activities American 

Studies 

Job-entry type skill development Business Skills Lab. 

Goal 1, 4c 

Awareness of environmerital changes; discussion of trends and applications of basic 
knowledge of fundamental tools. Crafts 

Study of the complexities of a single occupation and the opportunity to grasp the 
common areas of all three areas Fabrication - plastic, metals, woods 

Visit by emplo3rment office person explaining job possibilities in this area, especially 
for bi -lingual Spanish II, III 

Job experience and related instruction Career Development 

Goal 1. 5a 



Teaching accountability by use of time cards Fabrication-Metal, Wood, Plastics 

All art activities plus art school presentations Art I and II 

Filmstrips, lectures, and guest speakers; research Advanced Foods 

DAT interpretation Advisorship 

Job related instruction and job placement Career Development 

4 

Job-entry type skill development Business Skills Lab 



Goal 1. 5b 

Creation of individual awareness of worth' and relevance of their interests and skills 
to possible careers Crafts 
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(Current Program Assessment, cont'd) Valhalla 
Goal 1. 5c 

9tll art activities plus art school presentations Art I and II 

Flimstrips, lectures, and guest speakers; research --- Advanced Foods 
DAT interpretation --- Advisorship 

Job related instruction and job placement --- Career Development 

t 

Job-entry type skill development Business Skills Lab 

Goal 2.1a 

Discussions; examples; location of materials Crafts 

Filmstrip; speakers; group activities Clothing and Intro to Arts 

Discussion of various diagnostic tests such as DAT, etc. Advisorship 

Practical application Mathematics 

Skill seminars Humanities I 

Development of many styles of music and movement Choir & Chorus 

All activities of these courses are related directly to all aspects of media and theater 
as work/ professional fields. --- Media, Drama, and Stagecraft 

Job experience and related instructions --- Career Development 

Office simulation --- Business Skills Lab 

Goal 2. 2a 

DAT interpretation Advisorship 

Availability of positions where a foreign language is required --- German 

Job experience and related instruction Career Development 

Goal 2. 2b 

Economics units Humanities 

Goal 2. 2c 

Discussion of trends of public acceptance or change in demand for goods and services- 
Crafts 
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(Ciirrent Program Assessment, cont*d) Valhalla 
Goal 2. 2d ^ 
DAT interpretation ---Ad vis or ship 

Availability of positions requiring a foreign language German 

* All aspects and all activities related to the work/professional fields Media, 

Drama, and Stagecraft 

Job experience and related instruction Career Development 

Goal 2.3" 

^ — ::t 



Discussion of trends of public acceptance or change in demand for goods and services 
Crafts 

Discussion of historical perspectives, social relationship and political aspects of 
work; lab exercises = — Unified Arts 

Historical studies unit American Studies 

Economics unit Humanities I 

Stress is placed upon development of skilly which relate to the whim and caprice 
of the viewing, buying, and supporting public. Media, Drama, Theatre 

Goal 2.4a 



Points out availability of activities and location of community facilities Crafts 

Sports taught to enable a person to enjoy leisure time, i.e., tennis, volleyball -- P. E. 

Utopia Unit Humanities I 

Goal 2.4b 

Points out availability of activities and location of community facilities Crafts 

Decision-making opportunities (outside time for extra civic projects or supplemental 
class time to complete a project) Clothing 

Variety of sports taught to enable a person to enjoy leisure time P. E. 

Utopia unit — Humanities I 

Learning how to perform beautifully, listen with appreciation and critical understand- 
ing Concert Choir and Chorus 

FRir 



(Current Program Assessment, cont'd) Valhalla 
Goal 2. 5a and b 



Career unit discussion — Computer Math 

Job -entry skill and related information — Career Development 

Job entry skills, and we tie programs in with ROP, Adult Education, junior college, 
work, etc. Business Skills 

Goal 3*1 



Private sessions of training opportunities to develop as solo performers. Choir 

Students are continually appraised of the concepts above as a basic part of every class 
activity in which they engage Media, Drama, Stagecraft 

Job experience and job related discussions Career Development 

Office simvQation unit Business Skills 

Goal 3. 2 

Production of major plays which involve all aspects of work related to the final product 
Drama, Stagecraft 

Job experience and related instruction Career Development 

Office simulation Business Skills 
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CURRENT PROGRAM ASSESSMENT 
Chaparral /Skyline High Schools 

Goal 1. 1 



Consider values and attitudes in personality development Social Living 

Child growth and development Homemaking 

Each should learn his skill Business Skills Lab. 

Individual tutoring English II 

Counseling, voc. test results Counselor 

Discussions of historical events ---U.S. History 

Dignity and worth is one of my biggest objectives; bit it is not directly related to 
occupation Geography 

Goal 1. 2 

Discussion of change as you grow Social Living 

Pursue these goals by maintaining control in the class room, encouraging students 
to accept responsibility for obeying school and classroom rules. 

Individual counseling re course selections 

This is what learning is all about. The changes and the direction they will take 
depends upon knowledge and the ability to apply that knowledge to self and situations. 

Goal 1. 3 



Career oriented unit in child development course Homemaking 

Individual counseling; ROP; vocational classes, career opportunities Counselors 

Career development must be kept separate from personal development. School is a 
place where one develops self , where one is mainly concerned with personal growth. 
We are so very guilty in making school an instrument of General Motors. - Geography 

Goal 1. 4 

You and your program should be separate from this school or any other school. Your^ 
program and mentality is what has done so much harm to education. Students are 
totally out of touch with the idea of what education is. Geography 

ERJC ^'^'^ 
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(Current Program Assessment, Cont'd) Chaparral/Skyline 
Goal 1. 5 



Discussion of planning through establishment of goals in ''You are a Consumer*' 
course Homemaking 

Career planning is included in every Vocational course in the Business Department 
Business Education 

Individual counseling Counselors 

Discussion U.S. History 

Good and also separate from a secondary education Meeker 

Goal 2,1 

No activities listed Typing 1-4; Record Keeping, Bookkeeping, Business Skills Lab. 

Individual Coun^^U^g -r- Counselor 

Study, and discw^sion U.S. Politics^l,, Science 

B S Geography 

Math course applied to industrial or shop problem solving Math 

No activity listed (Ed. Note This teacher does this very well" English 

Goal 2.2 



Individual counseling Counselors 

Study and discussion U.S. (?) 

Today a student cannot hope for a decent job until age of at least 23. Why the pressure? 
Why not have this program after 18? Geography 

Goal 2. 3 



Consumer unit Homemaking 

Individual counseling Counselors 



O i ^4 •J 
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(Current Program Assessment, cont^d) Chaparral/Skyline 
Goal 2,4 

Skills learned in sewing and decorative arts Homemaking 

Individual counseling Counselors 

Goal 3,1 

Discuss idea that a person's career has a large influence on his happiness Social 

Living 

Stress that homemaking is a productive, edifying, laudible career Homemaking 

Discussed in all classes Business Skills 

Goal 3, 2 ^ 

Any level; these goals good student as a worker apply equally well to a student as 
a student any course 

Goal 3, 3 

No activity listed Business Skills Lab 
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CHAPTER X 
.STRATEGIES AND PROCEDURAL GUIDE 

After the goals and objectives for each school were revised 
based on recommendations of panelists, the resources of each 
school had been determined , counselor competencies had been 
assessed, and the degree to which current programs are address- 
ing the goals and objectives had been summarized, it was time 
to develop strategies for implementation of the Master Plan for 
Career Guidance and Counseling. With a team of colleagues, the 
consultant developed several possible strategies for each ob- 
jective. These strategies were brief suggestions of ways to 
approach instruction of students in order to achieve the objec- 
tives. The strategies presented in this chapter are those re- 
lated to the District objectives. All of these District ob- 
jectives have been adopted by one or more of the schools; each 
school that adopted one of these objectives had the same strat- 
egies suggested unless their resources would not support these 
strategies. However, each school that had developed modifica- 
tions of these objectives or that had suggested different ob- 
jectives from these, was provided with a set of strategies for 
each of their unique objectives as well as for those which were 
taken from the District plan. The following pages list the 
suggested strategies for the District objectives only. 

The strategies were presented to the vocational counselors for 
review and modification before being sent on to the schools for 
distribution to other counselors and administrators. Vocational 
counselors were asked to summarize responses from their groups, 
and modifications were made based on these summaries. 

In order to show what aM expanded strategy would look like after 
a school had determined which strategy to use, a series of ex- 
panded strategies was developed. These appear in the pages 
following the regular strategies. 



ERIC 



Suggested Strategies 



ComponciPt *i- Career Plannincj and Decision Ha-kincj 

Cocil U TliCi student will realise, and will utilize in his/her own career 
planning, the fact that individuals differ in their interests, 
aptitudes, abilities, values, and attitudes. 

Subgoal 1.1a That the student recognize that his/her personal character- 
istics and qualifications v/ill affect his/her job success. 

OBJECTIVES 

LeveV^ 

1. The student will identify his/her personal characteristics and 

qualifications (abilities, interests, skills or talents, physical 
iissc'ts and liat^il ilies, and career goals if formulated; 

Indivicluc'.l counseling conference- go over cum folder 

Tutor corp- parpii!:s/ teachers/ interns- individual conference or 
group gu idance api^roach . 

Unit in Career Center- record in career planning folder 
Group guidance using devised form for entry 

2. Tlie student will describe the match between his/fier school courses 
and his/her personal characteristics and qualifications. . 

Orientation n^-^eting for course planning frOlowed by individual 
counseling appointment 

Prepa>^e videotape si'ssion with accompanying v/orksheets for use in 
classroom 

Group/ individual counseling session comparing present courses with 
self cfiaracteri sties 

Counselor chec!; each one 

Group guidance unit in Career Guidance Center 
Have teacher go over course requir^ements in class 
Simula Li on 

ERIC -^^^ 
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Jubgoal 1.1a 

Level OBJECTIVES (con't) 

3. The student will describe how his/her tentative occupational choice fits 
his/her personal interests, abilities and values. (If s/he has no tentative 
occupational choice, s/he will perform this exercise with an occupation that 
ts conipatible with his/her abilites, interests and values.) 

-Write a paragraph as an assignment In a class (Eng./ Soc. Sci.) 

-Learning activ itv packet, part of a prepared viiit 

-Evening conference with parent(s) and student 

-Individual/group planning conference by counselor/teacher 

'-Group guidance unit by counselor 

-Oral presentation in class 

4. The student will develop a training and occupational plan that 
utilizes his/her av/areness of the relationship betv/een his/her 
personal interests, abilities and values and his/her tentative 
career goal and^^how how these characteristics might affect his/ 
her success on the job, 

-Planning individual /group conferences in counselor office/career 
center/classroom 

-Student will complete an educational/occupational plan as part of 
a series of LAPs 

-A requirement for completion of a unit in a classroom setting 

-Evening individual/group conference with student/parent 

Subgoal 1.1b That, the student develop an appreciation of individual 
difference in others 

OBJECTIVES 

1. The student" will identify persons who are alike in some characteristics 
but differ in others. 

-Value clarification exercise (Simon Values Clarificat ion) 
-Group guidance unit on non-ver.bal observation 
-Group counseling 

-Unit on 'Who Am T (Guidance Associates) 
-Part of a unit in classroom taught bv^eachers (counselors) 

ERIC 

-DECIDING and OUTCOMES discussion 



Subqoal Ub (con"tO ^ -IW- 

1. (con'tO 

-Techniques for self-awareness Annual Handbook for Group Facilitator s 

-View filmstrip in Career Center or class and discuss 

(Your Personality: The You Others Know— Guidance Associates) 

2. The student will explain ways in which social/cultural differences * 
contribute to society. 

-Unit on contributions ( ESEA III- Hemet Unified School District) 

-View films on Careers (Doubleday) and discuss- 

-Field trips with prepared outline 

-Gue?^t speakers - 

-View and discuss filmstrips 

3. The student will explain the effect attitude and values have on a 
person's activities, situations and decisions. 

-DECIDING unit 

-Work Values exercises ( Simon, DaJstra, ..•) 
-Phi 11 Ids '66' group using the topic 
-'Value' filmstrip (GA) + discussion 
- Life Career game 

4. The student will specify ways in which his/her own life would be 
neaatively affected if individuals did not differ, and will explain 
hoW ri5s/her own unique personal characteristics/can contribute* 

to his/her own life satisfaction and to society. 

-Can bv ^part of LAPs approach 

-Classroom unit in Career Awareness unit cr in Psychology unit 
-Group counseling 
-Group guidance topic 



14 



o 



FRir 



Subgc.al Uc - That the student identify a variety of occupations in which 
s/he could be • successful . 

OBJECTIVES 

1. The student will list things s/he does well and will identify occupations 
In which each of these abilities would be useful. 

"rLAp's approach 

^SRA Occupational Exploration Kit in Career Center or classroom 
-List on career Planning folder 
-Individual/group counseling session 

-Have series of speakers- list occ/own abilites after* words 
-Show films on careers and have list after viewing 

2. The student will identify jobs that are generally thought of as 
lacking in dignity and worth, will explain why these jobs are so 
perceived, and will specif ly conditions of work and v/orker that 
c«uld bring dignitv and v/orth to these jobs. 

-Using Phillips 66 group process method--use "Jobs Without Dignity" 
as topic 

-Have 'HriiD representative speak on those occ. of low deemed dignity 
and worth 

-Show film "Eye of the Beholder"- relate to worth/dignity of work 

-Topic discussions for classroom teacher/group guidance 
•Worth is ?V 
•Dignity is V 

'What jobs do not have dignity ? worth? 

-Field visits to locations/workers in these occupations and interview- 
collect data and report. 

-Using the Career Center search out in DOT/OOH jobs 

3. The student will identify three jobs for which his/her characteristics 
v/ould Qualify him/her (one job that is generally considered to be 
highly desirable, one that does not attract much attention, ar.d one 
that is generally thought of as lacking in dignity) and will describe 
how s/he might achieve a balance of dignity and worth in each of these 
jobs. 

-Using OEK in Career Center or classroom follow by presentation of 
his answers to v//d 1-2-3 

-Preparation for career day activities 
Have students tlien visit those of high worth, medium worth, low worth. 
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OBJECTIVES 

U. The student will list jobs that are compatible with his/her 
personal characteristics and qualifications and indicate the 
degree of success and satisfaction s/he could expect to 
achieve in each. 

-Assign students to use the DOT and/or OOH to identify a job 
family that interests him, and have him check his personal 
characteristics and qualifications against jobs in that 
family . 

-Show Doubleday Multimedia films, "Careers In the 70*s." 

-Have students visit and Interview workers in at least three 
jobs for which they have the needed personal characteristics, 
and qualifications • 

Goal 1.2 The student v/ill v^ealize, and v/111 utilize in his/her own career 
planning, tho fact that understonding, acceptance, and development 
of self is a life-long process and is constantly changed and 
influenced by life experiences. 

Subgoal 1.2a That the student learn that personal characteristics are 
subject to change; that son^e change is caused by life 
experiences; and that .some change can result from his/her 
own efforts. 

OBJECTIVES 

1. The student will identify his/her personal characteristics that are 
subject to change (physicial characteristics, interests, attitudes, 
skills, values,' etc. ) 

-Group^ guidance using a structure discussion guide on change 

-Using the Career Center resoy-rces, ask each student to lA^t his 
• now characteristics and then to discuss changes they have B>:perienceH 

-Begin a unit on change by letting each student go over his cum folder 

-Using Hoppock's interviev/inq form, have former students come back and 
present/react to class 

-Have senior students present via a panel to underclassmen 

-Show appropriate GA fllmstrlps culminating in requiring a list 
from each student 

-Do Life Career worksheet on self 
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-Group process using Jacobson^s "Career Theories" slides and 



Subgoal l*2d (con*t.) 



2- The student will idenfify personal characteristics that were changed 
by lire experiences, and will explain how the changes took place. 

-Using Value Clarification stratecjies, students will identify key 
experiences and changes in thought/action they produced 

-Study war heroes, prisoners, •..? 

•Group counseling/guidance using the catalyst of critical incidents 



-Do and critique an autobiography 

-Studying key persons identified bv Maslow as Self-actualized 

3. The student will identify personal characteristics' that have been 
changed by his/her own efforts, and describe what motivated his/her 
desire to change' and how the change was effected. 

-Autobiography 

• -Show filmstrip *'Personali ty" and discuss 

-Discussion on self behavior modification techniques 

-Discussion on motivation 

4a. Tlio student will identify his/her area of highest interest and his/ 
her area of lowest interest and describe at least one incident of 
succGSj that helped develop the high interest and one incident of 
failure that contributed to the low interest. 

-Group guidance/group counseling on self-reinforcement 

-Using the shield activity in DECIDING and/or Group facilitators 
have students list or report motivators/roinforcers 

-Using tutor -peer counseling corp in groups, discuss highest intersts/ 
low interests and why 

4B. The student will define a plan for Improving in those areas needed 
for success in his/her tentative job choice, but in which s/he has 
.experienced fialuec. 

-Individual counseling session- student will identify area of 
improvement desired, name the reinforccr and will complete a plan 
targeted to change behavior 

-Using peer counselors, counselor will fac"^litate the making pf a plan 
and will approve same in large qvoup setting 

-Parent conference involving student 
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Subgoal 1.2b That the student understand that the way s/he feels about 
him/herself will determine how s/he reacts to his/her en- 
vironment and how s/he influences it* 

Level OBJECTIVES 

1. The student will explain how his/her feelings about him/herself 
affected his/her reactions to a specific situation or event. 

Using Ruckers Value Continuum, teacher will lead discussion on feel- 
ings; what they are and how they occur. 

Using simulation techniques, students can act out a skit, the rest 
can react to it. 

Using SRA posters, students will discuss/writfe about feelings of/on 
situations. 

Using Upton* s Creative Analysis Classification of Emotional State, 
class will define feelings and situations which will elicit them. 

2. The student will explain how a specific situation or event was 
affected by his/her fcalings about him/herself. 

In a group counseling situation, iising Human Potential (Herbert Otto 
catalyst . 

In a summer school guidance class. 

Individual counseling session. 

Writi-ng a theme for English/ Sbcial Sciencn. 

3. Tne student will explain how his feelings about him/herself might 
affect hic/her success and satisfaction in the occupation of his/ 
her tentative choice. 

Individual/group counseling for self exceem. 

Work experience/work exploration followed by discussion. 

Society and Mankind series of filmstrips. 

Filmstrip/ diticussion . 

4. Ttic GtuJent will develop a plan for improving feelings about him/ 
herself that might otherwise negatively affect his/her success and 
satisfaction in the occupation of his/her tentative choice. 

Individual/group conference, a results agreement with counselor 
(refer to Therapeutic Techniques). 

Evening/day conference with parents/student. 

Let .students act as peer counselors - to teach to JHS or 9th grades. 



Goal 1.3 The student will realize, and will utilize in his/her own career 
planning',, the fact that environment and individual potential in- • 
teract to influence career development. 

Subgoal 1.3a That the student learn that career development is a life- 
long process and that many choices must be made. 

Level OBJECTIVES 

1. The student will explain choices s/he made at' different times in his/ 
her life that either opened or closed career options for him/her. 

Deciding/decision and outcomes. 

Interview parent (s) /others and apply to self-study. 
Do a fault tree analysis of self and/or a worker. 
Filmstrip on Deciding - discuss and list/explain. 

2. The student will identify situations or conditions which require 
working adults to make choices which change tlie direction of their 
careers. 

Other teacher presentations. 

Guest speaker. 

Interview worker. 

Life career games. 

View movie - then talk about it. 

Simulations - Jerry Cowdrey (Te Winkle School, Newport-Mesa USD). 

3. The Student will identify previous tentative career choices which s/he 
has since abandoned, wil3. state the approximate age at which s/he made 
each choice, and will describe his/her level of maturity at each of 
ther,e ages (how s/he felt about him/herself, what was important to him/ 
her, how s/he felt about work, etc. ). 

Use Tom Jacobsotf/s slide presentation on Career Theories with accomp- 
anying materials. 

Small group discussion using vic'eo-tape playback. 

Using audio-tape recorder - records for small group presentation his 
former career choices (counselor/teacher will prepare) . 

Autobiography on feelings/maturity about work. 

/i. The student will list identifiable career development stages, the approx- 
imate ages at which they generally occur, place him/herself on the con- 
tinuum, and dcijjgn a plan for successf ull.y managing his/her next career 
development. stage. 



Subgoal 1.3a (cori*t) 
A. 
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Jacobson's slides 

Use an appropriate learning activity packet. (E. Fillmore-Huntington 
Beach H.S., P. Cook-Cerritos Coimnunity College) 

Classroom instruction by counselor/career specialist/teacher using 
appropriate reprints from Jacobsen's materials 

Holland^s Self-Directed Search 

_^ 

Subgoal 1.3b lliat the student use information about him/herself and about 
his/her environment in planning his/her own career. 

OBJECTIVES 

1. The student will list personal characteristics and environmp-ntal .con- 
ditions that might limit career options. 

Go through unit on physical demands and workJng conditions (V?estern 
Appalachia Regional Lab, Charleston, W.VA,) 

Parent/individual conference 

Small group guidance in career center 

Work experience LAPs (Riverside County Department of Education) 

Using a personal characteristic profJle handout-counselor /teacher 
will have student identif^^ careers that do not match environment 
constaints 

2. Tlie student w^il 1 analyz;e his/hor school and community work Cdnviron- 
mento and show at least three vi^ys in which the environment, might 
affect his/hfT o\<m. career plans. 

Classroom unit on environment 

Speakers from Chamber of Commerce, Ki?D, etc. 

Do a written report for English/Social Science/state requirements or 
Social Science class in guidance 

Films trip on working environment - discussion 

3. The student will evaluate his/her social class role, sex, ethnicity 
and ether factors that may affect his/her career choice, will specify 
which of these factors is reversible and which is irreversible , and 
will indicate the c-'ffects the irreversible factors may have on his/ 
her tentative career choice. 
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Subgoal 1.3b (cOn't) -.lUB- 
3. 

Unit on the Sociology of work - social studies 

Guest speaker from EBD - with a ready/self-profile, will identify 
careers each qualifies for 

will profile self and will identify irreversible factors and will 
list occupations they do not qualify for * 

Class will complete a census tract analysis of school boundaries and 
will select 5 occupations that match their profile 

A. The student will use information about him/herself and his/her en- 
vironment in designing a plan for training for nnd entering the 
occupation of his/her tentative choice. 

Assignments 

Complete appropriate sections in career folder 

In classrooms 

Parent conference 

Group/individual conference 

Subgoal 1.3c That the student learn to make effective use of all re- 
sources available to him/her* 

OBJECTIVES 

1. The student will identify local resources (people, organizations, 
businesses, materials) which might help him/her as s/he develops 
and implements career plans, and indicate how s/he might use some 
of these as s/he moves through job selection, training and placement. 

Brainstorm local resources 

Get information from Chamber of Commerce, Exchange, etc. 
Students create job service 
Visit EflD 

Interview work experience person 

2\ The student will explain the effect the nature ^nd availability of 
resources may have on his/her career plans. 

Small group discussion using LTD 

Work Exx>erience LAP 

Construct LAP - or unit to be completed in career center 
Summer school guidance class JLtjw 



Subgoal 1.3c (2.) (con't) 



3. The student will identify school resources which have helped him/her 
learn about occupations and will state what s/he learned from each of 
these resources. 

Will go thru handbook and make list 

Will identify those from a list put together by counselors that have 
been a resource and state/list waya^'they were of help 

Will have drama class put on skit in each 10th giade class (skits will 
be on school resources) 

Will visit each resource and list how each can help 

4- The student will identify community resources which have helped him/ 
her learn about occupations and will state what s/he learned from 
each of these resources. 

Field trip 

Will vrrite essay 

Will prepare skit in class to put on for lower classes 

Will complete that section of career planning folder 

Brainstorm - assignment in class (Phillips 66 method) 

Goal l.A The student will realize > ancj will utilize in her/his own career 
planning, the fact that individuals must be adaptable in a chang- 
ing society. 

Subgoal 1.4a That the student recognize that employment trends, work roles, 
and job mobility are constantly changing. 

OBJECTIVES 

1. The student will identify occupations, previously common, which are 
no longer in existence and explain why. 

Interview career technician in career center 

Panel of parents-students-^business men 

Phillips 66 - task 

Speaker from F.0D 

2. The student wll] identify occupations for which t^^' work roles have 
changed and explain v/hy. 

Will research and put on skit in guidance class or English/Social Science 

Er|c Ioo 



Subgoal 1.4a (con't) 
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Panel of local business/union personnel 

Panel of persons over 65 years old 

Assignment - to present orally or written 

Interview parent on tape play for small group 

3. The student will analyze and explain the role worker laobility plays 
in occupational opportunities and job stability. 

Panel of parents to talk and answer questions 

Will interview EDD personnel 

Will read newspaper ads and report locations of work 
Will use OOII/View to locate work potential 

Will view career fi]ia on construction and discuss worker mobility 

The student will explain how cinplojrment trends , . vrork roles and job 
mobility may af£ect his/her tentative occupational choice, and how/ 
s/he could accommodate to expected changes, 

Research occupation in OOH - unions - professions 

Will cuange roles (simulate) with a local worker 

Will take a field trip to local employment office to get information 

VJili report - using his tentative occupational choice - on trends, 
work roles and mobility 

Subgoal 1.4b That the student recognize the influence of occupational 
supply and demand on job opportunities and job stability. 

1. The student will state the .current 5;upply and demand status of an 
occupation for which there is little ne^^ and will list specific 
reasons why it would be appropriate for someone to choose this 
occupation. 

Call a person from a list prepared by guidance department 
Visit Chamber of Commerce or other simular organization and interview 
Read/view - VIEW/OOH in career center 
Interview a worker 

2. The student will identify occupations for whi<:h the supply exceeds the 
demand in one location but the de>mand exceeds the supply in another 
location, and explain these differences in supply and demand. 

O Get career tc'clmician, career coun^Qlor, or former students to present 

ERIC 1^^' 
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Subgoal 1.4b (con't) -ISl- 

2. (ContM.) 

Field trip to county Department of Bureau of Statistics 
Students put in groups of 3 and make slide/audio presentation 
Panel of elderly persons from list compiled by guidance personnel 

Split class in half- ^do 1.4b 1, and ^ do 1.4b 2 using one of 
the strategies in 1.4b 1 

3. The student will analyze job trends in the occupation of his/her 
tentative choice and will describe the probablg' supply and deiaand 
status of that occupation at various periods of his/her work life. 

Created LAP to meet criteria in Career Center 

Visit a worker on site or have worker answer questions via personal* 
conference/ telephone/ audiotape 

Write letter to appropriate organization 

Will read VIEW or related materials (SRA, Chronicle, etc.) and 
prepare report 

Create a panel of related workers 

4. The student vjill design a plan he/^^Sight use if his/her tentative 
occupational choice should no longer be in demand. The plan should 
include the possibility of^remaining in that occupation as V7e3 1 
the possibility of changing occupations. 

Record on generated career plan folder 

Individual conference recorded on counselor file card 

Send to Career Center during last semester of Jr. year to complete 

Bring every junior in small groups to Career Center to finish 
second semester 

Complete and validate in evening conference with parent/student 

Subgoal 1.4c Tliat the student recognize that his/her attitudes will 
affect his/her job opportunities and job stability 

OBJECTIVICS 

1. The student will examine his/her own attitudes and values about 

worker mobility (job-to job, occupation to occupation, community 
to coimnunity) and describe whether these attitudes and values are 
consistent with the probable mobility of his/her tentative occu- 
pational choice. 

Interview employer and videotape/ audiotape 

^ Will take work value assessment atid'meet with counselor indiv/group 

1/^ XtJf-) 



to discuss 



Subgoai I.Ac (con't) 
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Use values in DECIDING or Life Career games 
View film onat titudes, values and discuss 
Group counseling/guidance with theme of values 

2. Tlie student will describe attitudes , that would help a worker get 

a job in a tight job market. 

Interview a retired worker, collect data, present 

Get former employed students to put on panel or to demonstrate 
or both 

Slide/audio presentation with employer 
Practice job interviews on vi4eotape 

3. The student will list coping strategies which might be used by an 

unemployed worker to re-enter the work force. 

Will complete a LAP on planning skills in Career Center or* group 
guidance unit on planning 

Interview on campus or off-campus with a welfare worker or 
person(s) from EDD 

Teacher will teach througli alt^cussion on strategies from a list 
prepared by guidance personnel 

Group guidance activity on coping skills 

4. The student will research his/her own tentative occupational 

choice and will describe his/her attitude about the probability 
of his/her having to change from one employer to another, from 
entry, occupation to another occupation, and from one community 
to another. 

Will get data from interviewing worker in field 

Will write or call representative organization for data 

Will use OOH/ VIblsV and etc. reporting on mobility 

Career Center activity packets in unit in Eng/SS/ Guidance 



i: 
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Goal 1,5 Hie student will realize and will utilize the fact that career 
planning is a privilege and responsibility of the individual. 

Subgoal 1.5a That the student recognize his/her responsibility for 
his/her educational choices and occupational choices, 

OBJECTIVES 

1. The student will explain how choosing to participate in available 

out-of-school or extra curricular activities could contribute to 
his/her progress toward an occupat^ional goal. 

Presentation by that extracurricular activities contributes 

to well-rounded employees 

Speakers 

Roleplaying 

View GA filrustrip High School , Course Selection and discuss 
Skit by drama club 

2. The student will select an occupational field in which he/she is 

interested, and will make a tentative plan for the next three years 
including courses, extra curricular activities and work experiences 
which will help prepare him/l>er for entry into that field. 

Using SM-OEK, schedule individual/group guidance session with 
counselor 

Student will take interest inventory j select occupation that 
matches using Career Selection by Chronicle Guidance 

Teacher will assist and advise in Career Center 

V/ith student characteristic data, meet with parents and students 
in Career Ceutor in evening 

3. The s,t-udent will analyze his/her cominittaent to current course choices 

and will explain how his/her commitment to each course will afreet 
future course choices and/or occupational choices. 

4. The student will complete plans for training and entry into the 

occupation of his/her choice, including training costs (time, money 
other) and possi.ble sources of entry jobs. 
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Sub goal 1.5b That the. student learn one or more career decision 
making processes, and establish short and .long-term 
career plans using one or more of these processes. 

ORJKCTIVES 

1. The student will describe the steps in a problem solving 

approach to decision making. 

DECIDING/ Decision outcomes 

GA Filmstrip High School Course ie lection and Your Career 
and discussion 

Life Career Games 

Use of systems in planning (Harriet Salts, Director, ESEA III 
Project FAR) 

DECISION (San Diego County Dept..'. of Ed., simulation) 

2. The student will choose a decision making process and will 
apply this process in choosing^ eleQtives for the next year. 

Student will list steps in decision-making and fill in 
producing an electives selection for next school year 

Use appropriate sheets in Life Career Games 
. Prepare a slide/overhead visual for class in problem-solving 

Tape record an interview with worker on how the worker decided 
to do what he is doing- list the "steps and apply to choosing 
electives 

Guidance departmeht construct/validate decision process for program 
planning 

3. The student will identify personal or environmental character- 

istics that might interfere with his/her entry into the occu- 
pation of his/her tentative choice and will outline steps to 
a decision making process that would help solve the problem. 

Using Phillips 66 group method student will define constraints 
student will define constraints and list methods to resolve 
problem areas. 

Using tutor corp (parents and/or students) have tutor to 
facilitate 

Select appropriate valuing exercise from Facilitator Group 
Handbook- University Associates 

Have teacher teach unit in planning using iriaterials from ESEA III 
project, H. Salts, Ilcmet Jjf^D ^ 
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Subgoal 1,5b (con't) 



A, The student will apply the decision-making process of his/her 
choice in devising a plan for training and entry into the occ- 
upation of his/her tentative choice* 

-Ind3.vidual/group conference in Career Center 
-Career Games (Educational Progress Corp.)> Tulsa 
-Complete Work Experience book (Riverside County) 
-Complete high school course planning card 
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Ccniponent 2 - Educction, Work end Leisure AT ternati v/s 

Goal 2.1 The student will ^e?il32e,and will utilize in his/her own^^ 
career planning, the fact that knowledge and skills in d'n- 
ferent subjects relate to nerfcrmance in different wor!; roles 

Subgoal 2.1a That the student recognize the relation between school ^ 

courses\and* vari 0U5 occupations, and realize that learmno 
is a necessary part of career planning, particulary as U 
relates to tentative career interests. 

OBJECTIVES 

1# The student will namO every subject available in the school 

which would help him/her develop skills necessary in specific 
occupations which she/he chooses to explore* 

-Use of Student Handbook 

-Homeroom Guidance Unit (see J. Cowdrey) 
-Interview upperclassmen 

-Use skit (put on video-tape) of other classpersons 
-Provide students with course descriptions of all subjects 
- Provide opportunities for students to visit classes while In 
session; e»g»» each week have one department hold open-house 
with classes in session with several students; invite other 
students to visit the clasnes and experience how it feels to 
be in that class. 
-Have each teacher nominate two students to represent content of 
each class; post names of student representatives and provide 
opportunities for other students to interview them, 

2. The student will present a report explaining the effects of his/ 
her own academic successes and failures on his/her career planning/ 

-Classroom writ ing ass ignment 
-Provide case studies 

-Have students check newspaper s ,i5i bliographies , and/or autobiogra- 
hies for identification of persons whose career plans were 
affected by academic successes or failures 

-Have students interview family an^i friends 

«A written assignment in Eng/SS/PE unit 

-Discussion in Career ei^ploration class 

-Oral report in class 

3. The student will prepare an inventory of his/her own competencies 

and identify the school subject in which each was learned, im- 
proved, or maintained. 

-Provide* a list of competencies needed by all workers, and one of 
competencies needed in the occupation of the student's choice, 
and have him/her check those s/he possesses 

-Have students analyze each subject pursued in junior high and 
high school 

-Peer assessment, followed by identification of relevant subjects 
-Group assessment 
-Brainstorming with the clasg. 



Component 2 of District Objectives (continued) 
Goal 2.1: 
Subgoal 2.1a 
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-Complete appropriate materials in Project Cope (P. Cook) 
-Part of Guidance Unit 

-Add page to student handbook to be filled in before enrolling 
-A requirement before pre-registration 

U, The student will enroll in at least one elective course and pur 
sue at least one extra-curricular or out-of-school activity in 
which competencies related to his/her tentative occupational 
choice can be learned 

-Enrollment 

-Provide a manual or charts showing each elective course, each 
extra-curricular activity* and most common out-of -school activ 
ity and indicating related occupations 

-Prepare a form for pre-registration which requires the student 
to identify tentative occupation, competencies needed, and 
relationship of his course and extra-curricular choices to 
those competencies 



Go^l 2.2 The student will realize, and will utilize in^his/ 

her own career planning > the fact that there is a 
wide variety of* occupations v;hich may be classified 
in several ways. 

Subgoal 2,2a That the student understand job classification 
systems and realize that these systems give 
direction for job choice > job mobility , and 
job advancement. 

, OBJECTIVE 

1, The student will define the terms: job levels, job families > 
job clusters and career ladders . 



Subgoai 2. 2d (ccnt*<l.) 
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View filinstrip and/or talk with^ career technician 
Unit on career exploration 
lister display in class 

Assignment to completion in career center after orientation to 
center 

The student will utilize one, or more classification system(s) 
in selecting a teitative occupational choice. 

Seicting occupation thru reading nateriaL searches 

Selecting occupation thru Occupational Finder 

Select Occupation thru DOT 

Select occupation thru OEK 

The student v/ill specify the level and cluster of his/her 
tentative occupational choice 3 and explain how these and other 
classification systems could give uxm/hev direction for job 
choice J job mobility and job advancement. 

Do on constructed form and/or *V7crk Experience Module and/or 
career- decision making program module 

Part of an assignment completed in Career Center 

The student will prepare a plan for training, entry, and upward 
mobility V7hich utlizes knowledge of classif iciation systems, 
including career ladders. 

Class tomoJLetion requirement in English/ Social Studies/ 
P.E./ Guidance Center 

Prepare a small handbook for students to be completed that 
.contains plans . 
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Subgoal 2.2b That the student recognize how classification 
systems can help him/her find a number of oc • 
cupations in which he^^t ^^^-^^ ^® successful. 

OBJECTIVES 

1. The student will identify common requirements across sev- 
eral jobs within a job cluster that is compatible with 
his/her interest s 

-Assign students to DOT or OOH 

-Use Job-0 or SRA Career Exploration Kit' 

-Interview workers 

*-Class discussion 

2. The student will list jobs at the unskilled, semi-skilled, 
skilled and professional levels within a single job cluster 
in which s/he has some interest, and will identify what the 
jobs have in common* 

-Assign students to DOT, OOH, or any group of occupational 
briefs 

-Interview personnel manager of major business or industry 
related to the area 'of his/her interest 

-Field trips to major bus xnessss or xn dustries related to 
cccupat ional interest 

3* The student will identify occupations in several job clusters 
in which s/he might be interested, and for which s/he pbssesse 
some of the necessary characteristics, and explain which^addi- 
tional characteristics s/he would need to acquire to succeed 
in each 

-^Prepare chart of personal characteristics and qualifications; 
peruse DOT, OOH or occupational to identify at least 2 job 
clusters in which some--^ j ob s * ar e compatible with these char- 
e.c t er ist ic s . 

-Have each student prepare a unit on an .occupation that in- 
terests him/her, including necessary qualifications. Dup- 
licate one set of all units for each student and have each 
identify all the occupations within that group for which he 
has the necessary characteristics. 

The student wiJ 1 specify training requirements, job duties and 
responsibilities, work conditions monetary and non-monetary 
benefits, and job market statistics associated with each of 
three occupations in which s/he is interested within a single 
j ob cluster 

•Assign student to. assess this information through com- 
puter terminal. 



District Objectives (continued) 
Subgoal 2 •2b 
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-Assign to DOT, OOH or occupational briefs. 
-Interview counselor at local EDD. 
-Interview personnel inanager(s)« 

-Secure job analyses from EDD and/or local business and 
industry. 

Goal' 2.3 The student will realize, and will utilize in his/her 

ovm career planning, the fact that societal expectations 
affect the nature and structure of work. 

Subgoal 2»3a That the student understand how the nature and 
structure of available work are influenced by' 
societal needs. 

OBJECTIVES 

1. The student will list common occupations and specify which of 
society's purposes is served by each. 

-Filmstrip — The Changing VJcrk Ethic and discuss 

-Go into community and ititerview/observe 10 wox^kers and 
oral/v;ritten report 

-Discuss from a prepared list used as discussion- rolepl'aying 

-Panel of speakers representing a cross section on career 
ladder • 




lo I 

ERIC 
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Subgoal 2-3a (conMO 

. The student will identify occupations that have been changed ^ 
because ^of technolocical advances and v;ill explain hov? these 
occupations were affected by societal needs. 

-Panel and/or speakerCs) of local businessmen 

^Have as a work expericnce^requirement 

-Noontime program by Youth cmpDoyinent specialist 

-3 nte rv icv.' 4 teachcpFj on campus 

-A ^ person from EDD or Bureau of Labor Statistics 

The student v/ill prepare a report indicating hov; society influenced 
the^nature and structure of the occupation of his/her tentative 

pursuit of that occupation v/ill contribute to society's way of life, 

-Class assignncnt in a Career Guidance unit followed by an oral 
report or critique of v;ritten report 

-Using a tutor corp and /or peer counseling, corp, have helper 
assist in cornpletion of project. 

-Assipn students to teach to middle school class cross-age 
tutors 

"Coir.])letc:d prior to senior year registration and/or graduation 

-Cojny^letc Career Planning folder 

4. The student will list predicted changes in societal needs and 
will stato how these changes might affect the occupation of 
his/lier choice and will indicate what strategies s/he would 
employ to keep pace wit),, the change. 

-Research chosen occupation(s) in OOH 

-All juniors will be programmed to complete a unit in the 
Career Center ' . . 

-Have Career Guidance committee provide program including 
union representations, induotry^ etc. ' ' 

-Will visit a local college /university and interview students 
in econo.nics 

-List after a panel presentation of local collere/universitv 
students 

C 
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#ubgoal 2.3b That the student recogrxLze that economic and political 
f orces cause changes in employment opportunities . 

CBJECTIVTS 

1. The r>1 udcnt v:il2 identify econouiic and political forces that 
affect the job li^ax^ket and v.'ill describe the nature and 
consequences of their impact. 

--After readin,^ about and discussing today's stock market, students 
will participate in a discussion 

•-In an or ientation to Career Genter the career tech/career 
counselor vjill discuss 

-Using an audio tapO recorder, interviev? retired workers 

-Using LTD (Learning Through Discussion), hov? v/ould you 
survive in a depression? 

2. The student v;i].l identify economic or political constraints 
that are the 2*^esult of apathy or negligence on the pai*^t of 
citizens > and v-ill descx^ibe action that v;o.uld be needed to 
remove such constraints. 

-Using cri tical incidents , t)ie group win dram atize an 
incident and discuss 

-Use selected Value Clarification exerci ses 

-Using Phillips CD methods, have groups discuss politicians, 
money 

-Do a nevrspaper critique including and /or Wall Street Journal 

-Presentations by representative from D, A. /Sheriff /police 

-Using videota pe techniques ( Ivey ) , v;ill tape incidents on 
school g2:^ounds that exemplify 

3. The student v:ill describe a recent change in employment 
opportunities and v;ili explain t)ie relationship of this 
change to econoiiiic and/or political forces, 

« 

-Ask students to present a slide presentation to class 

-Have students 's;)adov;' parent (s) at vjork and report to cD.ass 

-Have students go aj)ply for v;oj'k at seDected Docations 

-Using students, Imvo t?icn j:r^').are inatcriais and present to 
junior I'lij/n school or lower classmen 



ERIC 
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I*.. The student v.vlll identify an economic or political force 
that nay conctrain him/her in his/her pursuit of his/her 
chosen occupation ^ and will e>:plain hew s/he might reduce 
that constraint. 

-Small group ciscussion in Career Center with counselor, 
counselor tech., ;teacrier 

-Using problem-solving strategies vJill produce a plan 

-Include space in career folder 

-Small group discussion in guidance unit in classroom/ 
career center 



1 /o 

ERLC 



-164- 

Goal 2.H The student will realize, and will utilize in his/her 

own career planning, the fact that there is a relation- 
ship between the commitment to education and work and 
the availability and utilization of leisure time. 

Subgoal 2.Ua That the student understand that his/her occu- 
pation will affect the amount of time s/he has 
available for leisure as well as the kinds of 
leisure activities s/he may pursue. 

OBJECTIVES 

1. The student will list leisure activities s/he would enjoy 
and estimate the amount of leisure time s/he would need to 
pursue them 

-Peruse magazines which feature leisure activities 
-Class discussion 

-Interview family, friends, ne ighbors 

-Have each student pursue one leisure activity in depth; 
share reports with class 

2. The student will distinguish betv.'een occupations that afford 
a person a minimum of leisure time and those that afford a 
maximuTn of leisure time 

-Interviev; workers in various fields 

-Study occupational briefs 

-Study stories about persons v;ho have achieved recognition 
in various leisure activities and determine how much time 
V7as involved in beconting proficient enough to warrant rec- 
ognition 

3. The student will match occupations with leisure activities 
that would.be incompatible with the occupation and with those 
that would be facilitated by the occupation 

-List occupations and leisure activities. Match on basis of 
class discussion 

-Study in depth three occupations that interest the student. 
Interview individuals engaged in those occupations 

-V/atch newspapers for stories of persons whose work and 
leisure activities are in conflict 

The student v/ill describe the nature of his/her tentative 
occupational choice, will estimate the amount of leisure time 
c/he will have available, and will list some leisure time 
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Goal 2.**, Subgoal 2.4a (continued) 



activities that would be difficult to pursue and some 
that would be readily available. 

-Interview workers in that occupation 

-Study job analyses from EDD and from local business/ 
industry 

-Class discussion 

Subgoal 2.4b That the student recognize that leisure activi- 
ties may serve a variety of functions: rest and/ 
or recreation i personal development , career de- 
velopment , vocational interests and societal needs. 

OBJECTIVES 

1. The student will match a list of leisure activities with the 
functions they serve (rest and/or recteation, personal develop- 
ment, career development, vocational interests, societal needs.) 

-Visit travel agency and local department of Parks and Recre- 
ation 

-Peruse magazines, which feature leisure activites. 

-Visit newspaper morgue and look for advertisements of 
leisure activities. 

-Make a scrapbook of pictures of persons engaged in various 
leisure activities. 

-Read books and magazine articles about leisure activities. 
-Interview family, friends, neigh^^ars. 

2. The student will list leisure activities s/he hopes to pursue as 
an adult, and explain the function(s) s/he feels each will serve 

Analyze newspaper articles and pictures for one month 

-Prepare a list of leisure activities pursued in last 4 years, 
with purpose served by each. • 

-Interview adults. 

-Class discussion. 
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Goal 2.^f Subgoai 2,Hb (continued) -166 

3, The student will, for each function .leisure activities 
may serve, choose one leisure activity which s/he might 
like to pursue 

-Furnish students with lists from which to choose 
'•Show films on sports, travel, volunteer work, etc. 

-Interview adults. 
«*Clas8 discussion. 

-Cooperate with peer in preparation of list. 
-Have each student prepare possible list; combine* 

4'. The student will design a plan for use of the leisure time 
and opportunities afforded by the occupation of his/her 
tentative choice, indicating leisure activities to be pur- 
sued, typical schedules, and functions s/he expects these 
activities to serve 

-Interview someone currently employed in tentative occu- 
pational choice 

-Class discussion 

-Check appropriate magazines 

-Individual counseling 



17 
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Goal 2.5 The student will realize, and will utilize in his/her 
own career planning, the fact that there are many 
training routes to job entry 

Subgoal 2 • 5a That the student learn about a variety of train- 
ing routes available for his/her possible occu- 
pational choices 

OBJECTIVES 



!• The student will select an occupation .from each level of the 
job cluster in which s/he is interested (unskilled, semi- 
. skilled , skilled , prof ess ional ) , and identify two acceptable 
training routes for each 

-Refer to DOT, OOH , occupational briefs 
-Check with local EDU 
-Individual counse ling 

-Check with personnel manager of local business/industry em- 
ploying persons in that profession 

-Compile directory of training institutions in the County, both 
public and private, including majors and skill development 
courses 

2. The student v/ill choose a source of training information, find 
all possible training routes for' the occupation of his/her 
tentative choice, and report on difference? in entrance re-* 
quirements which might affect his/her choice of school subjects 

-Peruse directory developed in 2.5a 1 

-Study catalogues, brochures, and announcement's in Career Center 
-Check with local EDD 



-Check telephone directory, and school bureau of local newspaper 

3. The student will, for a specific occupational area, list training 
routes s/he has identified in the community and will compare time 
involvements, costs, locations and other specifics for each 



-Secure bx^ochures from appropriate institutions 



-Use Car eer center 



-Visit the training institutions 

The student will discuss the relative advantages and disadvantages 
of the training routes available for the occupation of his/her 
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Goal 2.5s Subgoal 2.5a Objectives (continued) 

tentative choice, choose a. training route, and justify the 
choice in terms of his/her values, interests, abilities, 
finances, etc. 

-Use information gathered in 2.5a 3 to make comparisons 

-Family discussion 

-Class d iscussion 

-Use of Career Center materials 
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Component 3 - Life Styles and Personal Satisfactions 

Goal 3.1 The student will r{?alize, and vrLll utilise in his/tier own carrer 
planning, the fdct that work means different things to different 
people r 

Subgoal 3,1a That the student learn that occupations and life styles 
are interrelated, 

OSJECTIVES 

!• The student v/ill analyze his/lier own life style and w1.11 explain what 

his/lier life style communicates to otliers about hisAer interests, 
attitudes and vjiluos,. 

-Value clarification exorcises 

-Vicv7 filjnstrip "Cai^eers ccid Life Styles" and cEscuss ovm 
— View fjlmstrip "Your Personality: The You Others Know»> 
-Su t o bi o gr ax)hy 

• -^jroup counseling (developTnentally oriented) or Kuiiian Potential exercises 

2, The student vdll describe th'^ life style that trj.ll furnish afi outlet for 
his/her abilities, interests, attitudes and values. 

-Do a vrritten desired life style biography 

-Using catalyst' desired li.fe style' in Human Potential group 
-Role play using video ulay back 
-Individual counseling conference 

3. The student wil] describe tlic probable relationship between lus/ner 
tentative occupational choice and his/her preferred life style, in- 
dicating how eacli influences the other, 

•-One to one teacher /student conference 

-Parent conference 

-V/ritten assignment 

-Video-taping session 

•-Counselor-teaclie}' conference 

km The student v;ill design a plan for bi'j.nging occunatlon and life style 
. into harraony, and for exnrer:r.ing hifi/ncr abilities,, in-tercsts, attitudes 
and values through work and/or leisure acti\*ities, 

-Logged in Caj^eer Planning fold^ir 
-V/ill coirplele diu'ing o'lrent conference 

l/li 
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Subgoal 3.1a (conH.) 

-In Senior Social Studies 

-Vlill complete prior to course registration 

Subgoal 3.1b That the student learn that there is a vide rahge in 

the degrees and kinds of satisfaction that are derived 
from work, including monetary and non-raonetary rewards. 

OBJECTIVES 

1.. The student will compare the advantages and disadvantages of three 
occupations from the job cluster of hisAer interest, in terms of 
hisAer ovm interests and values. 

-Verbgil report. in Guidance Unit 

-GA filmstrip "V/hat you shoald know before you go to v;ork" 

-Work Experience learning activity packet 

-Career activity packet in Career Center 

2'. The student vrf.ll corapare the degree and kinds of satisfaction s/he 
would expect if vrorldLng for himAerself, working for another indi-, 
vidual, worldng for a large organization, wcridng for the go\Brnment. 

-Researcli acitvity in Career Center 

-Panel of parent or teachers 

-Panels of speakers representing each 

-Field visits 

3. The student vrill identify the areas in which hisAer tentative occunational 
choice will not provide satisfaction, and will suggest ways in vrhich this 
satisfaction may be gained tm^ough other activities. 

-Will complete problem-solving process paper vrlth parents during evening 
conferences 

-V7ill do acaderrdc research in center - completing assignment 

li. The student vrill define human capital, and vrill describe the monetary 
and non-monetary rewar.*ds s/ne anticipates in the occupation of his/her 
tentative choice. 

-Culminate numbers 1-3 

-Written assiga-nent in Career Planning Unit 
-List in Career Planning folder 

-Small group discussion '^Career Seminar's Planning** 



\ 



Subroal 3.1c That the student understand how individuals' oiirpo5= 
^ and needs can be me f t;h rough their occupation. 

1 r I 
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SubgoaD. 3,1c (con't.) * 

OBJECTIVES 

!• The student vri.ll list five reasons why people work. 
*-In Cr\xi lance Unit 

-Will view GA filmstrlp ^^Carecr- Values: IVhat Really Hatters To You^^ 

-Viev;' GA fiLv.strip "Job Attitudes and discuss 

2. The student vrill choose t}iree occupations fron the job cluster 

of hisAer interest and will explain the extent to vzhicli each could 
serve his/her own p^arposcs and needs.. 

-Assignment in Career Center 

-View film "Career of The 70^ s" and do 

-During Parent Conference 

3* The student vrill design a plan for increasing the de^^Tee to vrhich 
his/})er pui^pones and needs can be served through his/her v;ork, 

-Record on Career Planning folder 

-3/nconpas:'Cd in Tccirocnc^ and Outcomes 

' ^Jnit on Cai'eor Planning _ 

The student T-riill reali.ze, and vrill utilise in hisAer ovm 
career planning, the. fact that job satisfaction is de-oendent 
on harmonious relationships between v/orker and v;ork environ.T.ent# 

3.2a That the student understand the impo!rtance of choosing 

an occupation that is consistent vrLth his/her own interest 
and values. 

OBJECTIVES 

1, The student vrill describe a situation in which conflict betV7cen the 
workers' chai^acterir.tics (interests and values) and the v;ork environ- 
Tient could affect job satisfaction. 

-vTob analysir; 

-Field vij;it interview worker/parent 
-Do J03 vSA!'?LsS and disciuis 



Goal 3.2 



Sub goal 



-Hole play 



2. The student vrill identify those abilities, interests, attitudes and 
values th^it arc dnuortmt to hin/hcr and for v/hicli s/he-vall seek 
outlets in h::!;/}!or occur^ation. 

1 V'o 



5ubgoal 3.2a(cQn'tO 
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'-Deciding /Dnci^ions and CXitcoTnes 

-Create a "charade" set and let each student act out his occupation -..i 
small gTQup 

-Work E^erience evaluation 

-OEK 

3^ The student vrill list his/lier personal characteristics and describe the 
components of work environiuent that v;ould be iirrportant in terms of these 
characteristics ^ 

-Go through simulated/actual job. searches/visits 

-Complete that section of Career Planning folder 

-Refer to DOT section on v/orking conditions 

U. The student v^ill analyze his/her o\m characteristics as they relate to 
hisAer work enviroruaent at school^ at home or in the community, vrLll 
identify one area of incompatibility^ and v:ill outline a plan for a- 
chie\an£ harmony. 

-Completed plan in CPF 

-Completed learninc activity packet (cook, F./more) 
-Assign using problem-solving form 

Subgoal 3^2b That the student learn hov; a vjorker may influence working 
conditions . 

OBJECTIVES 

1. The student will name tv;o perf^onal qualities s/he can develop to help 
him/her work vriith others and will specify how develooment of these 
qualities could improve working conditions at school and/or at home. 

--Using H-uman Potential catalyst(s) and isolating nest qualities - the 
feedback v^ill produce how to develop 

-Using the Johari W?. ndow as a matrix, in small grouo counseli.ng, using 
f eedoack he v:ill name 

-Using Value Clarification cataylsts, student will specify 
-Parent conference 

2. The .student will identify v/orking conditions that v/ould be in con- 
flict v;jth liis/her intcrcr:ts, atlitJd^.r, and/or values and will indicate 
whether these conditions irdght be chan^jed by the worker* 

1 i XJ 
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-Using sajnple jobs^ and sample profile workers^ students will solve 
in simulated experience 

-A panel will present for 10 minutes totally - then break into small 
groups v/here panel membv^r gives input/ad^dce/suggesticns 

-Choosing a dominant, pre-^dominant, historical figure that has interests/ 
. attitudes/values similar, student will create a plan he can complete 

-Using Life Career Gpmes as a base, student will transfer to self (on a 
prepared form) and complete 

3. The student will outline 5 approaches a worker might use in attempting 
to ij'ipro\^ his/her o\m working conditions, 

-Using brainstorming methods in class, each student vdll have his problem 
worked on 

-Tour working location, talk v>rith worker, present $ slides shov.dng conditions 
to be improved - have total class suggest 

-Set- ui) bshaviorial contract with coun^,=elor a/o psycliologist 

-Assignment to talk over v.^ith parent a/o teacher a/o friend 

h. Tl-e Bttident vrill list resources sAe might use in attempting to improve 
worldLng conditions in the occupation of his choice. 

•^rainstorm wi th guest speakers 

-Make it part of an assignment to oe included in a problem-solving unit 
a/o a section of Career Planning folder 

-Will visit union/professional association meeting to get .ideas 

-V7ill collect data from 2 employees working in that area 

Subgoal 3 •2c 

1* Tlie student vdll identify procedures for a v/orker to follow when s/he finds 
him/herself in conflict vrith his/tier vrork enviroranent. 

-f>et UD role pla^dng using teachers (if possible) and other adults 

-Interview managtjrG 

-Inter vievr employer p'.rsonnol 

-Practice procedures on video-tape during small group or class unit 
critj.qued jy c]as5:ip.ates 

2. The student will excerpt labor Iciws relevant to his/h*.r pl.-^nned emoloynont 
and vrill -identify ajortcics that can help him/licr with labor relations*. 

1 c ^ ij 
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-Will learn from a list provided by V7ork Experience cordinator 

-Students will compile a small book to be sold by student body 
containing the infonnation 

-Will brainstorm agencies, divide up in teams, interview persons 
employed there, and report 

-Go through EDD/Equal Opportunity/etc, collecting and synthesizing 
cogent data 

3- The student .will specify worker's rights, privileges and responsibilities 
in the occupation of his/ner tentative choice* 

-Research in Career Center and check with labor dept. a/o Vvork E)cperience 
Coordinator 

-V,Vite/ccllAi.sit the organization representing the vrorker (union, 
professional organization, labor dept., ets,) requesting the infor- 

mation 

li. The student v;ill explain hisAer rights, privileges and responsibi.lities 
as a vjorki.ng member of the community » 

^Presentation to V/.E. Cooi-dinator 

•On site visit tape recording intorvievzs and coiaiaents 

-Require as part of Career Planning Folder 

-Do as part of Guidance Unit or Career Planning Unit 

Coal 3^3a The student vri.ll realize, and will utilize j.n hisAer ovm 
career planning, the fact that job specialization creates 
interdependency. 

Subgoal 3«3a That the student learn that some .jobs do not furnish much 
satisfaction and that v/orkers in such jobs may need to seek 
satisfaction off the job, or from activities related to the 
job, sucli as leadership, compciny snorts, union^ etc, 

OBJECTIVES 

1, The student v.all identify- and describe a job at each occupational 

level in v:hich the activities are repetitive and are confined to one 
facet of the finished oroduct. 

-Assignr.ient (L/*P) in Career Center 

-^hadovr the parent or nc^ighbor or fx^iend or - for one day - and reoort 

-Divide the clas5: into (^'ouns - as.sif;n a level to each group - have 
cacli g^ou}) dii^cuss 2 OCC in each cluster 

-Will bo part of all 17. E. oxncrioMces to Dartjci^atc 
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2. The student wiir describe his/ner feelings atout how job special- 
ization and its isolation from the finished product would affect 
hiiri/h cr. 

-Simulate job - describe feelings to small group 

-Visit a corununity college/state college/university and simulate 
specialisiris - describe feelings in vrriting 

-Read about famous people and describe their lives specialist to 
generalist 

-Discuss studontAdfe/mothcr/father/nas bind/sibling as a specialist 
and discrile feelings 

3. The student vril] descri'ce a person at work in a job specialization 
which isolator. ]\im/hzr from the total activity, and sag-:est a leisure 
time acti\'lty from v:hich the v/orkor might derive personal satisfactio 

-Each sttident( or /teams of 2 pr more) will simulate by role-playing 

-Interview persons involved in leisure time activities finding out 
i/hat they do for v;ork - then report 

-Panel of soeakers. (preferably former students) describing what tliey 
for fun . . 

-Divide clas3 into 3 main units - as£:ign case studies let them 
problem-solve 

km The student will malce a plan for training and job entry, based on 
his knowledge of the effects of job specialisation on himt 

-Complete Career Pl^mning Folder 

-Parent Conference during junior year 

-Co;;:oletion of career activity packets 

-Comjjletion of unit on pr obi eni- solving 
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Examples of Expanded Strategies 

Once schools have selected the objectives to be implemented In 
1975-76, and have selected a strategy, the strategy will need to be 
expanc^ed to give specific directions to the counselor/ teacher who 
will be implementing the strategy. Following are examples of ex- 
panded strategics. 

The following strotegies could be presented in a 3 to 5 week unit 
which would be appropriate as part of any secondary social studies 
class. However, the strategies and sub-strategies may be used^ 
separately to implement specific objectives if the teacher desires. 

While the strategies are presented os class activities many can be 
adapted for individual assignment. Another interesting variation 
Involves conducting the entire unit with an academically apt class 
or classes and summarizing the class findings in a workbook to be 
used by less able classes or individuals. The workbook sliould 
summarize the data collected by the class but leave analysis and 
conclusions open for other students to experience. 

Objective 1 . lb - 1 

The stud^int v/ill explain ways in which social and cultural 
differences contribute to society. 

Strategy A 

1. Assign students to look through the yellow pages of the San 
Diego Telephone Directory where restaurants are listed to 
determine tfic different notional and ethnic foods available 
in the area. (Los Angeles and San Francisco yellow pages may 
be included for comparison,) 

2. Tally the number of each type of restaurant listed. 

3. Discusr> with the class the reasons for there being many more 
of certain national and ethnic restaurants than others* 

k. Determine v^/h^ch nations are fiot represented by a restaurant 

in the San Diego area and discuss why those nations are absent. 

5. Assign each student a national or ethnic group and request 

that he/she by interview and observation list specific things 
in our society and culture which originated with that group. 

Objective 1.1b - 3 

The student will explain the effect a person's attitude and 
values have on his activities, situations and decisions. 
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Strategy B 

!• List the following items on the chalk board and ask the class 
to copy them on a piece of paper. 

Frog ' s legs , Raw fish . Snai Is , Snakes , Shark , Sheep eyes . 
Dogs , Blood ; Brains , 

2. Ask students to indicate after each item: 

( 1 ) wou 1 d not eat 

(2) would not eat unless starving 

(3) would not enjoy eating 
{k) would enjcy eating 

3. Collect students' papers and tally responses. List items on 
chalk board with item scoring lowest numerically on top. 

k. Point out to class that all of the items are regularly eaten 
by millions of civilized people throughout the world. 

5. Lead a class discussion aimed at helping each student to gain 
insight into precisely why it is that he/she objects to certain 
foods. Where possible have students who disagree on a specific 
food discuss their differences before the class. 

6. Assign each student to list as many activities as possible 
which he/she would not engage in solely because his/her 
attitudes, values or beliefs prevent it. (eg. divorce, 
abortion, drug or alcohol use, smoking, etc.) 

7. Point out that all people are affected by their values and 
attitudes and that this is okay. 

8. Assign each student to list occupations that he/she would not 

be interested In primarily because of attitude and value conflicts. 

9. Assign each student to I'st occupations that he/she recognizes 
are desirable primarily because his/her values and attitudes 
support them. 

Objective 1 . lb - 4 

The student will specify ways in which his/her life would be 
negatively affected if individuals did not differ, and will 
explain how his/her own unique personal characteristics can 
contri'^ute to his/her own life satisfaction and to society. 

Objective 1 . Ic - 2 

The student will identify jobs that are generally thought of 
as lacking in dignity and worth, will explain why these jobs 
are so perceived, and will specify conditions of work and 
worker that could bring dignity and worth to these jobs. 



-178- 



Objective Uc - 2 (cont.) 
Strategy C 

1. Ask St dents to indicate on a piece of paper "yes" or "no" 

to denote their interest in an occupation which required that 
they do each of the following quite often: 

A. Cut open another person's abdomen and correct 
intestinal problems. 

B. Unclog and repair sewer pipes. 

C. Empty and wash bedpans and perform other personal 
services for persons unable to care for themselves. 

D. Pick up and dispose of other persons' garbage and 
trash. 

E. Prepare the bodies of deceased persons for burial 
or cremation. 

F. Trap and/or poison rats and dispose of their bodies. 

2. Point out, after tallying class reaction, that many In the class 
objected to each of these activities although each is absolutely 
essential to the health of society. 

3. Ask students to place the following occupations in the order 
of their dignity with the most dignified on top. 

Mortician, Pest Exterminator, General Surgeon, Garbage 
Collector, Hospital Nurses' Aide, Plumber. 

4. Tally, and discuss with class what factors determine the dignity 
of a given occupation. 

'5. Assign students to list several occupations which they feel 

lack "dignity" and several which they feel are "very dignified." 
Each student should interview one person in a "dignified" and 
one person in a "non-di gni f iejd" occupation asking each these 
questions: 

A. Do you like your work? Why? 

B. Do you believe your work is important? Why? 

C. What aspects of your work don't you like? Why? 

D. Is there another occupation you would prefer to 
your present one? Why? 

6. Each student should report his findings to the class and an 
attempt should be made to summarize the data and draw conclusions. 

7. Point out to class that the dignity assigned to an occupation may 
reflect a person's attitudes, values and beliefs. 

Objective 1 .4a - 4 

The student will explain how employment trends, work roles, 
and job mobility may affect his/her tentative occupational 
choice, and how he/she could accommodate to expected changes. 



Objective 1 .^c - 3 

The student will list coping strategies which might be used 
by an unemployed worker to re-enter the work force. 

Strategy D 

!• Assign students to interview six (6) persons who are presently 
employed. If possible two perboJS should be interviewed in 
each of the following age groups: 30*s, 40's, 50*s« 

1. The initial question should be : 

Are you now doing what you had planned and/or were trained 
to do in your early 20*s? 

3. In those cases where the answer is ''no** find out what factors 
determined the change of plans and how additional training was 
acqui red. 

4. Tally the class findings and list the most common reasons cited 
for changing occupations. 

5. Certain groups in society - handicapped, minorities, older 
people - have difficulty entering the job market even when 
economic conditions are good- If possible invite officials from 
the associations in your community which assist these groups to 
discuss how they help their clientele cope with this situation. 

6. Assign each student to develop a strategy for getting employment 
in the current job market. If possible have several students 
actually seek employment and report and discuss with the class 
their experiences. 

Objective 2.3a - 2 

The student will identify occupations which have been changed 
because of technological advances and will explain how these 
occupations were affected by societal needs. 

Objective 2.3a - 3 * 

The students will prepare a report indicating how society 
influenced the nature and structure of the occupation of 
his/her tentative choice, what societal purposes it satisfies, 
and how his/her pursuit of that occupation will contribute 
to society's way of life. 

Objective l.Z^ - ^ 

The student will list predicted changes in societal needs and 
will staUi how these changes might affect the occupation of 
his/her choice and will indicate what strategies he/she would 
employ to keep pace with the change. 
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K Poll the class to determine how many are currently employed as 
movie usherettes or newspaper delivery boys, 

2. Point out to class that 25 years ago these two occupations were 
among the most common high school jobs* 

3. Discuss the reasons for the decline in these two occupations: 

a) Closing of thousands of neighborhood theaters. 

b) Advent of the drive-in movie after World War II* 

c) Advent of commercial entertainment on T. V. after 

d) Demise of many metropolitan newspapers and free-delivery 
advertisers- 

e) Advent of T. V. News coverage after 1950, 

f) Replacement of corner newspaper boys by coin operated 
stands . 

g) Consolidation of small bicycle newspaper routes into 
large auto and truck delivery routes. 

Discuss other occupational changes caused by changes in the 
delivery of entertainment and news. 

5. Invite representatives of local newspapers and T. V. stations 
to discuss the future of their respective industries. 

6. An occupational category which was not popular 25 years ago 
among high school students was waitress and waiter at fast- 
service food chains (MacDonalds, Jack-in-the Box, Kentucky 
Fried Chicken etc.). Today this industry hires many young people 
Discuss the societal changes which have taken place in the last 
quarter-century which have caused this occupational shift. 

7. Discuss businesses which may have suffered as a result of 
this shift. 

Bank of America has recently published an excellent 
analysis of the fast-food service Industry in California 
and the U. S. This report reveals among other things 
that Americans eat one out of three meals out. 

Smal ] Business Reporter Vol . 12 - No 8 
Restaurants and food Services 
Published by Bank of America 

8. Assign each student to make a tentative occupational choice 
and have each student read selected chapters or sub-chapters 
from the following books and predict how his/her tentative 
occupational choice may change. 

The Coming of the Post - Industrial Society ^ Daniel Bell, Basic 
Books, Inc. New York, 1973 

/ 
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Future Shock . Alvin Toffler, Random Hs. New York, 1970. 
(also paperback) 

The information Machines , Ben Bagdikian, Harper (Colophon 
Books) 1971 

The Next Ninety Years , Proceedings of a conference sponsored 
by Calif, institute of Technology, 1967 

The Future of the Future , John McHale, Ballantine Books, 
New York, 1969 

At the Edge of History , Wm. Thompson. Harper (Colophon 
Books) No Y. 1971 

Here Comes Tomorrow , Staff of the Wall Street Journal, Dow Jones 
Books, Princeton, N. J. I967 

Objective 2.3b - 1 

The student will identify economic and political forces that 
affect the job market and will describe the nature and con- 
sequences of their impact. 

Objective 2.3b - 2 

The student will identify economic and/or political constraints 
that are the result of apathy or negligence on the part of 
citizens, and will describe actions that would be needed to 
remove such constraints. 

Objective 2.3b - 3 

The student will describe a recent change in employment 
opportunities and will explain the relationship of this 
change to economic and/or political forces. 

Strategy F 

1. Assign students individually or in small groups to do a case 
study on selected industries. 

2. Alert local public and school librarians to have available 
copies of the following annual publications for the years 
1970 and 1975. if you can obtain 1965 editions the results 
will be even more dramatic. 

U. S. Bureau of Labor Statistics 
Occupational Outlook Handbook 

U. S. Department of Commerce 
U. S . Industrial Outlook 

Burotiu of Census 

Stnti s t ical Abstract of the U. S. 
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3.. Assign eoch student to research one of the following industries 
and to report differences in outlook as reported in 1970 and 1975: 

Automobile Manufacture 
Pe t ro 1 e um-Pe t ro-C hem i ca 1 
Pharmaceuticals 
Education 
Computer Industry 
Bui Iding Industry 
Aircraft Manufacture 
Ai r 1 ines 

The following questions should be answered: 

a) Did the outlook change between 1970 and 1975? If so, Why? 

b) What unforseen political and economic changes between 1970 
and 1975 affected changes in the outlook for each industry, 
(eg. Watergate, energy crisis, recession, consumerism, 
Vietnam and Indo China withdrawal, etc.) 

5» Using a metropolitan newspaper or weekly news magazine discuss 
how various current news events could affect the outlook in 
se lected i ndus.tr ies. 

6, Lead a discussion on the kinds of skills and attitudes which 

give one long-term vocational re levance regard less of predictable 
•and unpredictable changes in the future. 

Objective 3Jb - 2 

The student will compare the degree and kinds of satisfaction 
she/he would expect if working for him/herself, working for another 
individual, working for a large corporation, working for government. 

Objective 3.1b - k 

The student will define human capital, and will describe the 
monetary and non-monetary rewards she/he anticipates in the 
occupation of his/her tentative choice. 

Strategy 6 

!• Invite each of the local service clubs in your area to provide 
four members to discuss before a multi-class assembly the 
satisfactions they receive from their work. One member should 
be selected from each of the categories listed in objective 
3,1b - 2 above. 

2. On the following day students should report which of the four 
categories of occupations they prefer and why. 
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Objective 3.1b - k (cont) 

3. Students should be asked to imagine that they have been 
•'transmigrated'* in a time machine to the planet Saturn, 
Saturn, it turns out, is pretty much like San Diego 
county in all respects except one: Its economic system is 
diffe rent, 

(List these rules on the chalk board) 

a) Everyone gets a check for $2,000 the first day of each month 

which provides them with an adequate standard of living. 

b) Everyone is expected to contribute 8 hours per day 5 days 
a week less 1 month vacation to society by working at a 
socially needed job. 

c) If a person has no needed skill he/she is expected to spend 
8 hours a day in training to develop needed skills, 

d) Anyone who refuses options B or C must report at 8:00 A. M, 
to a '*work-substitute experience." At 8:00 A. M, they are 
put in a room 6 by 6 which contains a toilet, drinking 
fountain and a straight-backed chair and nothing else> 
They remain in the "work-substitute experience" until 

4:30 P. M. At noon lunch is put under the door. Until 
8:00 A. M. next morning they are free to go about their 
business the same as other "working" or "training" citizens. 

e) A person may do any socially needed work he/she wishes, 
the only qualification is that he/she must demonstrate 
his/her competency to do the job. If more people want a 
particular job than there are jobs the persons with the 
greatest competency are hired. 

U. Assuming that you must live on Saturn what occupation would 
you choose? Why? 

5. What problems would you expect to find on the planet Saturn? Why? 

6. Do you dig life on Saturn? 
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GUIDELINES FOR IMPLEMENTATION 



The District Master Plan for Career Guidance and Counseling is 
an integrated total system, with direct relationships between 
and among its various parts. Based on desired outcome assess- 
ment and current program assessment, the Master Plan presents a 
Model, Goals, Objectives, Strategies for reaching the Objectives, 
and Criterion Measures for determining the extent to which the 
needs are being met. It is a dynamic and self -correct ing system 
in that it generates continuous feedback, providing staff with 
data for management decisions. The focus is not on the individ- 
ual, but on the effectiveness of the program: does it work? 
Does it produce the student outcomes it purports to produce? 
If it does not, which program elements are responsible? This 
makes it possible for the decision makers to design program ad- 
justments based on empirical evidence, and aimed at a no-fail 
system. Information provided may suggest that the objective was 
not realistic; that the target population was too diverse to re- 
spond to the strategy chosen; that the program was not implemen- 
ted with fidelity; that variables which intervened after the pro- 
gram was begun interfered with program effectiveness; that the 
staff weeded assistance in development of specific competencies; 
that resources were inadequate or unavailable; that laws, poli- 
cies cr procedures mitigated against the program's success. 

EXAMPLE 

An example is provided at this point, to serve as a model for the 
staff member(s) using this document as a guide for implementation 
of one or more objectives of the Master Plan. 

Goal : 3.2 The student will realize, and will utilize in his/her 
own career planning, the fact that job satisfaction is depen- 
dent upon harmonious relationships between worker and work en- 
vironment . 

Subgoal : 3.2b That the student learn how a worker may influence 
work ing conditions. 

Objective: Level 1 - The student will name two personal qualities 
s/he can develop to help him/her work with others and will 
specify how development of these qualities could improve working 
conditions at school and/or at home. 

N eed on which this objective is based ; H27 - Students need to know 
more about themselves their values, interests, abilities, 
goals, etc. 
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Current program elements which address this objective : individ- 
ual and group counseling; vocational unit in English class; 
values clarification in psychology class; related instruction 
and work experience - career development; case histories - 
ROTC; films and discussion - business English; discussion - 
social living. 

Target population ; ninth grade students . 

Strategy selected _f or implementation of the objective: use human 
potential catalyst ( s ) and isolate qualities through feedback. 
class discussion and individual counseling as needed • 

Staff member(s) who will implement the strategy: human potential 
strategy to be implemented by social living teacher and coun- 
selor as co-leaders ; individual counseling or small group 
counseling by counselor . 

Time lines ^starting and ending dates for implementation of 
strategy): October-December 1975 



Criterion measure(s) to be used: 

Baseline to be determined (date and method) 
student self report instrument 
Process evaluation (date and method) 
selor/ teacher check list 
Outcome evaluation ( dat e and method ) 
self report instrument 
Cost data - October 1, 197 5-December 1, 1975 

Evaluation: 



October 1, 1975 - 
November 1, 1975 - coun- 
December 1, 1975 -student 



1) Analysis of baseline data will determine the extent to which 
this objective had already been met without formal program 
implementation . 

2) Analysis of the counselor/ teacher check list will determine 
the fidelity ot the program implementation as well as the 
attitudes of students and leaders to the program. At this 
point, evidence may suggest a need for modification of pro- 
gram elements in order to insure attainment of the objective. 

3) Analysis of gains as shown by comparison of outcome data with 
baseline data will measure the effectiveness of the program 
and will suggest to decision makers whether the program 
should be continued as implemented, should be modified before 
further implementation, or should be abandoned. 

4) Cost data will provide fur decision makers evidence of per- 
pupil costs for attaining this objective, so cost effective- 
ness and cost benefit can be computed. 
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The foregoing application to one objective is an example of 
the development of the Master Plan, and the relationships 
among its parts. The Master Plan represents an ideal four- 
year total system . It is anticipated t-hat each school in 
the Grossmont Union High School District will select prior- 
ity objectives for implementation during 1975-76, and will 
apply the process used in the example above to plan for 
their implementation and evaluation. 
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CRITERION MEASURES 



There is little value in implementing a program of any kind un- 
less there are ways to determine whether or not the program is 
effective; in other words, is it helping students meet the ob- 
jectives for which it was designed? In order to complete the 
Master Plan so that each school would have the necessary parts 
for implementation of any objective or group of objectives, the 
Master Plan staff developed a set of criterion measures, one for 
each District objective, and one for each individual school ob- 
jective which differed from District objectives. These criteri- 
on measures were reviewed by vocat ional counselors and were sent 
to schools for review and reaction by the total counseling staff 
and administrators. R'eactions were summarized by vocational 
counselors and revisions were made based on these summaries. The 
following pages present the suggested criterion measure for each 
objective in the District Master Plan. Criterion measures for 
Individual school objectives are not included here because of 
limitations of space. 

It is to be understood that some of the criterion measures will 
need to be refined once the school has determined the curriculum 
content of the objective it is designed to measure, and the strat 
egy it will use for implementing the objective. Since the model 
covers four functional levels (awareness, internalization, action 
and evaluation), many of the criterion measures do not have 
specific "right" answers. What is "right" for one student may 
not be for another. Counselor judgement will need to be employed 
These criterion measures were developed as guides and examples 
more than as specific measures to be employed. In some cases 
they will need little if any modification; in others they will 
need to be modified to fit the curriculum decided upon by the 
school and/or District. These criterion measures can be used be- 
fore implementation of a program strategy to determine the degree 
to which the objective had already been met ( establish ing bas e- 
line), as well as after implementation to show student gains (ef- 
fects of the program). 



Suggested Criterion Measures 
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Subgoal and level Criterion Measure 

1.1a - 1 Suppose that you want to apply for a job in ?. distant ' 

city and you cannot go for an interview. The appli- ^ 
cation forni asks you to describe yourself as accurately 
as possible. Please cpnripl^te this form to give an 
accurate picture of your personal characteristics and 
qualifications. 

a) Physical assets: 

b) Physical liabilities: 

c) Academic ability: 



d) Interests: 



c) Skills or talents: 



f) Job you would like to have if you v/ere going to 
work now: 



g) Job you hope to have when you complete your 
education and training:^ 



ACCEPTABLE RESPONSES 

Accuracy of responses to be determined by school records and/or counselor/ 
teacher observation. Major discj-epancies should be discussed with the 
student to determine whether his/her opinion or the counselor./ teacher »s 
opinion is more accurate. (Discrepancies provide evidence of need for 
further guidance. ) 



i.la -2 
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It is important that you understand the relationship between your school 
courses and your personal characteristics and qualifications. 

In the \c(t hand c^olunm list your curt^ont school courses, and complete the 
otluM* Ihroo oolumiKs for each course. 





I 


II 


Ill 


Period 


Course 


My characteristics 
and qualifications 
that match this course 


My characteristics 
and qualifications 
:hat don*t match this 
course. 


Characteristics or 
qualifications I may 
acquire through this 
course. 


1 










2 










3 
4 










5 




■ 






6 










7 










8 











JVCCEPTABLE RESPONSES 



Column I - 



Column II 



< 'olumn ni 



characteristics listed should be related to the course ("good in 
math" for math course, "like to write" for composition course, 
etc. ). 

characteristics listed should be ones that might predict non- 
success in the course ("poor in math" for math course, "hate 
to write" for composition course, etc.). 

characteristics listed should be ones that may reasonably be 
expected to accrue from instruction in th^t course ("be able to 
keep p(*rsonal records straight" or "be swift figuring taxes" 
for math course; "learn to express myself better for compo- 
sition course ). 
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Your imderstandinjj of your own interesti^i and abilities will help you to make 
oareer plans rnoro wisely. The fc^llowinp questions give you a chance to 
|)ractice seeinp !-elati(Mvships between people and jobs and should help you 
loam io niak(» choic(\s. I'iach question gives you infcM-mation about the abili- 
ties aiul interests of a studtMit your age and lists some possible future 
<)<'cupatioTis the student may consider. Many jobs might be appropriate; 
but from these listed, you are asked to select the occupation for which the 
person described seems best suited. 



a) Henry is considered a good leader. Last year, as president 

of the Student Council, he enjoyed planning and .leading Council 
activities. He loves sports, and plays on his school baseball 
team, lie earns average grades in school, but low grades 
in science and Isnglish. After college, Henry would like to 
Find :i job in sports which makes use of his leadership ability. 
Fox- which of the following occupations does Henry seem best 
suited? Select one item. 

L athletic coach 

2. scoreboard operator 

'A. doctor for football team 

4. sports writer 



b) Barry has always done well in school, especially in English and 
creative writing. He has printed a small newspaiper for neigh- 
bors and friends. He works on his school paper, and particu- 
larly likes assignments which involve interviewing people. He 
was editor of the school paper one semester, but did not like the 
work as much, because he had to do more supervising and less 
writing. Of the following jobs, which would probably be best 
for Jerry'/' Select one item. 

1. newspaper copy boy 

2. novelist 

'A. nciwspapcr publisher 

4, newspaper reporter 
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iClaine enjoys working with children. During her free period, she 
works with a fourth grade teacher helping pupils with reading and 
math. She would like to find a summer job as a camp counselor, 
so that she can continue to work directly with young children. 
She expresfie^s herself well when speaking and does well in tasks 
that involve clerical detail. Elaine could succeed in college, but 
wouldn't want to spend more than two years in college. Eventu- 
ally, she would like to get married and raise a family. Which 
of the following jobs fits best with Elaine's interests and abilities' 
Select one item. 

^1. assistant teacher 

2. school bus driver 

3. school principal 

4. school superintendent 



Since childhood, Jerry has been interested in transportation, and 
has also enjoyed doing things with his hands. He scores high on 
tests of mechanical ability, has excellent eye-hand coordination, 
and is weak in reading and language arts skills. After completing 
high school, he would like to attend a trade school or to find 
work accompanied by an on-the-job training program. Of the 
following occupations, which seems most consistent with Jerry's 
interests and abilities? Select one item. 

^1. airplane mechanic 

2. mechanical engineer 

3. airport guard 

4. director, traffic safety council 



Edward has a strong interest and aptitude in the biological 
sciences, and is weakest in foreign languages and social studies. 
As a waiter during summer vacation, he found that he enjoyed 
working directly with people. A member of his school debate 
club, he is comfortable speaking before groups of people. Ed 
is precise in his work, and plans to attend college. Of the follow- 
ing occupations, which fits best with his interests and aptitudes? 
Select one item. 

1. hospital orderly 

2. laboratory technician 
'A. teacher 

^4. wriU^r of l)iological textbooks 



Ula -3 
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f) Anne is a "people watcher". She especially enjoyed a social 

studies project in which she studied the growth of social welfare 
programs in this country. Her interests are more along the 
lines of thoorotiral rather than practical applications of knowl- 
edges Working as a sales girl during the summer, Anne did 
not enjoy the constant public contact which the job required. 
She scores high on tests of language arts and mathematics. 
Anne plans to attend college and, money permitting, would 
like to pursue additional specialized training in graduate school. 
Which of the following occupations best matches Anne»s aptitudes 
and interests? Select one item. 



1. marriage counselor 

2. airline stewardess 



3. probation officer 



4. social scientist and researcher 




SPONSES 



a - 1; b - 4; c - 1; d - 1; e - 3; f - 4 
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1.1a -4 

You have learned to match your interests, abilities, values, skills, and 
talents with your tentative occupational choice. Now you are ready to make 
a plan for job training and job entry. 

Please complete the information requested below. 

a) The occupation 1 hope to follow is: 

b) I expect to train for this occupation at: 

^college ^on the job training 

j unior college - m ilitary- 

technical or trade school pother (please specify)^ 

apprenticeship 



c) Now list your characteristics and indicate how each matches your choice 
and how it might affect your success on the job. 



Characteristics 



Personal characteristics: 



Match 



Mis- 
Match 



Probable Effect on Job Success 



Ability: 



Interests: 



Skills or talents: 



Values: 



ACCEPTABLE ^SPONSES 



a 



) Choicer must he a specific field (teaching, sales, mechanic) rather 

than an occupational field. 



b) Training route must be appropriate for the occupation stated. 

c) Characteristics must be listed in appropriate categories, and 
match-mismatch indicators must be relevant to the job. 

d) Probable effect on job success must be logical and related to the 
job chosen. J^vjv.; 



« 



1.1b -1 



Pick any two pairs of the following pairp of persons and Indicate one way in 
which they are alike and one way in which they differ. 



Alike 

J 



Different 



President Ford and Henry Kissinger 
Billie Jean King and Olga Corbet 
Jack Nicklaus and Arnold Palmer 
Mary Tyler Moore and R^oda. 
Archie Bunker and Mike Douglas 

ACCEPTABLE RESPONSES 

Likenesses and differences must be in areas of physical characteristics 
(other than ''both men" or ''both women"), interests, abilities, skills or 
talents, or values. 



2u 
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a) Which would be more likely to give to charity? 
1. One who values money 

^2. One who values social responsibility 

b) Which would be more likely to train to be a professional ic 
skater? 

1. One who values challenges ' 

2m One who values leisure 

c) Which would be more likely to build a house and garden? 
1. One who values change 

2. One who values stability 

d) Which would be more likely to enjoy learning new skills ? 
1. One who wants to improve his position 

2. One who is satisfied in his job 

e) Which one would be more likely to enjoy traveling? 
!• One who is interested in other cultures 

2m One who is interested in gardening 



ACCEPTABLE RESPONSES 

2, 1, 2, 1, r 
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Complete the following sentences. 



a) if people did pot differ, my own life would be negatively affected in the 
following ways: 

1, 
2. 

^ 3. 



b) I have unique personal characteristics that can contribute to my own life 
satisfaction and to society in the following ways: 



Characteristic Contribution to my Contribution to 

S atisf action Society 



ACCEPTABLE RESPONSES 

• a) At least one response should indicate that there would be a shortage of 
talents to provide things needed or enjoyed. Other acceptable responses 
include: monotony, problems of competition for jobs, cultural sterility, 
etc. 

b) Characteristics should be abilities, talents or skills, interests, values, or 
personal characteristics. Contributions must be related to the characteristic 
listed. 



2'Uk) 
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1.1c -1 

Suppose you were looking for a job - 
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a) What two skills or abilities do you HAVE that would help you select the 
job? 

1. 

2. 



b) What two skills or abilities do you LACK thatyouwould want to consider 
in selecting the job? 

1. 
2. 



ACCEPT ABLE RESPONSES 

Acceptable responses professional or technical skills; art skills; health 
service skills; managerial or supervisory skills; clerical or office skills; 
business and sales skills and knowledge; manual, mechanical and craftsman 
skills; laborer or operative skills; service skills; handicraft skills; inter- 
personal relations; mental or intellectual abilities; personal qualifies; 
physicalaubilities and attributes; school or academic areas. 



i 
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1.1c -2 

a) From the following list of jobs, circle two that are generally considered 
to be lacking in dignity and worth. 

Gardener Trash collector Stable hand 

Forest ranger Carpenter Street sweeper 

Custodian Hospital orderly Ditch digger 

Butcher Sewer cleaner Street vendor 



b) What is the first job you circled? 



Why do you think this job is generally considered to be lacking in dignity 
and worth ? 



How could a worker attain dignity and worth on this job' 



c) What is the second job you circled? 



Why do you think this job is generally considered to be lacking in dignity 
and worth? 



How could a worker attain dignity and worth on this job' 



ACCEPTABLE RESPONSES 

Any jobs may be circled, as long as the student gives valid reasons for his 
choice (e. g. , street vendor people ignore him; he has to put on a show to 
sell his wares). 

Ways of bringing dignity and worth to the job should relate to the worker's 
attitude, commitment to doing the job well, efforts to improve working con- 
ditions, efforts to improve the image of the job, etc. 

2ku> 
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For each of the categories listed below, select one job for which you have 
the necessary characteristics and qualifications and indicate how you might 
achieve dignity and worth in each of these jobs. 



a) A job generally considered to be highly desirable 



How would you achieve dignity and worth in this job' 



b) A job that does not attract much attention:^ 



How would you achieve dignity and worth in this job? 

c) A job that is generally thought of as lacking in dignity:_ 
How. would you achieve dignity and worth in this job? 



ACC EPTABLE RESPONSES 

All jobs selected should be compatible with student's characteristics and quali- 
fications as judged by counselor /teacher. 

a) should indicate something the student would do, rather than dignity inherent 
in the job (e.g.. Doctor: "I would try to get better medical care for poor 
people;" NOT ACCEPTABLE: "It has a lot of status"). 

b) should indicate something the student would do, and should be something 
not generally thought of in connection with that job (e. g. , Typist: "I would 
try to be the best typist in the' office and I would show I was proud of my 
worki" NOT ACCEPTABLE: "They do important work"). 

c) should indicate something the student would do (e.g.. Deliver circulars 
from door-to-door: "I would make sure the circtilars were put in a con- 
venient place, and if the owner came to the door, I would speak to him and 
hand him the circular; " NOT ACCEPTABLE: "Pd put them where I was 
told to put them"). 
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In each of the following questions, you are given information about a person. 
You are then given three occupational choices he or she might consider. With 
the information you have, you are asked to decide whether each job choice is 
likely to work out well for that person. You may mark the same answer 
(a) "very likely, " (b) "somewhat likely, " or (c) "very unlikely" for more than 
one job, 

5ji i\i 5lc ^ 

a) Marie is a 26 year-old professional singer. She studied voice and organ 
in college, and played the organ in church. Last month she began com- 
plaining of a sore throat* The doctors found a small growth on her vocal 
chords, hospitalized her, and removed the growth. While Marie can 
still speak, her singing voice has been impaired. She would like to con- 
tinue working in the field of music, even if she can no longer sing. As 
she must continue to earn a steady income, she does not want to switch 
to a job that requires additional training or schooling. Following are some 
jobs that Marie might consider. After each job, tell whether it seems 
likely that this would be a good choice for her. 

1. organ teacher 

a) very likely b) somewhat likely c) very unlikely 

2. nurse 

a) very likely b) somewhat likely c) very unlikely 

3. professional organist 

a) very likely b) somewhat likely c) very unlikely 
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1.1c -4 Pafie 2 

b) Rick majored in English in college, and played on his school basketball 
team. Since graduating, he has played professional basketball for three 
years. He was recently in an automobile accident in which he injured his 
back. The doctors tell him that the injury will be permanent, and will 
prevent him from playing basketball. Following are some jobs Rick 
may now consider. After each job, tell whether it seems likely that this 
would be a good choice for him, 

1. dance instructor 

a) very likely b) somewhat likely ' c) very unlikely 

2. English teacher 

a) very likely b) somewhat likely c) very unlikely 

3. basketball coach in high school or college 

a) very likely b) somewhat likely c) very unlikely 

c) George is completing his last year of high school, and works part-time 
delivering groceries for a local supermarket. He had planned to attend 
a two-year trade school after graduation to prepare himself to be an 
airplane mechanic. George's father recently died; and George must 
change his plans about attending trade school, at least for the time being. 
After graduating from high school, he will need to find a job and help 
support his mother and younger brother and sister. Following are some 
jobs George may now consider. After each job, tell whether it seems 
likely that this wo.uld be a good choice for him. 

1. salesman in auto»supply store 

a) very likely b) somewhat likely c) very unlikely 

2. mechanic trainee at company with on-the-job training program 

• a) very likely b) somewhat likely c) very unlikely 

3. unpaid volunteer worker at local hospital 

a) very likely b) somewhat likely c) very unlikely 
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After graduating from high school about ten years ago, Evelyn began work- 
ing as a typist at a Hollywood movie studio. She received several pro- 
motions, and is now secretary to the vice-president of the studio. Evelyn's 
doctor has recently advised her to move to Arizona for her health. She 
would like to continue to use her secretarial skills and her knowledge of 
the entertainment business; but she realized that there are no film studios 
in Arizona. Kollowing are some jobs Evelyn might try to find in Arizona. 
After each job, tell whether it seems likely, that this would be a good 
choice for her. 

1. high school drama teacher 

a) very likely b) somewhat likely c) very unlikely 

2. secretary/ receptionist at local radio or television studio 

a) very likely b) somewhat likely c) very unlikely 

3. secretary in drama department of local college 

a) very likely b) somewhat likely c) very unlikely 



e) PVank and Mary were married after high school graduation. He had made 
^'C's" in most subjects with a few "B's''. Frank took a job as a truck 
driver so that they could afford to start raising a family. They have been 
married six years and have two children. Frank has never really enjoyed 
his job and would prefer work related to mechanics or engineering. He 
has not changed jobs because he could not afford to take time off for 
additional schooling or training. Recently, however, Frank inherited 
some money from a relative. He can use the money to support his 
family for one or two years while he prepares for work that he will find 
more satisfyihg. Following are some^things Frank may now consider 
doing. Tell whether each seems like it would be a good choice for him. 

1. study engineering in college 

a) very likely b) somewhat likely c) very unlikely 

2. become a bus driver 

a) very likoly b) somewhat likely c) very unlikely 

3. study auto mechanics in trade school 

a) very liKcly b) somewhat likely c) very unlikely 
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f) Robert was a squadron commander in the United States Air Force and 
later became a commercial airline pilot. He flew for the airlines for 
15 years. During his last physical examination, it was discovered that 
his eyesight has weakened and no longer meets the standards for air- 
line pilots. He enjoys airline work, and would like to continue in some 
related job. Following are some jobs Robert might consider. After 
each job, indicate whether it seems likely that this would be a good 
choice for him. 



1. airline ground instructor 

a) very likely b) somewhat likely 

2. airport manager 

a) very likely b) somewhat likely 

3. attorney 

a) very likely b) somewhat likely 



c) very unlikely 



c) very unlikely 



c) very unlikely 



g) Roberta is a housewife with three children , ages 8, 12, and 15. Her 
husband was recently killed in an accident, and Roberta finds that the 
life insurance money she will receive is not sufficient to support her 
family. Before she was married, Roberta worked for two years as a 
secretary. She did not attend college and cannot return to school now, 
as she needs to earn an immediate income. Following are some possible 
occupational choices Roberta may consider. After each job, tell whether 
it seems likely thatthis would be a good choice for her. 

1. hospital volunteer 

a) very likely b), somewhat likely c) very unlikely 

2. receptionist 

a) very likely b) somewhat likely c) very unlikely 

3. secretary 

a) very likely b) somewhat likely c) very unlikely 
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h) Howard, a pre -medical student, had considered specializing in surgery 
after completing medical school. Howard recently became engaged, and 
he plans to be married to Carol next year.. After Howard finishes medi- 
cal school, he and Carol would like to have children and devote a lot 
of their free time to family activities. Howard is now reconsidering 
his choice of a medical specialty because surgeons generally work very 
long hours and have little free time. He would still like a career in 
the biological sciences, particularly in the field of medicine. Following 
are some possible occupational choices Howard may consider. After 
each job, indicate v/hether it seems likely that this would be a good 
choice for him. 

1. doctor with more "regular'* working hours, such as a dermatologist 
or a radiologist 



a) very likely 

2. landscape architect 
a) very likely 

3. professor of biology 
a) very likely 



b) somewhat likely 



b) somewhat likely 



b) somewhat likely 



c) very unlikely 



c) very unlikely 



c) very unlikely 



i) Ralph has worked as a criminal lawyer for ten years. Recently he ex- 
perienced a severe emotional shock and was unable to work for several 
months. His doctor now says that Ralph can begin working again on a 
part-time basis, and that his return to full-time work should be very 
gradual. He has told Ralph to try to find work with less pressure and less 
emotional stress. Listed below are possible jobs which Ralph might 
consider during his period of recovery. After each job, indicate whether 
it seems likely that this would be a good choice for him. 



1. district attorney 

a) very likely b) somewhat likely 

2. substitute law teacher 

a) very likely b) somewhat likely 

3. part-time researcher in law office 

a) very likely b) somewhat likely 



c) very unlikely 



c) very unlikely 



d) very unlikely 
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j) Sue and her husband, Mark, live in Washington, D.C. Mark's engineer- 
ing firm is now transferring him to Los Angeles, California; and so Sue 
plans to find a job in the Los Angeles area. She majored in French while 
in college and then worked as a translator of documents for the Federal 
government. Following are some jobs Sue might consider. After each 
job, indicate whether it seems likely that this would be a good choice 
for her. 

1. French teacher 

a) very likely b) somewhat likely c) very unlikely 

2. library assistant 

a) very likely b) somewhat likely ; c) very unlikely 

3. Translator of French correspondence for importing firm 

a) very likely b) somewhat likely c) very unlikely 



ACCEPTABLE RESPONSES 



a) 1 


- a. 


2 


- c. 


3 


- b 


b) 1 


- c. 


2 


- b. 


3 


- a 


c) 1 


- b. 


2 


- a. 


3 


- c 


d) 1 


- c. 


2 


- a. 


3 


- .-b 


e)l 


- c. 


2 


- b. 


3 


- a 


f ) 1 


- a. 


2 


- b. 


3 


- c 


g)l 


- c. 


2 


- a. 


3 


- b 


h) 1 


- a. 


2 


- c. 


3 


- b 


i).l 


- c. 


2 


- b. 


3 


- a 




- b. 


2 


- c. 


3 


- a 
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1.2a -1 

Some of your personal characteristics are subject to change and some are 
not. 

a) List three of your physical characteristics that are subject to change. 
1. 

2. 
3. 

b) List three of your skills or talents that are subject to change. 
1. 

2. 
3. 

c) List three of your interests, attitudes, or values that are subject to 
change. 

1. 

2. 

3. 

ACCEPTABLE RESPONSES 

Any characteristics listed are acceptable as long as they are listed under the 
appropriate category and are characteristics that can be changed, acquired, 
improved, weakened, or lost. 
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L2a-2 

Everyone lias had some of his skills, interests, attitudes, or values changed 
by life experiences. Physical characteristics may also be changed by life 
experiences. 

list three of your characteristics that were changed by life experiences, . 
and explain the experience that caused the change. 

Changed Charactistic Experience that caused the change 



EiXAMPLE: Became inter- 
ested in snakes. 



My friend found a baby king snake 
that had been hurt, and his mother 
let him keep it. I learned that 
snakes are not slimey and that they 
can be friendly, and now I like them. 



2. 



3. 



ACCEPTABLE RESPONSES 



Characteristic must indicate a change from a previous state; experience must 
be logically related. 
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Sometimes we change one of our personal characteristics by our own efforts 
Select one physical characteristic, interest, attitude, value, or skill that 
you have changed by your own effort, and complete the following: 

a) Characteristic changed (improved, acquired, weakened, or lost): 



b) Why did you change? 



c) How did you accomplish this change? 



ACCEPTABLE RESPONSES 

a) must indicate a changed characteristic; b) and c) must be logically related 



1. 2a -4a 

Successes and failures affect our interests. If we consistently succeed at 
something, our interest in that thing increases; if we consistently fail, we 
lose interest. You are to identify one of your areas of high interest, and 
one in which you have little interest, and describe at least one incident that 
affected each interest. 

EXAMPLE: Dancing I w<xi a dance contest, 
a) Area of high interest: 

Incident that contributed to this interest: 



b) Area of low interest: 

Incident that helped cause this low interest: 



ACCEPTABL E RESPONSES 

Incident should be logically related to the interest area stated. 



1.2a -4b 

a) What is your tentative occupational choice? 
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b) Identify one area necessary for success in this job, but in which you 
have not yet achieved success, or have experienced failure. 

c) What can you do to achieve success in that area? 



_ACCEPTABLE RESPONSES 

a) choice may be a short range or long range occupational goal. 

b) area specified must be relevant to job choice 

c) plan must be relevant and realistic 
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1. 2b -1 

The way you feel about yourself affects your reactions to situations and 
events. For instance, if you have just won an award in an essay contest, 
you feel proud of your accomplishment and good about yourself; you are 
more likely to respond positively to a suggestion that you enter another 
contest than you would if you had lost. 

Describe a recent situation or event in your life and explain what were your 
feelings about yourself and how that affected your reactions. 

a) Situation or event: 



b) My feeling about myself: 



c) My reaction to the situation or event: 



ACCEPTABLE RESPONSES 

Student must complete each section of the item; relationships between 
responses must be relevant and logical. 
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Our feelings about ourselves sometimes influence situations or events. 
For instance, a girl who feels unsure of herself with a boy, may be so self- 
conscious that their evening together is spoiled. 

Think of a time when your feelings about yoursell - good feelings or nega- 
tive feelings affected a situation or event, and complete the following: 

a) Describe the situation or event. 



b) How did you feel about yourself? 



c) How did your feelings affect the situation or event? 



ACCEPTABLE RESPONSES 

All three sections must be completed, and relationships should be logical 
and relevant. 



Describe one situation or activity in which you were successful and one in ^ 
which you failed, and explain how the success and the failure affected your 
career interests. 

a) Describe the situation or activity of success. 



How did you feel about yourself? 



How did this affect your career interests? 



t)) Describe the situation or activity in which you failed. 



How did this affect your career interests ? 



How did you feel about yourself? 



ACCEPTABLE RESPONSES 

All sections must be completed. Responses must be reasonable and relevant. 



Indicate one area related to the occupation of your choice in which yoii lack 
self-confidence, and suggest a plan for gaining self-confidence in that area* 

a) My tentative job choice is: 

b) Area in which I lack self-confidence: 

c) Ways this could negatively affect my success and satisfaction on the 
job: 

d) Things I could do to gain self-confidence in that area. 



ACCEPTABLE RESPONSES 



b) must be an area related to a). At least two points should be listed under c 
d) should be procedures that would tend to build self-confidence. 
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At various times in our lives, we make choices that open or close options 
for us. For instance, taking Spanish I opens the option for you to take 
Spanish II. Choosing not to take college entrance exams closes your option 
to attend certain colleges and universities. 

Complete the following sections: 

a) What is a choice that you made in Junior High School that opened an 
option for you? 

What option did it open? 

b) What is a social choice you made that closed an option for you? 



What option did it close ? 



ACCEPTABLE RESPONSES 



All sections must be completed. Responses should be reasonable and relevant. 
It is reasonable if it is appropriate for the student's age level; it is relevant 
if it pertains to the question asked. 
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Sometimes working adults encounter situations or conditions which require 
them to change the direction of their careers. 

Name 6 situations or conditions that would require a worker to change the 
direction of his/her career. 

i. 



2. 
3. 
4. 
5. 
6. 



AnrFPTART.K R F.RPONSES 

At least one response should refer to a change in the employment pattern 
(more workers-than needed, business or industry shifted to another commun 
ity), and one to a change in the worker (physical disability, discovery of a 
new talent, etc. ). All responses must be reasonable and relevant. 
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1. 3a -3 

Our ideas about the adult world, and the place we expect to have in it, change 
as we grow older, 

release complete the following: 

a) When you were in elementary school, what did you want to be when you 
grew up? 

What was important to you at that time? 
How did you feel about work? 

b) When you were in Junior High School, v*i at did you want to be when you 
grew up? 

What was important to you at that time? 
How did you feel about work? 

c) New what do you want to be when you are an adult? 
What is important to you? 

How do you feel about work? 



ACCEPT ABLE R ESPONSES 

All sections should f)0 completed, it is all right if the first question in each 
section has the same answer two or even three times. Changes in what was 
important to the student and how he felt about work will furnish clues as to 
whether further counseling is needed in this area. 
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a) List the career development stages in sequence and indicate the approxi- 
mate age at which each usually takes place. 

Stage Age 

1. 

2, 
3. 

4. 
5. 
6. 
7. 

b) At what career development stage are you now? 



acckptabt.f: r esponses 

a) building expectations (9 -11); self-assessment (12 - 13); exploration (14 - 
formation of tentative career goals (16 - 18); reality testing (18 - 20); access 
into the world of work (20 - 22); reentry into a training institution (30 - ). 
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Sometimes there are conditions in our community that limit our career options 
(heavy unemployment, prejudice, not many businesses or industries). Also 
some of our personal characteristics (physical characteristics, abilities, 
interests,, values, skills or talents) stand in the way of our having a variety 
of career options from which to select. 

Complete the following in terms of your own personal characteristics and the 
characteristics of the community in which you work. 

a) My personal characteristics that may limit career options are: 



b) Environmental conditions that may limit my career options are: 



ACCEPTABLE RESPONSES 



a) should include more than physical characteristics. 

b) should include at least one economic factor and one political social factor. 
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If you are to be successful in finding a job in the occupation of your choice, 
and in experiencing satisfaction on that job, you will need to examine the 
"fit^* between your own skills and interests and the opportunities in the 
community. 

This item has several parts. Please respond to each part. 

a) Situations, conditions, or opportunities in the school that affect my own 
career plans; 

Conditions that affect my plans positively are: 



Conditions that affect my plans negatively are: 



b) Situations, conditions, or opportunities in the community that affect 
my own career plans: 

Conditions that affect my plans positively are: 



Conditions that affect my plans negatively are: 



ACCEPTABLE RE SPONSES 

-a) At least one response should be related to course offerings. 

b) At least one response should be related to community opportunities and 
one to community constraints. All responses should be reasonable and 
relevant. 
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Some of our personal characteristics are reversible and some are irreversi- 
ble. 

Complete the sections below: 

a) Tentative career choice: (EXAMPIjE: longshoreman) 

b) Personal characteristics: • 



Characteristics 

Sex: (EX. : female 
(EX. : strength 



Reversible Irreversible 



Possible effects 
on career choice' 

Hard to get job as 
longshoreman) 
Might can get job if 
I can increase my 
strength) 



Other physical character- 
istics: 



Social class: 

Race or cultural group: 

Other factors: 



ACCEPTABLE RE SPONSES 

a) must be completed, b) characteristics must relate to a). 

Ileversibility or irreversibility of characteristics should be by ordinary 
standardfi (e.g., sox is^reversihle, hut not by ordinary standards. ) 

lOffects on career choice must be reasonable and relevant. 
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You have examined your personal characteristics and the characteristics 

of the work communitj^ which you expect to enter. Now you are ready to make 

a plan for training for and entering the occupation of your tentative choice. 

Please compete each section below. 

a) Occupation which I hope to enter: 

b) My characteristics as they relate to my chosen occupation: 



c) Characteristics of the community as they relate to may chosen occupation: 



ACCEPTABLE RESPONSES 



a) should be reasonable and relevant for the student's personal characteristics 
and qualifications (as judged by records and staff observation /opinion). 

b) Reasonableness and relevance are the keys. 



Assets 



Things I will have to change or overcome 



Assets 



Things I will have to change or overcome 



1. 3c -1 

As you move through job selection, training, and placement, you will have 
access to many resources to help you. 

Complete each of the following. 

a) People available to help me in the school or in the community: 

b) Government organizations available to help me: 

c) Private organizations available to help me: 

d) Businesses and industries available to help me: 



e) Helpful materials available in the school and in the community: 



ACCEPTABLE R ESPONSES 

a) Student should list at least two persons in school and two in the community: 
counselor, teacher, administrator, librarian, other students, parents, 
siblings, friends, neighbors, business acquaintances, legislators, leaders 
of civic organizations, personnel managers of private bus iness, adult voca- 
tional counselors. 



b) I'Jmployment Dovelopment Department, armed services, public library. 
Social Security, Clity Attorney, Department of Rehabilitation, Probation Depart- 
ment, Juvenile officers* city colleges, universities, adult schools. 

c) Private employment agencies, private ^trade and technical schools, private 
colleges and iihiversities, service clubs, vocational centers, television, radio, 

d) Student should name at least one local business and one industry. 
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e) DOT, OOH, occupational briefs, newspapers, magazines, etc* 



1. :ic -2 
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Some persons have more access than others to such resources as people, 
organizations, businesses; and materials as they move through job selection, 
training and placement. 

Please respond to the following. 

a) The resources available to me at this time are: (Please check in the 
appropriate column. ) 

Adequate Not Adequate More than Adequate 

People 

Organizations 

Businesses 

Materials 



b) The resources available to me can help me with my career plans in the 
f ollowi ng w ays : 



ACCEPTABLE RESPONSES 



a) Check student responses against guidance department's best estimate of 
available resources in the school and in the community. If a student's 
estimates do not coincide with reality^ additional work on this objective is 
indicated. 

b) Response should include at least one item that refers to expanded informa- 
tion, one that deals with expanded options and one that deals with the concept 
that the student has access to a helping hand. 
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List ten school resources (people, courses, materials, activities) which 
helped you learn about occupations and state what you learned from each one. 

a) School resource b) How this helped me learn about occupations 

EXAMPLE: 

Career Day Heard a speaker who told us things I didn't 

know about an occupation. 

1. 

3. 
4. 
5. 
6. 
7. 
8. 
9. 
10. 

ACCEPTABLE RE SPONSES 

a) Student should list at least one person, course, material, and activity. 

b) Help received must relate to occupations or to occupational awareness. 
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You have had an opportunity to use community resources to learn about 
occupations. List the community resources you have used and tell what you 
learned from each of these. 

a) Community resources b) What I learned about occupations 



ACCEPTABLE RE SPONSES 

a) Student should list at least one communication medium (newspaper, maga- 
zine, television, radio, library materials, pamphlets), one person, and one 
organization (Employment Development Department, science club, etc. ) from 
the community. 



b) Responses to this section must refer to occupations or occupational 
awareness. 



I For each of the oeeupaciens listed beloM place an X in one -227- 
of the coluains at the ri^t to shew whether, during the next 
ten (lO) years, ve will need a GREATER percentage, a SHALLER 

I percentage, or alMut the SAME percentage of workers in the 
occupation as we need now. 



OCCUPATIONS 



GREATER % 



SMALLER % 



EXAMPLES t Aoeeuntant 

Dental hygienist. 



a. Statistician 

b. Aetcoes and aetreeses 



e. Sraftsaen 

d. Caahiexs 

e. Foresters 

f . Ecenenists 



g. Fi le clerics 

h . Office Machine operators 

i. P har— cist 

j. Elese ntary teadier ^ 

k. Co Kputer pacegraaer 

1. Sten ographers 

ra. Civi l engineer 

n. Musicians and music teadiers 



Now choose one occupation that you marked as needing a smaller percentage 
of workers during the next ten years and list reasons why it might still be 
appropriate for someone to choose this occupation, 

a) Occupation in which jobs are declining: 



b) Reasons for choosing this occupation: 



I. 4a -I 
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hC.r?,>Th?J,T. T^FSPONSES 

a) b, j, or n . 

b) acceptable responses: unusual talent in that area; know someone who will 
help him/her get a job; not much competition in this community, etc. Must 
be reasonable and relevant. 
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In some locales, there are more workers than needed in some jobs; whereas, 
in other areas, there are not enough workers for those jobs. For instance, 
engineers are needed in Alaska; but some engineers have a hard time getting 
a job in California. 

List two other occupations for which there are more workers than jobs ini 
one area and more jobs than workers in another, and explain these differences 
in supply and demand. 

a) Occupation: 

Where workers are needed for that occupation: 

Where there are not enough workers for that occupation: 

Why this difference exists: 

b) Occupation: 

Where workers are needed for that occupation: 

Where there are not enough workers for th^t occupation: 

Why this difference exists: 

A CCEPTABLE RES PONSES 

Tv/o occupations must be listed. Response must be reasonable and relevant 
(e.g., diver California Kansas not much water in Kansas). 
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\M -3 

'iark has just been laid off from his job as an aeronautical engineer in Long 
Beach. He hcis been offered a similar job, but at less pay, in Portland,, Oreaon; 

Mark's wife, Mary, is a kindergarten teacher. She has been with the Long sSh 
School District for four years, so she is sure to have a job there next year. 
She does not have a teaching credential for the state of Oregon; and she is not 
sure she could get a job there if she did get the Oregon teaching credential. 

Write a brief paragraph telling how Mark's and Mary's attitude toward moving 
would offset their decisions. 



ACCEPTABLE RESPONSES 



Response should include the following alternatives: a) move to Oregon, Mary get 
credential and seek position, b) stay in Long Beach, Mark try to find related 
job, Mary continue her job. 

Extra credit for a th i rd alternative: Mark seek similar job in another Californ 
community where Mary could teach vjith her California credential. 



Responses must indicate attitudes, e.g.', if Mary doesn't want to move 
if Mark doesn't want to change jobs. .... 
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By now, you hove chosen at least one, occupation in which you might be expected 
to succeed and in which you would probably find satisfaction. 

Complete the following sections. 

a) What is your tentative choice of an occupation? 

b) What is the employment trend for that occupation: 

Increasing decreasing remaining stable 

c) What are the chances that you would have to move from one community to 
another if you pursued this occupation? 

would probably have to move 

would probably not have to move 

d) What are the chances of the occupation being phased out or changing to such 
an extent that you would need either to retrain or to change jobs? 

very likely not likely 

e) Write a brief paragraph indicating how you would accommodate to expected 
changes in occupational opportunities after you were established in your 
occupation. 



ACCEPTABLE RESPONSES 



Paragraph should be consistent with responses to a), b), c) , and d) . Accommo- 
dation should be addressed; the following areas of response are acceptable- 
retrain to maintain job; retrain for another job; improve production to remain 
competitive; move where the jobs are; move to related job. 
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Complete thfe following. 

a) Name an occupation for which there is very little need today: 

b) Why would it be appropriate for someone to choose this occupation even though 
there is little opportunity for employment: 



ACCEPTAB LE RESPONSES 

a) Data from the U. S. Dept. of Labor will be used to verify accuracy of response 
to a) such data should be obtained within six months of instruction and 
assessment. 

b) Rssponses should include the fact that there is still some need. Responses 
must be expanded to include at least two ways the person could be competitive 
(e g be the best in the field; commitment to the field; continuous training; 
unusual contributions to the field; willing to move; willing to retrain as job 
changes; willing to move to antoher related job). 
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a) Name an occupation for which there are too many workers [n one location 
and not enough workers In another* 



Occupat ion 



Location where there 
are too many workers 



Location where there 
are not enough workers. 



b) Explain the differences in supply and demand. 



A CCEPTABLE RESPONSES 

Acceptable responses Include presence of training institutions in one location 
and not in the other; no business or industry which uses that occupation in one 
location; relative desirability of locations from the standpoint of personal 
comfort, social opportunities, etc. 
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State the occupation of your tentative choice and check the probable supply 
and demand status of that job at various periods of your work life. 

a) Occupation: 

b) . Demand for workers in this occupation: 



10 years 20 years 30 years 

Currently from now from now from now 



Greater demand 
About the same 
I jess demand 











c) Explain your responses. 



A CCEPTABLE RES PONSES 

a) any occupation is accerjtabic. 

b) any responses are appropriate here if the explanation in c) logically 
supports the rating. 
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It Is hard for us to predict future conditions and the effect they will have on 
occupations. 

State the occupation of your tentative choice and tell what you would do if 
the demand for that occupation should be greatly reduced. 

a) Occupation: 

b) I could probably stay in the occupation if I would do the following things: 



c) If I had to change occupations, I would do the following things: 



ACCEPTABLE RES PONSES 

a) Any occupation is acceptable. 

b) Acceptable responses include: extra effort, updated training, move where 
the need is greatest, accept part-time work, etc. 

c) Acceptable responses include: look for a related occupation, retrain, 
accept employment in an occupation using some other skills already possessed. 




Some people like to move from one community to another, while others like 
to remain in the same community. 

Complete the items below, 

a) My tentative occupational choice is: 

b) My feelings about moving are: 

1. like to move long distances 

2. like to move short distances 

^3. don't like to move 

^4. don't care 

c) My tentative occupational choice would probably require me: 

1, to move long distances 

2 . to move short distances 
^3. to remain in the same community 

4. it wouldn't matter 



ACCEPTABLE R ESPONSES 

Any answers to a) and b),are acceptable. 

Answers to c) must be appropriate, according to counselor /teacher judgment. 
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It is hard to find a job now because 

If you were trying to get a job now, 
do to increase your chances ? 



of a slump in our economy. 

what are some of the things you could 



ACCEPTABLE. .Rg SPONSES 

Responses should include three factors: good preparation, good attitude, 
and use of resources. 



1..4C-3 -238- 

Many persons who have been employed for many years are now out of a job. 
If you found yourself in this spot, what would you do to get a job ? 



ACCEPTABLE RESPONSES 



Responses should include assessment of saleable skills, upgrading current 
skills or retraining to acquire other skills, use of appropriate resources 
to locate available jobs, and attitudinal strategies (e.g., "I would be satis- 
fied with a job that was less than what I was trained for. ^*). 
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Some persons have to make many changes during their work lives. 
How would you feel about the following changes ? 

a) Staying in the same occupation, but changing from one employer to 
another: 



b) Changing from one occupation to another: 



c) Moving from one community to another because my job required it: 



ACCEPTABLE 'RESPONSES 

Responses should be reasonable and relevant, and each should refer to the 
student's feelings about the changes. 
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List five school and five community activities and tell how each could con- 
tribute to your occupational goal. If you have not yet made a choice, use 
any occupation that interests you. 

a) My tentative occupational goal is: 

b) School activities PossiMe contribution to my educational goal 
EXAMPLE: 

Future Teachers Club Can help me learn more about what teaching is like. 

1. 



2. 



3. 



4. 



5. 



:) Community activities Possible contribution to my educational goal 



1. 



2. 



3. 



4. 



5. 



ACCEPTABLE RESPONSES 



b) games, group sports, musical or artistic activities, school clubs, school 
publications, leadership classes, leadership roles, social activities, courses, 
etc. 



^ 1. 5a -1 

ACCEPTABLE RESPONSES(continued) 
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c) Games, group sports, individual sports, musical or artistic activities, 
hobbies and crafts, church groups, national groups (Scouts, 4 - H, etc. ), 
local groups, individual pursuits (baby sitting, driving a car, typing, fix- 
ing hair, working with electronics), part-time work, vacation activities, 
reading are acceptable responses. 



FRir 
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It is time to make plans that will lead you to your tentative occupational 
choice. 

Complete the items below to show courses, activities, and work experiences 
that will contribute to the development of at least one characteristic needed 
for success in the occupation of your choice. 

a) My tentative occupational choice is: (If you have not made a choice, 
state a field of work in which you are interested. ) 

b) To prepare for this occupation, I could follow this plan next year: 
School courses Extra - curricular activities Work experiences 

1. 

2. 

3.. 

4. 

5. 

6. 

7 

c) The following year, this would be a good plan: 

School courses Extra - curricular activities Work experiences 

1. 

3. 
4. 
^. 
6. 

ACCEPTABLE RESPONSES 

a) Any occupation or occupational field is acceptable, b) and c) courses must 

include requirements and at least one elective related to the occupation. Extra- 
curricular activities and work experiences should be relevant to the occupation. 
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Your success in current courses will affect future course choices and 
occupational choices. For each course you are taking. 

For each course you are taking, check the grades you think you are getting 
and state one way in which this grade will affect future course choices or 
occupational choices. 

EXAMPLE: 

Algebra F won't be eligible to take Algebra II. 

a) Courses Grade I am earning b) How this will affect future course or 





A-B)B-C 


C-D 


D-F 






1 

» 
J 








2. 


} 
1 

1 
1 








3. 


i 

i i 


1 


i 


4. 


■ i ! ! 

1 ' ^ 



5. 
6. 



course 



Acceptable Responses 

b) Acceptable answers are: For poor grades can't take_ 

needed for my occupation; so will have to go to summer school to make it 
up; or will have to take it over; need these skills — will have to get them 
some other way. 

For poor grades prepares me for advanced course in this area; prepares 
me for some of my job activities; I will need/use this on my job; success in 
this course means there are other related occupations I could follow. 
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Planning is important if you want to get the best training and the best job 
' in the occupation of your choice. 

Complete the following plan. 

a) IVIy tentative occupational choice is: 

b) After high school I will get additional training through: 

1. on the job training ^4. armed services 

2. community college 5. four year college or university 

3^ apprenticeship ^6. trade or technical school 



c) I expect my training to: 

1. take years (or months) sifter high school 

2. cost per year (or per month) 

3. require other sacrifices, such as (EXAMPLE: I won^t have time to 
earn much money while Pm in training. ): 



d) After I complete my training, I expect to use the following resources 
to find a job: 



ACCEPTABLE RES PONSES 

b) must be consistent with occupation listed. 

c) should be reasonable --appropriate for the occupational training checked in 
in b). 

d) may indicate a person, materials, a public or private organization, or a 
specific business or industry. 
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The following list of steps in problem solving for career planning are placed 
in random order. Place them in the proper order. 

Step Number 



1. a. Take action on your plans 

2. b. Choose among alternative plans or goals 

3. c. Define the problem 

4. d. Review your plan periodically 

5. e. Gather relevant information 

6. f. Weigh the evidence gathered 

7. g. Revise plans and actions when required 



A.CCEPTABLE RE SPONSES 
c, e, f, b, a, d, g 
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Complete the following exercise. 

John is a twelve -year-old junior high school student who says that he wants to 
be an engineer. Based on this information, would you say that he would be 
successful as an engineer? 

U Very likely to succeed 

2. Likely to succeed 

^3* Might succeed 

4, More information needed 



John is now 14 and entering high school. He still maintains that he wants to 
be an engineer because he likes mechanical things and wants to be able to be 
creative and is enrolling in mathematics and science courses. Based on 
this information, would you say that he would be successful as an engineer? 

1. Very likely to succeed 

2. Likely to succeed 
^3. Might succeed 

4, More information needed 



John is now 15| and in his sophomore year. His grades are above average in 
all areas with the exception of math and science which are average. He feels 
that he can do better work if he "works harder. " Based on this information, 
would you say that he would be successful as an engineer? 

1. Very likely to succeed 

2. Likely to succeed 

3. Might succeed 



4. More information needed 
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John is now 16| and in the second semester of the junior year. His grade 
point is well above average, but his grades in math and science are average 
to below average. On a recent aptitude test, John scored very high in 
literary, verbal usage, and reading comprehension areas. He scored low in 
mechanical reasoning, spatial relations, mathematical computation, and 
science. He still maintains that he intends to major in engineering in college. 
Based on this information, would you say that he would be: 

1. Very likely to succeed? 

2. Likely to succeed? 
^3. Might succeed? 

4. More information needed? 



John is now 17| and in his senior year of high school. He has taken the scholas 
tic aptitude test and scored in the top ten percent in the verbal area, but in 
the bottom thirty percent in mathematics. He says that he received the high 
score on the verbal SAT because of his interest in journalism and the four 
years that he has spent working on the school paper. He has also been active 
in drama and debate. However, he still plans' to major in engineering. Based 
on this information, would you say that he would be: 



1. Very likely to succeed? 

2. Likely to succeed? 

3. Might succeed? 

4. More information needed? 



John is now a sophomore at the state university. He is currently enrolled in 
a liberal arts coursE having switched from the school of engineering after 
his first semester. He is active on the debate team, campus student govern- 
ment organization, and now talks about majoring in government with a possi- 
ble pre -law major and eventually law school. Based on this information, 
would you say that he would be: 

1. Very likely to succeed? 

2. Likely to succeed? 
^3. Might succeed ? 

4. More information needed? 2.'>-. 



The following questions relate to the previous story about John: 
What motivated John to express an Interest in engineering? 

1. His interests 

2. His values 

^3. His abilities 

With respect to his future plans, what did John fail to do? 

1. Plan his future choice of an occupation 

2. Make a decision on what he was going to do 

3. Implement his decision (do something that would lead toward his goal) 

4. Evaluate his continuing progress in relation to his expressed plans 

What did John fail to evaluate adequately in his career planning? 

1. His interests 

2. His values 

3, His abilities 
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1. 5b -2 

Now list the steps in making a decision and use these steps to select your 
elective s for next year. 

a) Decision -making steps b) Apply steps to selecting electives 

1. 



2. 
3. 
4. 
5. 
6. 
7. 



ACCEPTABLE RESPONSES 



a) define problem, gather relevant information, weigh the evidence gathered, 
choose among alternative plans or goals, take action on your plans, review 
your plans periodically, revise plans and actions when required. (If a different 
decision model has been used, substitute the steps of that model. ) 

b) must be related to each step. 



I 



1.5b -3 
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Analyze your personal characteristics and qualifications and the problems 
and opportunities in the community that relate to your occupational choice, 
and identify anything that might interfere with your entry into that occupation. 

a) Occupation of my tentative choice: 

b) Personal characteristics or qualifications that might interfere with 
my entry into that occupation: (EXAMPLE: I want to be a jockey, but 
I am taller than most jockeys • ) 



c) Community factors or conditions that might interfere with my entry into 
that occupation: (EXAMPLE: I want to be a rodeo rider, but my com- 
munity has no training facilities. ) 



d) Outline the steps of a decision - making process to show what you would 
do to overcome one of the problems you listed above. 



ACCEPTABLE RESPONSES 

Student should list at least one characteristic under b) and one community 
factor or condition under c). 

d) The problem was defined in b) or c). Steps under d) should include gather- 
ing information, weighing evidence, choosing an alternative plan or goal, and 
action to be taken. 



L5b -4 
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State the steps of a decision - making process and use these steps to develop 
plans for training and entry into the occupation of your choice. 

a) Occupation of my tentative choice: 

b) Step 1. 

Step 2. 
Step 3. 
Step 4. 
Step 5. 
Step 6. 



ACCEPTABLE RESPONSES 

Steps used should be consistent with one of the decision models taught. 
Each step should have at least one entry showing action the student would 
take in implementing that step. 



So 



2.1a -1 
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a) John and his counselor have agreed that John should give serious con- 
sideration to engineering as a career objective. To attain this goal, 
John should plan to take and do well in : (select one answer) 

1. fine arts and social studies 

2. science and mathematics 

3 . foreign languages and communications skills 
^4. practical arts and fine arts 



b) Mary is an eighth-grade student who has performed well in communi- 
cations and mathematics classes. She likes to work with words and 
has a good memory. Her folks have taken her on a number of trips, and 
she thinks she would like to become an interpreter and work in a foreign 
country. A school program that would take advantage of her interests 
and abilities and would help her with her plans would include: (select 
one answer) 

1. social studies, communications, and foreign language 

2 . mathematics, foreign language, and social studies 

3. science, social studies, and mathematics 

^4. communications, foreign language, and fine arts 



c) Tom is a junior high school student. Some of his subjects show the 

following results: English - fair; general science - fair; general mathe- 
matics - good; general shop - excellent; arts and crafts - good; and 
American history -fair. Tom is presently considering the following 
occupations: machinist, auto mechanic, draftsman, and bookkeeper. His 
high school program should be sure to include as many courses as possi- 
ble in: (select one answer) 

1. mathematics and science 

2. communications and social studies 

3. foreign language and fine arts 



4. industrial arts and business 



ERIC 
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d) Bob is a friendly eighth grade boy who gets average marks. He works 
fairly hard and finds that he has some trouble with science and math 
courses. He doesn't like the practical arts courses. His best classes 
are in communications courses. He likes public speaking. The high 
school program he has outlined includes many communications courses 
and some business courses. These courses would suggest that Bob is 
seriously thinking about being: (select one answer) 



1. an author 

2. a salesman 

3. a designer 

4. a druggist 



e) Mary is a senior. She is taking English, French, world history, speech, 
and art. She does very well in English, especially literature. Her 
French is good and she does weH in speech. With this pattern of abili- 
ties, she should give consideration to: (select one answer) 

1. archeologist 

2. accountant 

^3. newspaper reporter 

4. social worker 



ACCEPTABLE RESPONSES 



a -2; b -1; c -4; d -2; 'e -4 
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Complete the following. 

a) Of all the courses I have taken, I did best in: 

b) Of all the courses I have taken, I did worst in: 

Now, write a brief report (one paragraph) explaining: 1. how being success- 
ful in that subject made you feel, and whether the subject is related to your 
occupational choice; and 2. how being unsuccessful in the other subject made 
you feel, and whether this helped you decide which occupation to choose. 



ACCEPTABLE RESPONSES 

Paragraph should contain feelings about both a positive and a negative experi- 
ence as well as whether or not these experiences affected occupational choice. 
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2.1a -3 

You have developed many competencies during your years in school. 

List all the competencies you have which might be useful on a job and iden- 
tify the school subject in which each was learned, improved, or maintained. 

a) Competency b) School subject 

1. 



2. 



3. 



4. 



5. 



6. 



7. 



ACCEPTABLE RESPONSES 

Student should list at least five job-related competencies and identify subjects 
in which that competency could be learned, improved, or maintained. 



2 Ok, 
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You should be enrolled in at least one elective course and be participating 
in at least one extra-curricular activity that will help you learn, maintain, 
or improve competencies you will need in the occupation of your choice. 

Please complete the following, 

a) My tentative occupational choice is: 

b) One of my electives related to my occupational choice is: 

c) The competency which I will need in my occupation and which I am 
developing in this class is: 

d) One of my extra-curricular activities related to my occupational choice 
is: 

e) The competency I am learning or maintaining through this activity is: 



A CCEFTA'RT.r RKSPONSES 

c) and e) must be related to a) and must be competencies learned or practiced 
in b) and d). 



Define the following terms: 

a) Job level 

b) Job family 

c) Job cluster 

d) Career ladder 
e 

e ) Job field 

f ) Job emphasis 

ACCEPTABLE RESPONSES 

a) Job level refers to a group of occupations within a job field, all of which 
require about the same level of education and ability. 

b) Job family is the same as job field. 

c) Job cluster job categories -- into which jobs can be clustered 

d) Career ladder refers to defined skill levels within a job cluster. 

e) Job field refers to a group of occupations in which people with similar 
interests want to work. 

f) Job emphasis refers to people, data, things. 
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2.2a -2 

Select the level, field, and work emphasis you would prefer: 

a) I.evel: 

b) Field: 

c) Work emphasis: 

Using your responses to a), b). and c) above, select an occupation that 
might interest you: 

d) Occupation: 



ACCEPTABLE RESPONSES 



d) must relate to a), b). and c). 



2oo 
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DIRECTIONSi Liatttd boloM la a ti*r.l«B of t«A (lO) .jo\) cl4iaBinc«.tlc,ntt 
and thft occnf>4iiloioa.l r^.truotun o /<»•' <^->'l», Th1t» IikvIm.Vw Hut J.liiVP.Ii, 
FIELD, AND WOUK luMKUUl^i. You »xo to «o.loot the Item In Iho j 
structure which dooo not match with tho otructuro and surk iui X In 
the box preceding It. There is only onjs (l) error in each itet». 



JOB 



LEVEL 



FIELD 



WORK EI<lPliASIS 





( ) Highly skilled 


( ) Coaununications 


( ) Data 


1. Klin Lay«r 


( ) Skilled 


( ) Conmerce & Trade 


( ) Things 


2. Cosmatologlot 


( ) Highly-ekilled 


( ) Public Service 


( ) People 


3, Baseball Player 


( ) Seni«-6killed 


( ) Recreation 


( ) Things 


4. Merchaiat Marine 


( ) Professional 


( ) Coimerce & Trade 


( ) Things 


5. Coal Miner 


( ) Unskilled 


( ) Natiiral Resources 


( ) Data 


6, Riveter 


( ) Skilled ^ 


( ) MaiiUfacturer 


( ) Things 


7. Con^eeoiran 


( ) Professional 


( ) Creative Arts 


( ) Data 




( ) Manager 


( ) Health 


( ) People 


9p Hoftve Economist 


( ) Professional 


( ) Public Service 


( ) Data 



ERIC 
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2.2a -2 
ACCEPTABLE RESPONSES 



1. field 

2. field 

3. level 
k. level 

5. emphasis 

6. level 

7. field 

8. level 

9. field 



-261- 

2. 2a -3 

Complete the following. 

a) My tentative occupational choice is: 

b) This occupation is at the level. 

c) This occupation belong to the _job cluster. 

d) Using the career ladder concept, I might later move to this occupation: 



ACCEPTABLE RESPONSES 

Check responses to b). c). and d) against classifications listed in the DOT 
and OOH. 



2,2a -4 

Complete the following. 

a) I expect to complete my training for the occupation of my choice at: 

b) The first job I expect to have after I complete training for the occupa- 
tion of my choice is; 

c) If I want to advance in my occupational field, I can get additional train- 
ing by: 

d) Other jobs I might move up to are: 1. 

2. 
3. 



ACCEPTABLE -RESPONSES 

Responses should show logical progress with d) showing upward movement 
from b) on a career ladder. 



2,2b -1 



a) Put an '*x" in the space in front 
you most* 

Business and office 
Communications & media 
Marketing and distribution 

Agricultural business 

natural resources 

" ' Public service 

Health 

b) List four jobs from that career 



the career cluster that interests 

Hospitality and recreation 

^Fine arts and humanities 

^Environmental control 

Marine science 

Personal services 

^Consumer and homemaking 

related services 

uster* 



c; 



JLilSi TWO or mrxzxz <jwiiij-rt:?tei*v.it:o i**cn. v. — - ^ 

you listed in b). 



ACCEPTABLE RtSPQNSES 
Jobs listed in b) must be from the cluster checked in a) (Check DOT or OOH). 
c) Competencies must be relevant to all four jobs listed in b). 



2.2b -2 

,) Put an "x'^ on the line in front of 

Business and office 
Communications & media 
M arketing and distribution 
M anufacturing 
Agricultural business and 
ISfatural resources 
Public service 
Health 

b) From the job cluster you checked, 
levels: 

Unskilled: 

Semi - skilled: 

Skilled: 

Professional or managerial: 



the job cluster thai interests you most: 

^Hospitality and recreation 

F ine arts and humanities 

^Environmental control 

Marine science 
Personal services 
^Consumer and homemaking re- 
lated services 

select one job at each of the following 



c) What do the above jobs have in common? 



ACCEPTABLE RESPONSES 

Jobs listed in b) must be from the job cluster checked in a) (verify with 
DOT or OOH). 

c) Response must be relevant. 



2'/ - 
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2,2b -3 

a) 



Put an '*x*' on the line in front of the three career clusters that interest 
you the most. 



Business and office 
Communications & media 

"Marketing and distribution 

"Agricultural business 

"natural resources 
Public service 

■^Health 



Hospitality and recreation 
""Fine arts and humanities 

Environmental control 

Marine science 

Personal services 
"consumer and homemaking 

related services 



b) 



From each of the three career clusters you chose, select one occupation 
for which you already have some of the necessary characteristics or 
qualifications, and list at least one additional characteristic or qualifi- 
cation you would need to acquire. 



Cluster 


Occupation 


Characteristics 
I have 


Characteristics 
I need 


1- 








2, 








3, 









ACCEPTABLE RESPONSES 

Occupations must be from the cluster indicated. Characteristics must 
be reasonable and relevant. 
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2.2b -4 

Complete the following. 

a) The career cluster that interests me most is: 

b) Three occupations from that career cluster which interest me are: 
1. 

2. 
3. 



c) Occupations 


1. 


2. 


3. 


Training requirements 








Job duties and 
re s ponsibilitie s 








Work conditions 








Pay 








Other benefits 








Job market trend 










2- 2b -4 ^267^ 
ACCEPTABLE RESPONSES 

b) Occupations must be from cluster identified in a) (check DOT or OOII). 

c) Training requirements (four years of college, apprenticeship, on-the- 
job training, community college, trade or technical school, armed services) 
must be appropriate to the occupation. 

Duties and responsibilities should include major products or services asso- 
ciated with the occupation. 

Work conditions should include environmental extremes such as cold, hot, 
wet, noisy; unusual hours; physical demands; physical facilities; whether 
working in isolation or with a group; supervision; etc. 

Pay s hould be appropriate for average worker in the occupation. 

Other benefits should include fringe benefits; travel; interesting work; 
opportunity to develop other skills; access to interesting people, etc. 

Job market trend should state whether declining, improving, stable. 
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2. 3a -1 

List ten common occupations and state how our society benefits by each. 

Occupation Purpose served by this occupation 

EXAMPLE: policemaun Protects people and property 

1. 

t 

2. 
3. 
4. 

5. 
6. 
7. 
8. 
9. 
10. 

ACCEPTABLE RESPONSES 

Purpose must clearly be related to the occupation and must be a societal 
purpose, not an individual purpose. 



ERIC 



List three occupations that have been changed because of technological 
advances and explain how these changes are related to societal needs. 



Occupation 


Change 


Why did it change ? 


EXAMPLE: 
Typist 

1. 


Faster and more 
versatile machines; 
machines that correct 
& reproduce. 


Society needed more cost-efficient 
means tor getting ciericai juub uunu. 


2. 






3. 






ACCEPTABLE RESPONSES 





Changes must be related to societal needs, and societal needs must be 
stated. 



276 



2. 3a -3 

Write a paragraph which answers each of the following questions, 
a) What is your tentative occupational choice? 
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b) How does that occupation help society? 



c) How your working in that occupation will contribute to society's way 
of life. 



ACCEPTABLE RESPONSES 

Responses must be reasonable (appropriate to the occupation) and relevant 
(related to society's needs or purposes). 



2.3b -1 

Describe how the following economic 
market. 

a) Demilitarization 

b) Social Security 
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and political forces affect the job 



c) Supply and demand economy 

d) Free enterprise 

ACCEPTABLE RESPONSES 

a) Acceptable responses are unerpployment; disbalance between job pool 
and job openings, etc. 

b) Early retirement; reduced take-home pay for workers; etc. are appropri- 
ate responses. 

d) Acceptable responses are open market; opportunity to own business; 
competition stiff, etc. 




2m 3b -2 ^27; 

Sometimes we are not aware of thq neeji for our political or social action, 
and constraints are imposed on us that we do not like. One of these con- 
.straints was the gasoline rationing that accompanied the gas shortage a year 
ago. Many oil company employees were out of work. 

What is another economic or political constraint that has affected employ- 
ment opportunities^ and what action on the part of citizens would be needed 
to remove that constraint? 



ACCEPTABLE RESPONSES 

The constraint must be real (e. g. , development of cable television; racism 
and sexism in employment; electric automobiles; harnessing atomic energyX 
and the action must be something that individuals or groups of individuals 
could do to make some change in the situation. 



2 / 
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2.3b -3 

Racism and sexism have limited the employment opportunities of many 
people. However, there is now a trend toward opening options for people, 
regardless of race or sex. 

What economic or political forces caused this change in employment 
opportunities ? 



ACCEPTABLE RESPONSES 

Response should include two principle j^oints 1. individuals and groups of 
individuals became active in their demands for equal rights. 

2. laws were enacted to force employers to opeij employment opportunities. 



2. 3b -4 -274- 

As the economics and politics of our nation are changing, many occupations 
are being affected. 

a) What economic or political force colad affect you in your chosen occu- 
pation: 



b) How might you reduce that constraint? 



ACCEPTABLE REt>PONSES 

a) The force must be one related to the occupation (e. g. , Federal controls 
on airlines could affect salaries and job opportunities; ceilings on Medi - 
Cal payments can affect doctors' incomes). 

b) This must be something that coiild be done by the individual worker 
(including getting a group together to fight the system). 



2.4a -1 
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last the things you would most like to do in your leisure time and estimate 
the amount of tinnie you would need each week for this activity. 



Activity 



Time per week 



1. 



2. 



3. 



4. 



5. 



ACCEPTABLE RESPONSES 

Responses must be reasonable for an avocation. 



2.4a -2 
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a) 



For each of the occupational levels listed below, place an 
X in one of the columna at the rl^t to show which* level is 
likely to have the MOST leisure time (colusn 1), which will 
have the NEXT TO THB HOST leisure time (column 2), which 
will have the THIRD MOST leisure time (column 3)» and so on 
to which will have the LEAST leisure time (column 6), 

i k 



Leisure Time 



Occupational Levels Most~~-~-" — ^^-^-^ ^Leaat 



1, Professienal and Managerial 
Workers 

(Bank Presidents, Lawyers, Dec- 
ton. Judges, Company Presidents, 
Dentists, Scheel Superli^endents) 














2. Semi-Prefessienal 

(Teachers, Ceunselors, Acceunt- 
ants, Ferest Rangers, Hygenists, 
Social Workers, Probation Officer) 














3. Highly Skilled 

(store managers. Foremen, Book- 
keepers, Nurses, Lab Technicians, 
Court Recorders, Commercial 

Pilot) 














^. Skilled 

(Carpenters, Brick Layers, 
Mechanics, Crane Operators, 
Secretaries, Policeiien) 














5. SemlH3kllled 

(Truck drivers, Taxi Drivers, 
Car Salesmen, Typists, Ambu- 
lance Drivers, Grocery checkers) 














6. Unskilled 

(Laborers, Hod carriers, file 
clerks, Baby sitter, Box boy, 
Sales Clerk, Seaman, Dishwasher) 















ACCEPTABLE RE SPONSES 
^ 1; 2; 6; 3; 4; 5 

ERIC 
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For Each of the Occupations listed below place an X In 
the coluBBi at the right to show the amount of LEISURE 
TIME you think each worker might have. (Average leisure 
tl»o is for a worker who is employed eight (8) hours a 
day, five (5) days a week, with a two (2) to three (3) 
week paid vacation with holidays off) . 



EXAMPLES t 



1. File Clerk 

2. Teacher 

3. AutoBobilo S»\os»an 



Above Average Average Belo w Average 

X 



Put an X in the spaco at the right indicating what 
you think is probably the awount of leisure tine 
each worker has. 



AW^VB AVERAGS AVERAGS BELOW AVERAGE 



1. Postman 

2. Over the road Truck Driver 

3. Automobile Mechanic 

4. Sales Clerk 

5. Surgeon 

6. Dentist 

7. Accountant 

8. Book Salesperson 

9. Doctor 

10. Television Ropaixman 

11. Librarian 

12. Gasoline Station Attendant 

13. Machinist 
lif. School Counselor 
Jl5, Bank President 

l6. Carpenter 
(J "7, Forklift Operator 

ERIC 
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b) continued 

ABOVK AVEHAGS AVERAGE BEXOW AVERAGE 

18. Cement finisher 

19. Brick Layar 

20. Cook 

21. Janitor 

22. Milk Delivery Man 

23. Social Worker 

2^. Policeman 

25* School Principal 

26, Cosmetologist 

27, Barber 

28, Laborer 

29, Painter (ho*iao) 

30, Grocery Checker 



ACCEPTABLE RESPONSES 

K average 

2» above average 

3. average 

4. average 

5. above average 

6. above average 

7. average 

8. average 

9. above average 
10. average 



11. average 

12. average 

13. averaqe 

14. above average 

15. above average 

16. average 

17. average 

18. average 

19. average 

20. average 



21. average 

22. average 

23. below averaqe 

24. average 

25. above average 
26 « below average 

27. average 

28. average 

29. below average 

30. average 



2.4a -3 
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For each of the following occupations, list one leisure activity that would be 
readily available to the worker and one that would not be available or appro- 
priate. 



a) 



Occupation 



b) Available Leisure c) Unavailable or inappro- 
Activity priate leisure activity 



EXAMPLE: surgeon 



golf 



football 



1. 


Forest ranger 


2. 


Postman/postwoman 


3. 


Bus driver 


4. 


Store clerk 


5. 


Lawyer 


6. 


Steward/ stewardess 


7. 


Welder 


8. 


Typesetter 


9. 


Newspaper reporter 


10. 


Ship captain 



ACCEPTABLE RESPONSES 

Responses must be reasonable, taking into consideration the physical de- 
mands, activities that differ from those required on the job, physical 
availability, etc. 



ERIC 
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You have many needs and interests, borne of these may be satisfied on your 
job others may be satisfied through leisure activities. 

Complete the sections below. 

a) My tentative occupational choice: 

b) Leisure activities that would be readily available to a person in that 
occupation: 

1. 
2. 
3. 
4. 

c) Leisure activities that would not be readily available or that would be 
inappropriate: 

Leisure activity Why unavailable or inappropriate 

1. 
2. 
3. 
4. 



ACCEPTABLE RESPONSES 

b) Response must be reasonable. 

c) The reason that each activity is incompatible with the occupation must 
be relevant. 



ERIC 
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2.4b -1 

Leisure activities serve many functions. 

Match each activity with the principle function it serves by placing an 
"x" in the appropriate column. 

^^Rest/ '^^ersonal ^tareer ^Vocational Societal 

Leisure activities recreation development development interests needs 



EXAMPLE: Stamp 
club 

1. Tennis 

2. Chess 

3. Musicians club 

4. Travel 

5. Volunteer 

6. Reading 

7. Study 

8. Fund raiser 

9. Service club 

10. Visit businesses 
& industries 



ACCEPTABLE RESPONSES 



L. -a; 2.- a; 3 -d; 4 -b; 5 - e; 6 - b. c. or d; 7 -c; 8 -3; 9 - e; 10 - c. 



ERIC 
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2/4 b -2 

List leisure activities you hope to enjoy as a working adult, and put an "x" 
in the appropriate column to indicate the purpose each will serve. 

a) My expected occupation: 

b) Leisure activity Rest or Personal Career Vocational Societal 
Leisure activity recreation development development interests needs _ 

1. 



2. 



3. 



4. 



Responses must be reasonable (in terms of availability and appropriateness 
of activity in relation to occupation) and relevant (in terms of purpose to be 
served). 



2 
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2.4b -3 

For each purpose listed below, write 
do when you are a working adult. 

a) My chosen occupation: 

b) Purpose 

Rest or recreation 

Personal developqient 
Career development 
Vocational interests 
Societal needs 
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one leisure activity you would like to 
Leisure activity 



A-CCEPTABLE RESPONSES 

Each activity must relate to purpose indicated, and all activities must be 
avaliable/ appropriate to occupation. 
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2. Sa -1 
Complete the following. 

b) The job cluster in which I ann most interested is: 

For each level listed below, select one occupation fronn the job cluster of 
your choice and identify two acceptable training routes for each. 
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c) 

Unskilled 
Semi skilled 
Skilled 

Professional/ 
Managerial 



Occupation 



Training lioute Alternate Training Route 



ACCEPTABLE RESPONSES 

c) Levels of occupations listed should be checked against theOOH, DOT, or 
other resource used for this unit of guidance instruction. Training routes 
should be appropriate combinations of on-the job training; apprenticeship 
training; trade or technical school; community college; college or university; 
correspondence; armed services course work; armed services experience; 
independent study; high school courses; on-the-job experience. 
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Complete the following. 

a) The occupation I think I would like to enter is: 

b) The best source of information about training requirements for that 
occupation is: 

Using that source of information, list all possible training routes for the 
occupation you chose and complete the following. 

c) Possible training routes En trance Requirements 

1. 



2. 



3. 



ACCEPTABLE RESPONSES 

There are very few occupations for which only one training route is possible, 
including medicine, law. and teaching. If the instructional unit has broadened 
the student's perspective, he should be able to list two or more trammg 
routes for the occupation of his choice. The key is appropriateness of the 
training routes listed. The list should include the most obvious, (e g., col- 
lege and medical school for an M.D. ); but should also list another alternative. 

Except for professions, listing two or more institutions of equal level is not 
acceptable (e.g.. Cal Tech and M. I. T. ). For professions, two institutions 
of equal level may be listed if_the entrances requirements differ significantly 
(e g . University of San Diego and Northrop Institute of Technology). 
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It is time to decide how and where you will train for the occupation you hope 
to enter. 

Please complete the following. 

a) The occupation I want to enter is: 

b) Two possible training routes are: 
1. 

2. 

c) I plan to follow training route # . 

d) Reasons for choosing this training route are: (check one or more) 

1. it is consistent with my values 

2. it is consistent with my interests 

3. it is consistent with my abilities 

4. it is consistent with my finances 

5. other (please specify) 



ACCEPTABLE RESPONSES 



b) Check training routes against the DOT or OOH. 

d) Responses to d) must be validated by teacher and/ or counselor judgment. 



-290 

• 3.1a -1 

Write a paragraph about your life style (personal care the way you dress, 
your relationship with parents and with friends, where you live, productive 
activity, how you use your free time) and tell what this life style communi- 
cates to others about your interests, attitudes, and values. 



ArrrPTAPT.r wrgpQNSES 

Paragraph should include at least three of the following components of life 
style: personal care and adornment, nature of abode, interrelations with 
family and friends, productive activity, recreation, intellectual activity, 
and use of solitude. At least two of the three attributes communicated 
(interests* attitudes, and values) should be addressed. 
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Complete the following indicating how each is connnnunicated through your 




How communicated (check one or more) 









Relations 


Relations 




Productive 


My interests: 


Dress 


Home 


with family 


with friends 


Recreation 


activity 


My abilities: 














My values: 














My attitudes: 















ACCEPTABLE RESPONSES 

Responses must be reasonable and relevant. 



ERIC 
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3aa -3 -292. 
Complete the following. 

a) My tentative occupational choice is: 

b) My preferred life style is: (fill in the blanks) 

1, ^ ^dress 

2 » home 

3. family relations 

4. relations with friends 

5. ^productive activity 

6. r ecreation 

7. intellectual activity 

8. use of solitude 

c) Parts of my preferred life style that may conflict with my occupational 
choice: 



d) Write a short paragraph telling how your occupation and your life style 
influence each other. 



ERIC 



ACCEPTABLE-RESPONSES 

b) Each blank should be completed with a reasonable (appropriate for the age 
level) and relevant (appropriate for the category) response. 

c) Logical conflicts should be listed. 

d) Paragraph should include constraints of time, locale and activity imposed 
by occupation, and indications of how conflicts, if any, could be resolved or 
compromised. 
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List your characteristics in each of the following categories and state how- 
each could be expressed through work and/or leisure activities. 



Characteristic 

a) Abilities: 
1. 
2. 



b) Interests: 
1. 
2. 



c) Attitudes: 
1. 
2. 



May be expressed through the following leisure or work 
activity . - 



1. 



1. 



d) Values: 
1. 
2. 



ACCEPTABLE R £.SPO iSES 



Student should list two characteristics under each category, llesponses in 
second column must be reasonable (something the student might pursue in 
work or leisure) and relevant (in.terms of the characteristic the activity is 
intended to express). 



3.1b -1 
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a) From the job cluster that interests you most, choose three occupations 
which you might find satisfying. 

1. 
2. 
3. 



b) Analyze each of these three occupations in terms of your interests and 
values and check the appropriate column for each. 





Occupation I 


Occupation II 


Occupation III 


My interests: 


2 mis- 
match» match 


' mis- 
match j match 


\ mis- 
match < match 
1 — 1 


1. 

2. 

My values: 

1. 

2. 


1 


1 

« 

1 

1 

1 
1 


I 

i 
1 

1 



ACCEPTABLE RESPONSES 

a) Check occupations against job cluster by using DOT or OOH. 

b) Each occupation should be checked against eqch interest and value. 
Relationships should be logical. 



3ab -2 

The satisfaction people derive from their jobs varies according to their 
interests and values. 

What kinds of satisfaction would you expect in each of the following cir- 
cuncistances: 

a) working for yourself 
1. 

3. 
4. 

b) working for a large organization 
1. 

2. 
3. 
4. 

c) working for the government 
1. 

2. 

3. 
4. 

ACCEPTABLE RESPONSES 



(see next page) 
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Criteria for Job Satisfaction 
Job is interesting or fun to do. 

Job is worthwhile; of help to mankind; environnaental or ethical concerns. 
Job is secure. 

Job gives sense of power, prestige, status; opportunity for advancement. 
Job allows independent work can set own pace; being on my own; oppor- 
tunity to make my own decisions sbmetlme; nobody bothers me at work. 
Job provides a challenge and sense of responsibility. 
Job provides self-improvement. 

Job doesn't require taking responsibility; simple; not much pressure. 
Job provides good working conditions, hours, location, fringe benefits. 
The pay is good. 
Safety. 

Specific duties or requirements of the job; (typing; I like taking care of 

babies; manual skills involved in the job; get to travel) 

Recognition by others (customers thank me for good service) 

Ability to produce a high quality product or provide a quality service (making 

sure cans sit neatly on shelf) 

Seeing the company or myself succeed 

Interpersonal relations (meeting people; the people I work with) 
Experience; learning specific job skills 
Developing skills in interpersonal relations 
Use nny -creativity; be resourceful 



3.1b -3 
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Most jobs do not provide all the satisfaction we need. 

a; If you were to enter the occupation of your tentative choice, which of the 
following might be true? (Place a check in front of each statennent that 
'.might be true, ) 

1. Job is boring, monotonous, repetitive, dehumanizing. 

2. Job is not satisfying (feel of no help to other; concern for environ- 
ment or personal ethics). 
3. Insecurity of the job. 

^4. Not enough power, status; no opportunity for advancement (low 

man on the stick; have to do all the dirty work). 

5. Have to take orders; not enough independence, 

^6. Too much independence (work by myself; no supervison). 

7. Not enough challenge or responsibility (no chance to use talents; 

waste of potential. 
^8. No chance to improve one*s mind. 

9. Too much responsibility or challenge (too much competition; 

it made me nervous; you really work there). 
10. Poor working conditions, hours, location, fringe benefits (dirty; 

get up early; weather conditions; have to stand in one place all 

the time. 

11. Pay is low. 

12. Too dangerous. 

13. Specific duties or requirements of the job. 

14. No recognition by others. 

15. Low quality or overpriced product or service turned out on the 

job. 

16. Seeing the company or myself fail. 

17. Interpersonal relations. 

b) For each statement checked above, tell how you might gain satisfaction 
in that area through other activities. 

Item No. Other activity that might bring satisfaction in this area 



ACCEPTABLE RESPONSES 

b) Other activity must be something related to the item numbered. 

ERJC Sij^ 
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a) Define human capital: 

b) Occupation of your tentative choice: 

c) Annual wages you expect to make after five years in that occupation: 
$ After ten years_$ _. 

d) Non - monetary rewards you expect from your occupation: 
1. 

2. 
3. 
4. 
5. 



ACCEPTABLE RESPONSES 

a) Definition should cover the concept that on the labor market, the person is 
worth the sum of his saleable skills and personal characteristics that con- 
tribute to job success, and that this ''capital'' can be enhanced by investment 
of time, money, and/or effort to increase saleable skills and characteristics. 

b) Any reasonable response is acceptable. 

c) should be consistent with current wage levels and with student^s probable^ 
level of success in the occupation as judged by counselor and records. 

d) Acceptable responses include prestige, opportunity for travel, opportunity 
for creativity, leisure time, opportunity to serve others, good working con- 
ditions, opportunity for advancement, opportunity to study, learn, gain new 
skills, social life, recognition, meeting people, etc. 



3.1c -2 

-299- 

List five reasons why people work. 
I. 
2. 
3. 
4. 
5. 



ACCEPTABLE RESPONSES 

Acceptable responses are: to earn a living; to keep busy; to serve mankind; 
to be productive; to furnish an outlet for talents /creativity; because they 
enjoy it; to keep from being bored; to get away from their family; to be with 
people; to learn new things; to express values; to exercise leadership; to 
achieve a sense of belonging; to be independent. 
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a) What are the two principal reasons you will want to work? 
1. 

2. 

b) Choose three occupations from the job cluster that interest you and tell 
how each would satisfy your reasons for working. 

Occupation How this will serve your purpose and needs 

1, 



2. 



ACCEPTABLE RESPONSES 

a) Acceptable responses are: to earn a living; to keep busy; to serve man- 
kind; to be productive; to furnish an outlet for talents /creativity; because 
they enjoy it; to keep from being bored; to get away from their family; to 
be with people; to learn new things; to express values; to exercise leader- 
ship to achieve a sense of belonging; to be independent. 



3; 
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a) List five things you expect to get out of yoUr work (needs or purposes 
you want it to satisfy): 



1. 



2. 
3. 
4. 



5. 



b) Occupation of your tentative choice: 

c) Things you could do to be sure the needs and purposes listed above 
will be served through this job: 

1. 



2. 
3. 



-ACCEPTABLE RESPONSES 

a) Acceptable responses are: to earn a living; to keep busy; to serve mankind; 
to be productive; to furnish an outlet for talents /creativity; because they ^ 
enjoy it; to keep from being bored; to get away from their family; to be with 
people; to learn new things; to express values; to exercise leadership; to 
achieve a sense of belonging; to be independent. 

b) Any reasonable response is acceptable. 

c) Acceptable responses are: improved attitudes, extra effort, development 
of additional skills, leadership on the job, participation in recreational 
activities sponsored by the company, union activities, etc. 

Not acceptable: a second job, or activities not connected with the job. 
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a) Which occupation would provide a person 
for creativity? 

1. Clerk 

2. Laborer 

3. Assennbly line worker 

4. Architect 

b) Which occupation would probably provide 



with the maximum opportunity 




a person with the highest income? 



1. Teacher 

2 . Laboratory technician 

3. Civil engineer 

^. Cook 

c) Which occupation would probably provide. a person with the most oppor- 
tunity for the expression of personal values in his work? 

1. Laborer 

^2. Laboratory technician 

3. Minister 

4. Engineer 

d) Which of the following occupations would allow a person to be free from 
the care and worry involved in supervising others on the job? 



1. Foreman 

2. Director of operations 

^3. Airline pilot 

^4. Clerk . . 

e) In which of the following occupations is a person most likely to receive 
recognition and praise ? r 

1. Nurse 

2. Teacher 

3. Entertainer 

^4. Truck driver 

f) In which of the following occupations is a person most likely to be 
recognized for exceptional* mastery and achievement? 

^I. Writer 

. 2. Harbor 

'A. Social w()rk<*r 

4. I^ricst 



ERLC 
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AS' 

g) In which of the following occupations ivS a person nnost likely to achieve 
a sense of belonging? 

1. Auto salesman 

2. Accountant 

3. Radio announcer 

4 , Soldier 

h) Which of the following occupations would provide a person with the most 
opportunity to control and direct others? 

1. Hairdresser 

2. Deliveryman 

3» Sales clerk 

^4, Teacher 

i) Which of the following occupations would provide a person with the most 
opportunity to directly help and serve others? 

1. Bricklayer 

2* Truck driver 

^3. Social worker 

4» Carpenter 

j) Which of the following occupations would allow a person to express the 
most creativity on the job? 

1. Machinist 

2. Accountant 

3. Airline pilot 

^4. Industrial designer 

k) Which of the following employers would provide an employee with the 
most regular (steady) income? 

1. Farming 

2^ Civil service 

3. A small business 

^4, Large manufacturing corporation 

1) Which of the following occupations would provide a person with the most 
independence on the job? 

1. Teacher 

2» Draftsman 

3. Farmer 

4. Production line worker 



ERLC 
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3. 2a -1 



ACCEPTABLE RESPONSES 
4. 3. 3. 4. 3, 1, 4, 4, 3, 4, 2, 3 



ERIC 
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Some of our characteristics are important to us, and we want to find outlets 
for them in our work. For instance, if we love to be with people and to talk, 
it would be difficult for us to work eight hours every day in a small closed 
room by ourselves. 

List the characteristics that are important to you and describe the compon- 
ents of a work environment that would be important in terms of these char- 
acteristics. 

a) Characteristic b) Components of work environment 

Interests: 

1. 1. 

'i 

2. 2. 

Abilities: 

1. 1. 

2. 2. 

Attitudes: 

1. 1. 

2. 2. 



Values: 

1. 1. 

2. 2. 



-AGCKPTART.F RESPONSES 

a) Characteristics must be grouped under appropriate headings. 

b) Responses must be relevant to the characteristic named. 
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3.2a -4 . . 

Sometimes our characteristics conflict with our work environment. 

Identify one area of conflict at school, at home, or on the job, and outline 
a plan for overcoming this conflict. 



-306- 



a) 



My ckarac^teristic 



Conflict 

Characteristic of work environment 
at home,^ at school, at work 



b) Plan for overcoming this conflict: 



ACCEPTABLE RESPONSES 

a) Conflict must be real (e.g., "I*m a night person, but my parents make 
me go to bed early. *') 

b) If conflict Is real, response must be a constructive compromise. Com- 
promise must be reasonable (appropriate for the person (s) involved) and rel- 
evant (not ignoring the needs of the student or the reality of the environment). 



3 
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No matter how many good qualities we h^ve, acquiring additional positive 
personal qualities can improve working conditions at school, at home, or 
at work. 

a) Name two personal qualities that could improve working conditions at 
school, at home, or at work: 

1. 
2. 

b) How could you acquire these qualities? 
1. 

2. 



ACCEPTABLE , RESPONSES 

a) Qualities must be related to interpersonal relations or quality of work, 

b) Responses must be reasonable (appropriate for the age level) and relevant 
(suggested procedures related to the quality). 



3.2b -2 -308- 

a) Name three elements of working conditions that would be in conflict with 
your interests, attitudes, or values: 

Working condition Area of conflict (Interest, attitude, values) 

1. 

2e 

3. 

b) For each working condition listed, tell whether this could be changed 
by the worker. 



ACCEPTABLE RESPONSES 

a) Relation of working condition to personal characteristic should be real. 

b) There must be some attempt to show that the worker could at least 
partially affect the working condition. 



Suppose a large airline has the following policy: 
" All stewardesses must be unmarried women between the ages of 21 and 35. " 
How would you change the policy? Write your new policy below. 



ACCEPTABLE RESPONSES 



Acceptable changes would be: no restriction; can be married or unmarried; 
divorcees or widows could be eligible; liberalized under given conditions, 
married but no children; no change, or mentions no change; restrictive 
change, married only, never been married. 

Other acceptable responses would be: no restriction as to sex; men allowed 
under given conditions; no change or mentions no change; or males only. 

As to age: no age limit; extends the age limit; increases the age span, but 
not to 65; upper limit 65, lower limit over 21; increases. the age span under 
given conditions (e. g. , "may be 21 - 55 if they are healthy"). Other 



o 



acceptable responses are: no change, or changes range but not span U» 
51 - 65); or age span less. 

Other acceptable responses would be: lifts more than one other restriction; 
lifts one restriction -- weight, college, race, equal opportunity employment; 
lifts a restriction under given conditions, gives a combination of restrictive 
and nonrestrictive changes; one restrictive change; or more than one 
restrictive change. 
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There are many state and federal laws designed to protect the worker. 

Summarize two labor laws rejated to the occupation of your choice, and 
identify two agencies that can help you with labor relations. 

a) Occupation of your tentative choice: 

b) Two related labor laws: 
1. 

2. 

c) Two agencies that can help with labor relations: 
1 

2. 



ACCEPTABLE RESPONSES 

b) Acceptable responses are: worker safety; minimum wage; fair employ- 
ment practices; equal opportunities; civil rights, etc. 

c) Labor relations board; union or employee organization; Better Business 
Bureau; private employment agency, etc, ' . 
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3.2c -3 

Write a paragraph about the occupation of your choice, specifying the rights, 
privileges, and responsibilities of a worker on that job. 



ACCEPTABLE RESPONSES 

At least two rights/privileges And two responsibilities should be specified. 
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3,2c -4 

All workers in the community have rights and responsibilities. 

liist five rights and five responsibilitios of every worker in the community. 

Kesponsibilities 



a) 


RierhtS 


b) 


1. 




1. 


2. 




2. 


3. 




3. 


4. 




4. 


5. 




5. 



ACCEPTABLE RESPONSES 



a) Acceptable responses are: to be paid for their work; to get a fair wage; 
not to he discriminated against; to have a vacation; to be paid for reasonable 
sick leave; Social Security; safe working conditions, etc, 

b) to be on time; work during working hours; to be loyal to the employer/ 
fellow workers; to pay taxes; to observe safety rules; to get along with others 
on the job; to cooperate with other workers, etc. 
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Some jobs are repetitive, and the worker works with only one part of the 
finished product. 

Name one repetitive job in each of the following job levels: 

a) Unskilled: 

b) semi-skilled: 

c) skilled: 



ACCEPTABLE RESPONSES 

a) assembly line sorting; ditch digging; labeling, etc. 

b) assembling; coil winder; scanner; radiation monitor; chemical preparer, 
etc. 

c) cable splicer; die maker; machine operator; welder, etc. 



3.3a -2 -31H 

Write a paragraph telling how you would feel if you had a repetitive job and 
couldn't see how it related to the finished product. 



ACCEPTABLE RESPONSES 

The emphasis is on feelings . The response should indicate a response to 
repetition and to isolation from the finished product. 
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3. 3a -3 



a) Mr. Smith has a job. AH day long he runs a machine that punches 
holes in leather belts He does the same thing every day. 

Bo you" think is possible that Mr. Smith likes his job? 




I don't know 

b) Give a reason for your answer. 



c) Suggest a leisure time activity from which Mr. Smith might derive 
personal satisfaction. 



ACCEPTABLE RESPONSES 



b) Acceptable responses are: likes the repetitive nature of the job; job is 
easy; not much physical work; likes thfe people he works with; likes working 
with leather: likes running machines; working with hands; likes punching 
out holes; likes mental aspects; (e.g., the lack of responsibility, being able 
to relax and let his mind wander, etc. ). Other responses could be: gets 
satisfaction from doing a job well, gives evidence to show that he likes it 
(if he didn't, he'd quit); likes it because he has /may have a low mentali+y; 
the only job he could get, unqualified for another; he can relax. 

c) Since Mr. Smith's job keeps him in one spot doing one thing, the activity 
suggested should include both movement and variety. 
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3, 3a -4 

You know your abilities, interests, attitudes, and values. You also have a 
tentative occupational choice. Now it is time to complete your plans. 

Please complete the following: 

a) Occupational choice: 

b ) Training -route : 

c) Job placement resources: 



A CCEPTABLE RESPONSES 

This should be the final unit. Student should be able to justify each step 
of his/her plan a), b), and c) in terms of his own characteristics. 



ERIC 
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CHAPTER XII 

/ 

PROCEDURAL GUIDE FOR , EVALUATION OF MASTER PLAN 



The Master Plan for Career Guidance and Counseling is designed 
as a dynamic and self -renewing system. It is designed to pro- 
vide continuous feedback to decision makers in order that they 
may assess the fidelity of implementation of the program, eval- 
uate the results in terms of student performance, compute cost 
effectiveness, and make decisions as to continuing or modifying 
each portion of the program. To serve all these functions the 
Plan must include provisions for recording data on all phases 
of the program. It is suggested that the procedures outlined 
in the example in the Guidelines for Strategy Implementation 
be followed. For each objective that is to be implemented, a 
separate plan should be made. This plan should include the 
goal, the subgoal, the objective, the need which this objective 
addresses, the strategy to be used to achieve the objective, the 
person(s) who will be r espons ible f or implementation of the strat- 
egy , baseline data, process evaluation criteria , and specificate- 
ion of the criterion measures to be used for outcome evaluation 
and time and task analyses. This outline will make it possible 
to mbnitor progress toward each objective, and to determine 
whether any parts of the program need to be modified en route. 

It is suggested that the selection of objectives to be imple- 
mented in any year be a function of cooperative effort on the 
part of the school administrators and counselors using the in- 
put from teachers, students, parents and business representatives 
as represented by the needs assessment and development of school 
goals and objectives, in concert with District goals and priori- 
ties for the year. Preparation of the outlines suggested above, 
and determination of the strategies and criterion measures to be 
applied, should be accomplished by the counselors and adminis- 
trators with the help of those teachers who will be involved in 
the implementation. Curriculum will need to be determined. 

Although the Master Plan suggests strategies and outlines current 
programs that are addressing each goal, the school personnel will 
need to study the alternate strategies available in order to pick 
the one that is most apt to be effective with the least exper ' \- 
ture of resources. Curriculum will need to be determined. F 
instance, some decisions will have to be made about which set of 
career clusters, job families, etc. to use. It is expected that 
the school personnel will work closely with the District director 
of pupil personnel and with the coordinator of vocational edu- 
cation in determining curriculum in these areas. Although sug- 
gested criterion measures appear in this document, criterion 
measures will need to be refined when the curriculum is determined. 
Criterion measures are useless unless they address the content 
being taught. The expanded strategies on page 176 will serve as 
an example of how the content is determined at the time the strat- 
egy is detailed. The criterion measure would follow the content 
of the strategy. 
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Once the objectives, strategies, implementers , and criterion 
measures have been determined, it will be important to design 
a time and task analysis for each objective. (See Table XXXII), 
The time and task analysis will spell out, in chronological 
order, the specific activities to be performed to reach the ob- 
jective, the person responsible for their performance, the ex- 
pected date of their completion and the criteria to be used to 
determine if they have been accomplished • The time and task 
analysis used in preparation of the Master Plan will serve as 
an example of this time and task analysis. (See pages 11 -22). 
Working closely with the District director of pupil personnel, 
each school administrator will be expected to maintain the time 
chart and to report to the director whenever there is need to 
deviate from the plans. The time and task analysis serves as 
a 'monitor for implementation of the program; in other words,, 
it serves as proof that staff members are doing what they said 
they would do to implement the objectives . 

Student outcomes will be determined by administering the cri- 
terion measures. If a large group of students has participated 
in the program, e.g. a total class, the counselor may wish to 
evaluate a random sampling of the group rather than administer- 
ing the criterion measure to each student. A table of raiidom 
numbers should be used for this purpose, with names selected 
from an alpha or numerical list of students. If a random se- 
lection method is used for evaluation, no student will need to 
be evaluated on more than one objective, yet there will be ad- 
equate data to provide for decision makers evidence of the ef- 
fectiveness of the program for each objective. 

STUDENT PROFILES 

Since the Master Plan posits that graduating students' career development 
will be enhanced by attainment of these objectives, the counselor will need 
to help each student keep a record of where he/she is on the career develop- 
ment continuum. The student profile on page 319a and 319b suggests an easy 
method for recording student progress. This profile could follow the stu- 
dent as he/she moved through high school, and would help identify areas he/ 
she has mastered, and areas still lacking. Each objective of the Master 
Plan is represented on this profile, as is each level of each objective. 
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School' 



Counselor 



Student 



Year of graduation 



(Directions to counselor: insert date on which student attainment of 
objective was verified.) 



I Career Planning anJ Decision Making 



1.1a 
1.1b 
1.1c 
1.2a 
1.2b 
1.3a 
1.3b 
1.3 c 
1.4a 
l.Hb 
l.«^c 
1.5a 
1.5b 



Level 1 



Level 2 



Level 3 



Level 4 
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6UHSD, Pupil Personnel Services - Master Plan for Career Guidance and 
Counseling: STUDENT PROFILE (continued) 



II Education, Work and Leisure Alternatives 





Level 1 


Level 2 


Level 3 


Level k 




2.1a 












2.2a 












2.2b 












2.3a 












2.3b 












2.4a 












2.4b 












2.5a 













III Life Styles and Personal Satisfactions 





Level 1 


[ ■ . — 

Level 2 


1 

Level 3 

t 


t~ 

Level _4 


1 


3.1a 












3.1b 












3.1c 












3.2a 












3.2b 












3.2c 












3.3a 
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STAFFING STRATEGIES 



Implementation of any new program requires re-examination of 
staff deployment. Implementation of the Master Plan for 
Career Guidance and Counseling must be interfaced with the on- 
going program. The Master Plan furnishes for each school's 
decision makers the information necessary to plan effective use 
of current staff and to determine whether current staff needs 
to be augmented in order to implement each component of the Ca* 
reer Guidance and Counseling program. Results of the assessment 
of current status (Chapter IV) and the assessment of current pro- 
gram (Chapter IX) provide evidence of what is currently being 
done in career guidance, by whom, and through what means. Re- 
sults of the assessment of counselor competencies show current 
counselor skills and capabilities and suggest areas in which staff 
development is needed. 

A missing element, and one that needs to be implemented early in 
the fall, is establishment of baseline data. Utilizing needs 
assessment data which identified priority needs (Chapter III) and 
current status data which identified areas of current emphasis 
(Chapter IV), each school will select from its Master Plan those 
objectives that would be most desirable for the 1975-76 school 
year. Decisions will need to be made as to the grade level at 
which each objective should be attained. Criterion measures for 
these objectives will need to be administered to a random sample 
of students at the appropriate grade level to establish baseline 
(e.g.-- establish the degree to which the objective is being met 
with current program components , both in the classroom and in 
counseling and guidance settings). 

Analysis of the baseline data will furnish for the decision makers 
the information necessary to select for implementation during the 
1975-76 school year, those objectives for which there is the great- 
est need (e.g., objectives with the greatest discrepancies between 
what i£ and what should be mastered by the students). 

Once objectives have been selected, the school staff will need to 
look at current practices (Chapter IX) and suggested strategies 
(Chapter X) to determine the most parsimonious and effective way 
to help students achieve each objective. When strategies have been 
selected, task analyses and time lines will need to be completed. 
In other words, what materials and activities, what physical facil- 
ities, how much time will be needed to implement the selected strat- 
egy; also , what competencies ( knowledges and skills) will be re- 
quired of the person(s) responsible for implementing the selected 
strategy. At this point the principal will need to analyze his 
current staffing strategies to determine whether any changes need 
to be made. Obviously, a program of this magnitude and importance 
cannot be implemented by counselors alone. Because of the content 
areas, the relationship of the content to the various subject areas, 
and the need to administer the c6ntent to all students at the approp- 
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riate developmental level, much of the program will need to be 
implemented through classroom instruction. There are many re- 
sources available to help the decision makers identify the 
appropriate classes and select those staff members best quali- 
fied for the implementation of each objective. It may be appar- 
ent that no one on the staff has the necessary competencies, and 
staff development programs will need to be planned. 

Because of the time and the budgetary constraints, staffing strat- 
egies will need to be within the parameters of current staffing 
formulas. Re-allocation of responsibilities in terms of student 
performance objectives, weeding out those activities that are non- 
productive or counterproductive, will invariably result in find- 
ing that the current staffing ratio is not as inadequate as it 
had been assumed to be. Time can be found for priority activi- 
ties. There will need to be trade-offs; some less essential ac^ 
tivities (those that have been found not to result in attainment 
of priority student outcomes) will need to be abandoned in favor 
of those which will result in attainment of the selected objec- 
tives of the Master Plan. 

Principals are urged to consider a number of alternate strategies 
for assignment of individual staff members. It is suggested that 
a concerted effort be made to explore the use of student assis- 
tants, recent graduates, adult volunteers, and community resources 
to augment the current staff. Students who have achieved some of 
the objectives can be trained to work with other students, and 
will thereby reinforce their own learning. Recent graduates can 
serve as resources. Adult volunteers can be trained to serve as 
teacher aides. Experts from community businesses and industries, 
labor and government, can provide some of the knowledge and skills 
which the school staff lacks, or which are in short supply. 

The intent of this chapter has been to outline the areas of infor- 
mation that have been provided through the development of the 
Master Plan, and to suggest how this information will be used to 
help the decision makers in each school identify objectives to be 
assessed, establish baselines for those objectives, select objec- 
tives to be implemented in 1975-76, and determine best staffing 
strategies for implementation of those objectives. 
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CHAPTER XIV 
BUDGET PROJECTIONS 

I 

Since the 197S--76 budget has been determined, principals are 
aware of the amount of money available to them for implemen- 
tation of the first phase (se'leclied objectives) of the Master 
Plan. Because the budget is largely decentraliased , principals 
do have flexibility in utilization of the monies available to 
to them. It is obvious from Chapter I and Chapter III that the 
objectives of the Master Plan are desired by students, staff 
and community • It will be the principals * responsibility to 
set priorities not only for the Master Plan but for other pro- 
grams as well • The Master Plan can serve as an organizer for 
the total curriculum, furnishing a vehicle for determining 
inter-relationships of the various programs and for setting 
priorities across programs. 

As suggested in the previous chapter, principals will need to 
make decisions based on best use of adopted budget and staff 
formulas, but augmented by a community outreach that encourages 
participation of business and industry. With the funding prob- 
lems currently being faced by all public schools, it is imper- 
ative that decision makers take a close look at the cost effec- 
tiveness, cost efficiency, and cost benefit of each program in 
terms of student outcomes, in order to allocate funds in those 
areas that have the best payoff for students. No longer is it 
acceptable to merely add new programs to existing ones; rather 
current programs roust be scrutinized and, where necessary, mod- 
ified to allow for integration of needed programs such as those 
proposed by the Master Plan. 
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CHAPTER XV 
NEXT STEPS 



The Master Plan for Career Guidance and Counseling is a dynamic 
system, based on establishment of what is current ly being accom- 
plished in this area, and on what should be accomplished. Sug- 
gested next steps and time lines are presented in this chapter. 
Each school will need to address each of these steps. 

1. Using needs assessment data (Chapter III) and current pro- 
gram assessment data (Chapter IX), identify priority objec- 
tives for possible implementation during 1975-76. 

Target date: October 1, 1975 

2. Determine most appropriate grade level (or developmental) 
level) for implementation of each of the identified objec- 
tives . 

Target date: October 1, 1975 

3. Administer criterion measures for each of the identified 
objectives to a random sample of students at the approp- 
riate grade level. 

Target date: October 1 to November 1» 1975. 

4. Analyze results of criterion assessment to identify objec- 
tives with the greatest discrepancy between what is and 
what should be, and select objectives for implementation 
during 1975-76. 

Target date: November 1 to November 17, 1975. 

5. Using current program assessment data (Chapter IX) and sug- 
gested strategies (Chapter X), consider alternate possible 
strategies for implementation of the selected objectives, 
and select the strategy that holds the most promise for 
attainment of each objective, with the least expenditure 

of resources. Care should be taken to build on current 
effective programs, rather than "re- invent ing the wheel". 
It will be found that implementation of one strategy may 
result in the attainment of several objectives^ 

Target date: December 1, 1975. 

6. Determine the competencies (knowledge and skills) needed fo 
implementation of each strategy and analyze staff competen- 
cies to determine the person(s) best qualified. 

Target date: December 15, 1975. 
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NEXT STEPS (continued) 

7. Identify any competencies not possessed by current staff, 
and work with the District director of pupil personnel 
services to plan necessary r^staff development programs. 

Target date: December 15^ ;975. 

8. Complete a time and task analysis for the implementation 
of the strategy selected for each of the objectives, (in- 
cluding administration of c:riterion measures), defining 
the activities to be performed, the person(s) responsible 
for the performance of each ' act ivity , the criteria for 
assessing performance of the activity, and the date by 
which the activity is to be accomplished. See Chapter II, 
page 11 for an example of a time and task analysis. 

Target date : January 1 , 197 6 . 

9. Examine alternate staffing strategies (Chapter XIII) and 
select the strategy that will provide the most efficient 
and effective program for attainment of the selected ob- 
jectives. 

Target date: January 1, 1976, 

10. Prepare program budget within framework of the total school 
budget. 

Target date: January 15, 1976. 

11. Implement the strategies and evaluate. 

Target date: February 1, 1976 to June 30, 1976. 

12. Begin monitoring process. 
Target date: February 1, 1976. 

13. Modify as indicated by information provided by monitoring 
system . 

Target date:. February 1 , 1976 to June 30 , 1976. 

m. Evaluate each strategy in terms of student performance. 

Target date^ February 1 , 1976 l:o June 30 , 1976 (at completion 
of implementation of each strategy) . 

15. Modify goals^ objectives, strategies and/or criterion measures 
of the Master Plan based on evaluation data. 

Target date: Continuous. 

3o 
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Chapter XV 

NEXT STEPS (continued) 



The Master Plan presented in this document is only a beginning. 
It provides a model, content, and goals and objectives which 
appear to be desirable and feasible, but only after implemen- 
tation and evaluation can it be refined* Until there are base- 
line data, and outcome data available, this document will serve 
as a framework for action; as data become available, decision 
makers will have the information and the opportunity to tailor 
the Plan to changing student needs. Objectives may be combined, 
modified, eliminated or redefined. With experience, more par- 
simonious strategies may be found. As curriculum content is 
defined, criterion measures will be made more specific. The 
Master Plan will have become a self -renewing process, constantly 
changing to respond to changing student and community needs. 




APPENDICES 



Vocational Counselors - 

Grossmont - Ed Slagle 
Helix - Jim Thurman 
El Cajon - Phil Rogers 
Mt. Miguel - Dave Phillips 
El Capitan - Dick Brovm 
Granite Hills - Jan Ryder 
Monte Vista - Harry Lashmet 
Santana - Eleanor Sherrell 
Valhalla - Larry Maw 
Chaparral/Skyline - Charles Mosse 
Special Education - Frank Kowalski 
District Administration -Jack Cavanagh 

Responsible Administrators - 

Grossmont - Pat Carroll 
Helix - Gordon Teaby 
El Cajon - Ben Amador 
Mt. Miguel - Robert Pyle 
El Capitan - Richard Plum 
Granite Hills - Glen Otterson 
Monte Vista - Joe Smidt 
Santana - Sid Gerstler 
Valhalla - Curt Fauth 
Chaparral - Frank (ble 
Skyline - Martin Kennedy 
Special Education - Robert Daily 
ROP - John Sharon 

El Cajon Adult Education - Don Karlson 

Dr. Robert Otto - District 

Dr. Stan McClintic - District 

Jack Cavanagh - District 

Don Gilmore - ROP 

Dr. Tom Jacobson - District 




B. Record of vocational counselor attendance at regular meetings. 

( See next page) 



SCHOOLS, 
Counselors 



MEETING DATES 



June.12> 1975 
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GROSSMONT - 
Nada Lee 
Ed Kintzele 
Angie Marshal 1 
Ed Slagle 

HELIX - 

Sam Singer 
James Thurman 

EL CAJON - 

Arthur Pegas 
Phil Rogers 

MT. MIGUEL - 
Dave Phillips 

EL CAP I TAN - 
Oick Brown 



GRANITE HILLS - 
Tom Rinks 
Jan Ryder 
Bob Vega 

MONTE VISTA - 
Harry Lashmet 
David Polich 

SANTANA - 

Sally Cochenour 
Bill Dunmeyer 
Barbara McCluskey 
Don Newcom 
Eleanor Sherrell 
Barbara Spaulding 

VALHALLA - 
Pam Jordan 
Larry Maw 
JoAnn Smith 

CHAPARRAL - 

Charles Mosse 

SPECIAL EDUCATION - 
Frank Kowalski 

ADULT EDUCATION - 
Don Karl son 

^blSTRICT - 

Jack Cavanagh 

R,0,P. - 

O John Shajion 
ERJC Don Gilmore 
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SCHOOL SCHOOL NO. NO. OF PANEL MEMBERS 



Gross mont 


01 


47 


Helix 


02 


26 


El Cajon Valley 


03 


80 


Mount Miguel 


04 


41 


ElCapitan 


05 


61 


Granite Hills 


06 


82 


Monte Vigte 


07 


14 


Santana 


08 


39 


Valhalla 


09 


43 


Chaparral 




12 


Skyline 




12 
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C, Re viewer / React or Panel 



STUDENTS 



Name 



Grade Level 



Pos it ion 



Helix 



Aunan, Bob 
Goodell, Edwina 
Hays , Kelli 
Kinsella, Sally 
Mitchell, Kathy 
Ridgeway, Jerry 

El Cajon 

Balaz, Kimberly 
Butson, Becky 
Eisloeffel, Paul 
Ellis, Kathrine 
Freeman, Shelly 
Hartman, Tammy 
Jennings, Jeanette 
Koscierzy nski , Monica 
Long , Diane 
Mart in, Virginia 
Moore , Joni 
Parsons , James 
Ponce, Cindy 
Sharrar, Mary 
Smith, Cheryl 
St anger , Laura 
Timrnons, Melody 
Vacala, Patricia 
Walton , Brenda 
Rumble , Gail 
Najor, Florence 
Spickert , Cindy 
Seljan, JoJo 
Fronabarger, Cindy 

Kt. Miguel 



11 
11 
11 
11 
9 
11 



12 
12 
12 
12 
11 
11 
10 
12 
12 
11 
11 
12 
12 
12 
11 
12 
10 
10 
12 



ASB 
ARB 
ASB 
ASB 
ASB 
ASB 



Officer 
Officer 
Officer 
Officer 
Officer 
Officer 



ASB 
ASB 
ASB 
ASB 
ASB 
ASB 
ASB 
ASB 
ASB 
ASB 
ASB 
ASB 
ASB 
ASB 
ASB 
ASB 
ASB 
ASB 
ASB 
ASB 
ASD 
ASB 
ASB 
ASB 



Officer 
Of f icer 
Officer 
Officer 
Officer 
Officer 
Officer 
Officer 
Officer 
Officer 
Officer 
Officer 
Officer 
Officer 
Officer 
Of f ic er 
Officer 
Officer 
Officer 
Officer 
Of f i cer 
Of f i cer 
Of f icet* 
Officer 
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Cruz , Maureen 
S t enbeck , John 



Kazen 
Shunk 



Candy 
Larry 



12 
11 
12 
12 



ASB President 
ASB Vice Presdent 
Secretary 
Commissioner of 
F inance 



Rev iewer/ Re actor Panels 
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Name, 

F.l Capitan 

Dion, Donna 
Adams, Becky 
ThoTnas, Patti 
Oftedahl, Sonja 
Lewellen, Luann 
Unden, James 
Goldstein, Candi 
Galea, Sandy 
Araujo, Ron 
Dennis , Gerri 
Hartung, Heidi 
Eyer, Cathy 
Finch , Mike 
Rongstad, Mario 
Sovereign, Steve 

Granite Hills 

Schimpf, Kerry 
V/armuth, Dale 
Toth, Jo Ellen 
McMillan, Kathy 
Nooney , Cheryl 
Lawrence, Emily 
Berger, Mary Jo 
Keeler, Sandy 
Sanchez, Lauren 
Faro, Mickie 
Garrett, Donna 
Hart , - iry 
Py le , Annette 
V/agner , Jim 
Elston, Lynette 
Ancona, Francie 
Lashme t , Kalen 
Henry , Debbie 
Jacob , Ann 
Leslie , 
Sanchez , 
Schad, Rachel 
Monet t , Donna 
Wes t , Syndy 
Yarber , ' - - * 
Yarber , 



Chris 
Dana 



Janice 
June 



Grade Level 



12 
12 
11 
11 
12 
12 
11 
12 
10 
11 
10 
11 
12 
12 
11 



OS it ion 



President 
Vice President 
Seci^et ary 
Treasurer 
Student Affairs 
Comm. of Boys Ath. 



Comm 
Comm 
Comm 
Comm 
Comm 
Comm 



of 
of 
of 
of 
of 
of 



Ath. 



Girls 
Pep 
Sales 
Sales 
Publicity 
Elections 
Student at Large 
Student at Large 
Student at Large 



Pres ident 

Vice President 

Secretary 

Attorney General 

Commissioner 

Commissioner 

Commissioner 

Commissioner 

Co mm is si oner 

Commissioner 

Commissioner 

Commissioner 

Commi s s ioner 

Commi s s loner 

Assistant 

Assistant 

As sistant 

Assistant 

As s i s tant 

Ass istant 

Assistant 

Assistant 

As s i s tant 

Assistant 

Assistant 

Assistant 
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Reviewer/Reactor Panels 

Name 

Monte Vista 

Davies , Bill 
Takahashi , Diane 



Grade Level 



12 
11 
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PoLiition 



Student 
Student 



S a n t a n a 

Chenowth, Candy 
Akers , Kathy 
Kingery, Jeff 
Thornburg , Caryn 
Challberg, Marilee 
Streit, Vicki 



12 
10 
11 
11 
11 
11 



President 
Worker 

President Elect 
Finance Com Elect 
VP Elect Sec. 
Finance Conm . 



Valhalla 



Bar net t 
Buckels 
Carroll 
Davies , 
Doughty 
Fielder 
Grant , 
Harms en 
Payne , 
R e t s o n , 
Sherman 



, Dill 
, Brian 
, Cindy 
Claire 
, Cindy 
, Lindsay 
Mike 
. Kay 
Martha 
Corky 
Julie 



11 
11 
11 
10 

9 
11 
11 
10 
11 

9 
11 



Parlimentarian 

Vice President 

Finance 

Secretary 

Sp or t s 

Pres ident 

Sales 

Fest ivit ies 
Pep 

Publicity 
Fine Arts 



Chaparral 

Schinidt , Julie 
Locke , Pat 
Gagner, Karen 
Seuferer, Mike 
Hev/itt, Kelly 
Lyon , Angelo 

Skyline 

V/ebb , Ginger 

M c D an i e 1 , Sylvia 

Tuck, Chris 



11 
12 
11 



ASB President 

ASB Vice President 

ASB Secretary 



Student 
Student 
Student 
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TEACHERS 
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Name 

Helix 

Lew Freed 
Ron Ray 

El Cajoh 

James Dyer 
Ron Ferkovich 
Dudley Graham 
Barbara Brooks 
James Stanner 
Norma Hirsch 
Erwin Hoik 
James Hilton 
Hoi'/ard Roberts 
James Wolf 
Jody Johnston 
Walter Gehrke 
Richard Hart 
Bruce Leonard 

Mt . Miguel 

Joyce Dakin 
Martha Morris 
Wi lliam Manderson 
Pauline Forman 
Ethelwyn Kearney 
Edward Dunn 
Jack Gormley 
Dean Immel 
Frank Malm 
Robert Holm 
June Belknap 
Col. Grey 
Gerald Sv/anson 
James Dalrymple 

El Capitan 

Amber Bradley 
William Bradley 
Glen Casey 
D i >i on Fish 
Juin/ard Graham 
Paraela Howard 



Subject Area 



tidth 
Ar t 



Agriculture 
Ar t 

Business Education 

English 

Language 

Homemak ing 

Industrial Ed uc at ion 

Mathematics 

Performing Arts 

Boy's Physical Education 

Girl's Physical Education 

Science 

Social Science 
E .H . 



Ai^t Department 

Business Department 

Educationally Handicapped 

English Department 

Home Ecoriomics 

Industrial Arts 

Language Departmen t: 

Music Department 

Ma themat ic s Depart nient 

Physical Education (Boy's) 

Physical Education (Girl's) 

ROTC 

Science Department 
Social Studies 



Home Econ. 
Math 

Agriculture 
Art 

Soc . Studies 
Girl^s ?t: 
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Revi ev/er/ Reactor Panels 
Name 

El Cap itan-Cont . 

Kenneth Lehr 
Robin Luby 
George Miller 
Don Pendleton 
Isabelle Piccini 
Art Preston 
William Rupp 
Norman Spiro 
Robin Stevens 



Subject Area 



Dept. Chairman, Ind . Arts 

Ep.p,lish 

E.H . 

Science 

Bus inesr> 

Boy's PE 

For . Lanf^ua^e 

ROTC 

Drama 



ERLC 



Granite Hills 

Julie Miller 
Vyrl Burghart 
Angie Huffman 
Dorothy Pyle 
Howard Stidham 
Jean Fremont 
Walter Winter 
Raymond Murphy 
Diane Ridgway 
Arinand Matern 
John Salyer 
William Ellett 
Edward Barrett 
Robert Baumgartner 
Glenn Ot terson 
Roberta Wads worth 

Monte Vista 

Owen Mi ller 
Bruce Bower 
George V/alsmith 

Sant ana 

George Hughes 
Dan Streib 
David Hunter 
Kathy Finley 
Ir ma Rooney 
Ed Noble 
Ken Wharton 
Gerry Bunker 
Becky Rotsart 
Martha Miller 
Bill Dakin 
V ern Daniels 
Dene Caggiano 



Art 

Business Education 

English 

Homemaking 

Industrial Arts 

Language 

Mat henat ics 

Mus ic 

Girl ' s P .E . 
Boy's P.E. 
Sc ience 

Social Science 
E.H. 

Li br ary 

Pupil Personnel Seivices 
Nur 3 e 



Social Living 
Bus iness 
Work Exp. 



Art 

Business 

English 

Homemaking 

Language 

Math 

Music 

Boy's P.E 

Girl's P.E. 

Social Studies 

S c i enc e 

Voc-Tech 

EU 



Review /React or Panels 

Name 
Valhalla 



Hel Schetselaar 
Dorothy Pascoe 
Anne von der Mehden 
Kar iana Boettcher 
Sue Blass 
Larry Barlow 
John Huffman 
Ted Bietz 
Ned Blass 
Jan Jessop 
Bud Close 
Dick Sweet 

Chaparral 

Dan Martin 
Richard Baker 
Rena Edgerton 
Richard Penberthy 
Bill Grover 

Skyline 

Donna Richards 
John Abols 
Larry Maurer 
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Gub j ec t Area 



Art 

Business 
English 

Foreign Language 
Homemaking 
Industrial Arts 
Mathematics 

Music £ -Performing Arts 
Boy's P.E. 
Girl's P.E. 
Science 

Social Science 



Vocational Teacher 

Math Teacher 

ASB Advisor 

English 

English 



Business 

M 1 litary Counseloi^ 
ROP Auto Tune-up 



34 
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Reviewer/ React or Panels 
COUNSELORS 



Name 



Helix 



Robert Eckert 

Lynn Lorsch 
Norman Robbins 
Patricia Robbins 
James Thurman 



El Cajon 



Herbert Gross 
Laura Kirchmann 
Art Pegas 
Phil Rogers 

Bernard Santana (on extended medical leave) 
Robert Duff 
Michael Mounger 
Paul Komaro 



Mt. Miguel 
Bob Sanders 
Dave Phillips 
Dave Leewaye 
Martha Cummings 



Max Keyte 
Ken Peeters 



ERIC 



Warren Bellows 



El Capitan 

John Mates 
Roy Stull 
Larry January 
Jane Beaman 
Joyce Hardin 
Dick Brown 
Ginger Brooks 
Debbie Heimstead 



d4 



Pos i t ion 



Carreer Develop me nt 
Teacher 

Counselor 
Counselor 
Counselor 
Counselor 



Senior Clas s 
Counselor 
Counselor 
Vocational 

Career Deve iopment 
Guidance Aide 
Consultant - 
Caz^eer Development 



Graduation , 

Public Relations, 
Vocational 

In-Service Training 
Testing , 

Community College 
Scholarships , 

Group Ses s i ons 

Coordinator 
Junior High Liaison 

Fr osh Tes t ing 
Community Agencies , 

Awards 
Career Deve Iopment 

Specialist 



Counselor 
Counselor 
Counselor 

Vocational Counselor 
Counseling Aide 
Vocational Aide 
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Rc vicwet'/ReuCtor Panels 

Name 

Granite Hills 

J. Ryder 
Al Van Zanten 
Roger Duller 
Tom Rinks 
Rick Augustine 
Bob Vega 
Harry Towler 
Russ Kennedy 
Kathy Lyon 

Monte Vista 

Harry Lashmet 
Jess Castro 
Bob Cordry 
Dave Folic h 
Dick Snow 
Norm Wooten 

Sant ana 

Barbara McCluskey 
Sally Cochenour 
Bill Dunmeyer 
Bob Avant 
Barbara Spaulding 
Eleanor Sherrell 
Don M e w c o ni 
Sewell (Bud) Dunton 
Betty Roberts 

Valhalla 

Larry Maw 
Jo Ann Smith 
Keith Miller 
Pan Jor don 

Chaparral 

Tom Flood 
Diane Sullivan 

Skyline 

Charles M o s e 



Position 



Coun s elor 
Counselor 
Counselor 
Counselor 
Counselor Aide 
Couns elor 

Career Guidance Center 
Career Guidance Center 
Psychologist 



Career Counselor 
Couns e lor 
Counse lor 
Counselor 
Counse lor 
Counselor 



Counselor 
Counselor 
Couns elor 
Counselor 
Counselor 
Counselor 
Counselor 

Career Development 
Career Center Clerk 



Counselor 
Counselor 

Career Development 
Guidance Aide 



Academic Counselor 
Academic Couns elor 



34 o 
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Reviewer /React or Panels 
ADMINISTRATORS 
Name 

Helix 

Jerry Gordinier 
Gerald Reckin 
Gordon Teaby 

El Cajon 

Dr. Wm. Streshly 
Ben G . Amador 
Darrell Gould 

Mt. Miguel 

Robert L. Pyle 
Richard C, McGarvey 
Virgil E. Duea 

El Capitan 

V/illiam F. Davis 
R. L. Plum 

Granite Hills 

Glenn Otterson 
Dan Arens 
Larry Marquand 
Phil Morell 

Monte Vista 

Joseph Smidt 

Santana 

Sidney Gerstler 
Edgar Henry 
Del Grissen 
Wi lliam White 
Lois Nossaman 
John Gregory 

Valhalla 

Jr. George Ben^jon 
Curt Fauth 



Position 



Stud^^int Services VP 
Student Services VP 
Administrative VP 



Principal 

VP Administrative 

VP, Student Services 



Principal 

Admin. Vice Principal 
Assistant Principal 



Principal 

Adm. Vice Principal 



Administrative VP 
Vice Principal 
Vice Principal 
Pr incipal 



Vice Principal 



Principal 

Admin. Vice Principal 
Student Services V? 
Asst. Principal 
Vice Principal (on leave) 
School Psychologist 



Principal 

Admin. Vice Principal 



Reviov/er/Reactor Panels 

Name 
Chaparral 

Frank Cole 
Skyline 

Martin Kennedy 
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Principal 



Principal 



3 



• 



ERIC 
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D. Record of participation of panelists in review and reaction. 
(See following pages) 
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RESPONSES TO REVIEW OF GOALS AMD OBJECTIVES 



SCHOOLS No. of Responses 

Grossmont High School 13 

Helix 18 

El Cajon 11 

Mt. Miguel 0 

El Capitan ^ 

Granite Hills 38 

Monte Vista 2 

Santana 7 

Valhalla 35 

Chaparral 0 

Skyline 7 



6/25/75 
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COUNSELOR RESPONSES TO COUNSELOR COMPETENCY ANALYSIS 



Grossmont . . 
Helix .... 
El Cajon . . 
Mt. Miguel . 
El Capitan . 
Granite Hills 
Monte Vista . 
Santana . . . 
Valhalla . . 
Chaparral . . 
Skyline . . . 



ERIC 
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NUMBER OF PANEL RESPONDENTS 

— PARENT AND BUSINESS 

SCHOOLS Parent Business 



Grossmont 11 . 1 

Helix 10 0 

El Cajon 3 »♦ 

Mt. Miguel 0 0 

El Capitan 5 3 

Granite Hills. ^ . . . . . -. ... *♦ 

Monte Vista 0 0 

Santana . 2 

Valhalla 6 , 3 

Chaparral 0 0 

Skyline o 0 



Jack Cavanagh 0 . 8 

(District) 



ERIC 
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TEACHER RESPONSES TO "CURRENT PROGRAM ASSESSMENTS" 



GROSSMONT - 1** 

HELIX - - 38 

EL CAJON 0 

MT. MIGUEL - 56 

EL CAPITAN - 19 

GRANITE HILLS 59 

MONTE VISTA - 6 

SANTANA - 49 

VALHALLA " 35 
CHAPARRAL/SKYLINE - 50 

SPECIAL ED - 0 




E. REVISED INSTRUMENTS 
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SUMMARY OF RESULTS OF ASSESSMENT OF COUNSELOR COMPETENCIES 



Development of the Master Flan included identification 
of areas in which staff development is needed in order 
to implement the Plan. Using the content of the Gross- 
mont Model for Career Guidance and Counseling and Asso- 
ciate Commissioner of Education Kenneth Hoyt's state- 
ment of counselor competencies needed in career educa- 
tion, competencies that would be needed (by counselors, 
teachers, and/or para-professionals) to implement the 
Master Plan were identified. Identification of needs 
was achieved by assessing counselors' perceptions of 
thoir competencies, using the follov/ing instrument. This 
chart pi^esents a summary of responses . 



Current Status 
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Using Occupational £ Career 
Inf oj?mation 

a. job clusters/job families/ 

ca??eer "ladders 

b. alttarnate training routes 

c. local job opportunities 

d. job market trends 

e. eff'jcts of organizational 
structure on job satis- 
faction/job mobility/job 
opt Ions 

f. suur^ces of occupational 

ca5?oer inf orma tion 
R. matijrials 6 techniques for 
communicating occupation- 
al/career information 

h. placement services 

i, follow-up techniques 



ll.ivci this 
compete: ricy 


Need some 
help 


Need a 
of ^eip 


Don't. need 
this 


1 

I 

20 


22 




2 


2(1 


23 




2 


lit 


20 


5 


3 


17 


19 


6 


2 


lit 


27 


5 


3 


30 


17 


1 


1 


21 


21 




1 


12 


26 


5 




1 11 


0 


8 


5 



Counselor Compete nc les (continued) 
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Current Status 






li a V e t h i s 
competency 


Need some 
help 

4 


Weed a 
lot of 
help 


Don ' t h e e cT' 

this 
coriipotencv 


j • ocononiics of enployment 

(xMte of return, costs of 
job security, etc,) 


1 2 




o 
o 


c 
0 


):• off'ecta of job special:^. 
iza tion 


20 


6 


4 


3 


1 . effects of mobility 


22 


19 


3 


3 


la. laboi^ laws 6 vrork ethics 


12 


22 


8 




n. agencies available to 
assist workers v/hose 
rights are not being ob- 
served 


•1 '1 
11 


20 


9 


8 


o, computerized career coun- 
seling systems, including 
those concerned with pers- 
onal assessment, with 
career information, with 
•job data banks, with edu- 
cational data banks, and 
v/ith career counseling. 


6 


17 


22 


3 


II f J 1 p ing teachers 










a. ]>ccome kuowl cdfjcable of 

tho careox' implications of 
LiH;:lr subject mat tor 


16 


24 




6 


b. dc'VTse, fot^mulato & ex- 
ocure plans for infusing 
carM-'.er implications of 
Irlic.lr subject matter into 
Josr.OTi plans 


11 


21 


9 


7 


ii«'l|)iiii; tcachcrJij school ad- 
m ' n J tjtriitors , cvirriculurn 
G jn. cial Is Us , parents, S the 
<',i«ncral public understand the 
n-ilu.oo, mission, fi goals of 
ci;'nt?r education. 


19 


25 


5 


0 


u J J j.» 1 n / 5 s L u ci G n L v> 










..1 . m « I Ic 0 reasoned c 1 1 o i c c s 

fr'OJi amoiu5 vocational cdu- 
c '\ t i on o p p o r t u n i t i c o o f 
I: lie school • 

L. mrikc reasoiiod choices froi.i 
among the various forms of; 
post high school education 


30 


11 


2 


1 


27 


15 


0 


1 
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Counr.o lov Coinpetenc lor; (continued) 
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Cui^x^ent Status 



Have tliis 
competency 



learn an efficient and 
effective career decision 
making process 
engage in the career de- 
cision making process to 
a degree cons i st ent v;ith 
students ' levels of car- 
eer development 
become aWare of 6 further 
develop work valued as 
part of their personal 
value systems 
understand their aptitudes 
& career interest s thru 
the use of both tests S 
non-testing student ap- 
praisal procedures . 
recognize the clear S dis- 
tinct difference among 
career counseling, occu- 
pational counseling, & job 
counsel ing . 

be aware of sources 5 val 
ues of various , area.s .p.f... 
career information as re- 
flected in l.a through p. 



5» V.'orking with community 



ol 



a. utilizing the resources 
the bus iness- industry- 
lal)or community as aids to 
sttidents in the career ex 
ploration £ decision 
making processes. 

b. utilizing the resources of 
the total community in 
helping all secondary 

♦ school students who de- 
sire to do so engage in' 
■ v>rork experience £ v/ork- 
study programs 

c. utilizing the resources of 
the business-industry- 
labor community ^ the Em- 
ployment Development De- 
pnrtment in establishing 

6 operating a part-time 
•job placement program for 
school leavers. 



L 



20 



21 



16 



30 



19 



Hceci some 
help 



23 



N e e fl a 
lot ol 
help 



Don't need 

this 
conipet cncy 



22 



26 



16 



25 



10 



10 



32 



20 



26 



31 



14 



10 



17 



Cbyhaelor Competencies (continued) 
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Curr ont Status 





Have, this 
competency 


Need some 
help 


Need a 
lot of 

help 


Don ' t need 

th i s 
cwp c^A'cncji 


«l . Cv*^tablic;hin;; sound workJ.nf 
x'elat ionnl^ips v;ith comm- 
unity f.pH)Ui)55 (r,uch as 
Chamber of Commcx'ce, r.or- 
vice clubs i laboi^ unions , 
etc . ) wlio ax'e interested 
in 6 concerned about carr- 
eer guidance S counseling , 


. 12 


20 


11 


6 


e. combatting racism 6 sexisn 
in our educational 6 occu- 
pational society in ways 
that will make opportun i -> 
ties more open S available 
to all youth. 




25 


10 


2 


V/orking with parents 










a. by providing data in such 
a form G in such a v;ay 
that parents havo^ a clear 
6 accui^ate understanding 
& acceptancG of various 
kinds of educational 6 
car GiOi' opportunit ios that 
can be expected to be 
available to their child- 
r f i n . 


21 


2U 


3 




1 


b. by orovid i.ng parent effec- 
tiV'^ness training. 


10 


24 


8 


6 


j^ir^i-iiug with curriculum 
:--pci' Ls 6 educational 
•i i <; ion makcrri 










a. lo communicate career 

r,uulance necdr. (both edu- 
Cc'i L :Lonal 6 occtipa t ional ) 
of r.tudenL.^1 .in ways that 
forri a sif:nificant portion 
of l:he base drita required 
for possible changes in 
cu LM'icular of f er ings that 
should be made available 
to youth. 


10 


23 


. 11 





3bu 



Coui. o r Coinpot o nc 1 03 ( con t inueU ) 
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Current Status 



a. 



9. 



10 . 



Yhivkiny, \^ith riupport 
personnel 

• by utilisjinji; the cervices 
8 talents of clerical, 
pnraprof OSS .lonal , volun- 
tup.r, and iilrudent pcrr»on- 
nul in cax-'eor p^uAdance • 
h. Lraining monitoring 
r.upport personnel 

Working with counselors from 
other settinf^fe 

n, to provide continuing 

career guidance services 
to both in-school 6 out- 
of-school youth & adults 
in the communi'lty . 



;ing techniques for helping 
itUfj o)i ts 

minority counseling 

group prococses 

role playing 

]u'\ric counr.eling 

r. olf therapy 

ol i-'oina t: ing self defeat- 
ing behavior 
rr/;4 tomat xc do.GcnsitiT'.a tion 
l: r ri n ^3 a c t i o n a 1 analysis 
ar»:;nr LlvonoGs training 
p , i r o n t / 1 c a c h e r / s t u d e n t 
of fo.c tivonnsr; training 
cc»nf rontat iori 
YM.iality therapy 
gon 1 setting 
values clarification 



3 1, Ur, i.ng techniques for vrorking 
v;it'n adults 



a . 



.1 . 



id 
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caj.e study technique 
case conference techniques- 
par ent conference tech- 

n;I quo r» 
to:;t interpretation £ 

coiamunica tion 
consultation techniques 
time management tech- 

ni ques 
ef f oct ive communication 

techniques 

evaluation techniques 
V 'ci^ovt p r o j > u r a t i o n 



O <J 



a V e t h i s 


iecd some ' 


'«' e e d a 


Don't need 


ompet ency 


help 


lot of 


this 






help 


competency 


2 2 


18 


9 


1 


19 


17 


9 


1 


17 


20 


7 


»f 


16 


18 


12 


2 


00 


0 n 


D 




Z b 




1 


u 


1 3 




y 


0 • 


12 


20 


12 


3 


1 n 


ri r\ 

2 u 


i i 
1 1 


i 

Jl 


b 






D 


7 


1 9 


1 0 


Q 


fl 


23 


12 


ll 


<) 


29 




3 


1 a. 


23 


7 


3 


1 1 


21 


11 


4 • 


22 


16 


6 


0 


22 


17 


8 


0 


20 


1 0 




7 


23 


15 


2 




27 


17 


2 


1 


27 


13 


4 


1 


21 


20 


5 


1 


18 


20 


6 


2 


17 


18 


2 


0 


17 


25 


*+ 


0 


21 


; 23 


2 


s 



GROSSMONT UNION HIGH SCHOOL DISTRICT 



PRIORITY GOAL NUMBER 5 
--COUNSELING— 



"The cllslrict will piovlde accessible counseling services to 
meet the needs of students in all aieas." 
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OBJECTIVES FOR PRIORITY GOAL #5 



1.0 During 1974/75 the Dislricl- will determine its current effectiveness with respect 
to the outcomes identified below: 

1.1 A student will develop a personal career plan with short and long-range 
goals that is related to his/her aptitudes, jnterests, abilities, and 
available career and educational opportunities. 

1.2 A student, at the end of each 'Semester, will be successful in his/her 
chosen educational program commensurate with his/her abilities, interests 

and values* 

1.3 Each semester a student will be initially enrolled in the appropriate 
sections of required graduation courses based on entry skills, student 
requests, parent desires and teacher recommendations. 

1^4 Each year that their student is in high school, parents will acknowledge 
receipt of available information regarding their student's course of 
study, progress, aptitudes, abilities, and career interests. 

1.5 A student identified as having a learning problem will receive guidance 
assistance during the school year. 

1.6 A student will indicate that he/she has received or could receive help 
with his/lier personal problems if he/she requested the same from the 
Guidance Department. 

1 .7 After the first three v/eeks of each semester, a student who requests 

guidance services will be afforded them within three days after receipt 
of the request by the Guidance Department. 

1.8 A student in need of guidance services (viewed as needing immediate 
attention by the student and staff) will be able to receive such services 
during the same day. 

1.9 A student who requests occupational and educational information will 
receive it. 

1.10 A student who requests scholarship information will receive it. 

Revised 1 1/26/74 :r '^^^^^ 
12/02,/74 
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1.11 A student who requests assistance or information on the procedures 
involved in college selection and application will receive it. 

1.12,. Each ninth grade student will be able to demonstrate how to obtain 
specific guidance services in his/her high school. 

During 1974/75 a District model/plan for Pupil Personnel Services will be 
developed in the areas of psychological services and career guidance to include 



fhe 


following: 


2.1 


Definition of Areas 


2.2 


Goals In Each Area 


2.3 


1975/76 Objectives 


2.4 


1975/76 Evaluation Plan 


2.5 


1975/76 Staff Development Plan 


2.6 


Overall Staffing Strategy 


2.7 


1975/76 Budget Plan 


2.8 


Long Teim Budget Plan (3 year minimum) 



GROSSMONT UNION HIGH SCHOOL DISTRICT 
Master Plan for Career Guidance and Counseling 



MEMO #1198 

TO: Pat Carroll, Grossmont; Gordon Teaby , Helix; Ben Amador, 

El Cajon; Robert Pyle, Mt. Miguel; Richard Plum, El Capitan; 
Glen Otterson, Granite Hills; Joe Smidt , Monte Vista; Sid 
Gerstler, Santana; Curt Fauth, Valhalla; Frank Cole, Chaparral; 
Martin Kennedy, Skyline; Robert Daily, Special Education. 

FROM: Dr. Thomas J. Jacobson and Anita llitchell 

DATE: April 21, 1975 

RE: Current Program Assessment 

Suggested goals and objectives for the Master Plan for Career Guidance 
and Counseling have been sent to you to be distributed to your 
Advisory Panels and Re viewer /Reactor Panels. As soon as the reactions 
are received in this office, v/e v/ill write goals and objectives 
for YOOR school which reflect Panel input. 

The next step will be for us to suggest , and for your Revievrer/ 
Reactor Panels to select, strategies for attaining the objectives 
with the students in your school. It is important that suggested 
strategies include any effective strategies currently being employed 
in your school, so that v/e can help you build on current strengths. 
Perhaps many of ^the objectives are being met in current programs. 
The attached form is to be used to' solicit and record information 
from staff members about practices they employ. All staff members 
should be included in your school's Current Program Assessment. 
You may find that certain teachers, librarians, or specialists, 
in addition to your counselors, have been addressing some of these 
goals. The purpose of this assessment is to id e ntify current proprams 
grimed at career development goals in order t o av oid ''re~invent ing the 
wheel" and to capitalize on v/hat your staff is already doinp; . 

Your support of this activity v/ill enhance our opportunity to tailor 
program strategies to your school 's needs and resources. Thank 
you for your coopeVa t ion . 
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AMM :TJJ/bhw 

Enclosure 

cc Principals 

Dr. HcClinic 

Dr. Otto 

Jack Cavanagh 3*^)'^'' 
Don Gilmorc 
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GROSSMONT UNION HIGH SCHOOL DISTRICT 
Master Plan for Career Guidance and Counscxxn^ 
CURRENT PROGRAM ASSESSMENT 

• MEMO #1201 

TO: All Staff Members 
DATE: April 21, 1975 

FROM: Dr. Thomas J. Jacobson and Dr. Anita Mitchell 

If any of your activities with/for students contribute to their 
mastery of one or more of the following concepts, please complete 
the section below the concept(s). 

Concept 1.1 - Individuals differ in their interests, aptitudes, 

abilit i es , values , and attitudes. (Students v;ill understand 
and utilize in their own planning the fact that individuals 
differ in their interests v aptitudes, abilities, values, and 
attitudes; that dignity and worth can be achieved in any occupa- 
tion; and that there are a variety of occupations in which 
each might perform adequately.) 

Course Title: ^ Grade Level(s) 

Activity: 

Bxpecled Outcome : 



Concept 1.2 - The understanding, acceptance, and development of self 
is a life long process an^ is constantly changed and influenced 
by life experiences. (Students will learn that they are con- 
stantly changing as a result of life experiences and that they 
have the power to change themselves; students will learn which 
of their personal characteristics are subject to modification by 
their own efforts and they v;ill develop skills for structuring 
the direction and quality of change imposed by life experiences.) 



Course Title 
Activity : 



Grade Level (s ) 



Expected Outcome: 



ERIC 



Concept 1.3 - Environment and individual potential interact to 

influence career development. (Students will learn that career 
development is a life long process v/ithin indefiable stages 
and that they must make continuous and sequential choices. 
They v;ill learn to evaluate their social class roles, sex, 
ethnicity and other factors both revei^sihle and irreversible 
as they may affect their development. They will learn how to 
make effective use of resources and to understand the relation- 
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All Staff Members 

ship of environment to work.) 



Course' Title 
Ac t i vi ty : 



Grade Level ( s ) 



Expected Outcome: 



Concept 1.^ - Individuals must be adaptable in a changing society. 
(Students need to prepare for constantly changing employment 
trends, work roles, and job mobi'lity and to recognize the 
influence of occupational supply and demand. They need to 
accept the fact that many workers v/ill need repeated job place* 
tnent and post placement support . ) 



Course Title: 
Activity : 



Grade Level ( s ) 



Expected Outcome: 



Concept 1.5 - Career planning should be a privilege and responsibility 
of the individual. (Students will actively engage in ^their 
own career development process and increase their self-knov;- 
ledge and their knowledge of the world of v;ork as they accept 
responsibility for career choices that effect their own destiny. 
They v/ill learn career decision making processes and apply these 
processes in their own educational and occupational decisions. 
They will develop career plans which include short range and 
long range goals.) 



Course Title: 
Activity : 



Grade Level ( s ) 



Expected Outcome: 



ERIC 



Concept 2.1 - Knowledge and skills in different subjects relate to 
performance in different work roles. (Student will establish 
relevance between the courses pursued in school and various 
occupational roles and will commit himself to learning as a 
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necessary part of career planning.) 



Course Title: 
Activity: 



Grade Level(s) 



Expected Outcome 



Concept 2.2 - There is a wide variety of occupations which may be 
classified in several ways. (Students v;ill understand the 
relationships implied i'n such classification systems as job 
level, job family, job clusters, and career ladders and will 
realize that classification systems give job choice, job 
mobility, and job advancement. They will utilize classification 
systems in expanding the range of occupations in which they arc 
qualified and in which they can find satisfaction. They will 
know training requirements,^ job duties and responsibilities, 
work conditions, monetary and non-monetary benefits and job 
market statistics associated with various classifications with 
occupat ions . ) 



Course Title: 
Activity : 



Grade Level ( s ) 



Expected Outc ome : 



Concept 2.3 - 
of v7ork. 
inf luenc 
that occ 
all jobs 
unders ta 
economic 
opport un 
the s o c i 
tional 1 



Societal expectations influence the nature and structure 
( Students will understand the many ways in which society 
e? the nature and strucrure of work and will recognize 
upaticns exist where societies needs and that 

Contribute to societies ways of living. They will 
nd economic and political principals and realize that 

and political forces create changes in employment 
ities. They will learn hov: to become a force in shaping 
ety in which they live instead. of allowing their occupa- 
ife to be buffeted by societies whims.) 



Course Title 
Activity : 



Grade Level ( s ) 



Expected Outcome 
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Concept 2.H - There is a relationship between the coTumitment of 
educat,ion and v/ork and the availability and utilization of 
leisure time. (Students will understand that both classifica- 
tions and levels of occupations affect the amount of time a person 
has available for leisure activities, as well as the kind of 
leisure activities he is apt to pursue. They will recognise 
that leisure activities may serve a variety of functions; 
rest and/or recreation, personal development, career development, 
vocational interests, and civic service.) 

Course Title_ Grade Level(s) 

Activity: 



Expected Outcome: 



Concept 2.5 - There arc. many training routes to job entry. 

(Student s wi 11 learn about the many training routes available 
for a variety of possible occupational choices. Stu^ nts 
will learn about the time involvement, cost, location, and 
other aspects of training institutions as well as less formal 
training routes sucli as apprept iceship , on-the-job training, 
company retraining, and armed services training.) 

Course Title: Grade Level(s) 

Activity: 



Expected Outcome: 



Concepts. 1 - Wo^ k means different things to different people. 

(Students vnMl learn that there is a wide range in the degrees 
and kinds cf satisfactions that are derived from work and will 
understand the contribution their career can make to personal 
fulfillment. They will see that occupations and life styles 
are interrelated and i^ccogni^.e tliat it is psychologically and 
socially enhancing to be a productive person^; they will 
learn that every occupation has its disadvantages and that 
no occupation is completely satisfying . They will under stand 
how occupations serve individuals purposes and needs, and 
will recognize the components of a satisfying personal life 
style . ) 
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Course Title; 
Activity : 
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Grade Level(s) 



Expected Outcome: 



Concept 3.2 - Job satisfaction is dependent on harmonious relation- 
ships between worker and work environment. ( Student s ^ w ill 
understand the individual role in establishing harmonious 
relationships between himself and his work environment and 
will investigate the degree of congruence between his personal 
characteristics and the characteristics expected of a worker 
in the occupation of his tentative choice. They will decide 
whether his tentative occupational choice and its influence 
on life style will furnish adequate outlets for his abilities, 
interests, personality, and. values. They will understand their 
rights, privileges, and responsibilities on the job and in 
the community . ) 

Course Title:^^ Grade Level(s)^_ 

Act ivity : 



Expected Outcome : 



Concept 3.3 - Job specialization creates interdependence.^ ^(Students 
will recognize that some jobs are not totally fulfilling for 
the worker and that job specialization isolates the worker 
from the LOtal activity and reduces the possibility for him to 
see his efforts in finished form. They will realize that workers 
on specialized jobs must seek greater satisfaction from other 
facets of their lives.) 

Course Title:^ Grade Levcl(s> 

Act ivity : 



Expected Outcome 



3b - 



